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HAGERSTOWN COMMUNITY COLLEGE 

Annually, each public institution of higher education submits to its governing board a 
written report on the attainment of the objectives in the Maryland Performance Accountability 
Report (MPAR).  Following review by the Board of Trustees at its in June 17, 2008 meeting, 
Hagerstown Community College submits this report on behalf of its administration to the 
Commission. The College uses data measures, which incorporate MPAR indicators, in its 
Institutional Effectiveness Plan (IEP) to present the most important indicators of accountability 
and performance to the College community, funding agencies, and accrediting bodies.   

MISSION 

Hagerstown Community College (HCC) offers courses and programs designed to address 
the curricular functions of transfer, career entry/advancement, basic skills enhancement, general 
and continuing education, student support services and community service.  The College is 
dedicated to delivering high quality education at a reasonable cost to meet the post-secondary 
educational needs of its service area. 

INSTITUTIONAL ASSESSMENT 

HCC’s campus is uniquely located in a tri-state area where the Washington County 
border touches Pennsylvania and West Virginia.  Proximity to HCC makes the commuting range 
for out-of-state students more practical and convenient than other education/training options in 
the region. Washington County residents accounted for 76% of enrollment and 3% was from 
other Maryland counties. Approximately 20% of all credit students live in surrounding areas in 
Pennsylvania (16%) and West Virginia (4%). In terms of age, 67% of all credit students in Fall 
2007 were 25 years of age or younger. The average age of all credit students was 25.6 years, 
with the average of 21.3 for full-time students and 28.2 years for part-time students.  The average 
age of non-credit students was 42. 

Credit students were predominately female (61%) and Caucasian (86%). Returning 
students accounted for 56% of enrollment, while first-time students accounted for 33% of 
enrollment, 7% were transfers and 5% were re-admissions.  Based upon declared programs of 
study, 55% were enrolled in transfer programs, 26% were in career programs and 19% were 
undeclared. Full-time enrollments accounted for 37% of all enrollments and almost 87% of all 
credit hours were generated by degree-seeking students.  The average credit load of all students 
who attended HCC in Fall 2007 was 9 credits, with full-time students averaging 13 credits and 
part-time students, 6 credits.  According to previous data reported by MHEC, over 64% of 
students were employed part-time while pursuing their education, which correlates with the high 
number of part-time enrollees, many of whom work more than one job while attending classes.   

According to the US Census Bureau (Fact Finder), Washington County’s 2006 Estimated 
Population (most recent update) was 143,748. The area in which the College is located is 
designated as an “Urban Growth Area.” Much of the area’s growth will be driven by the increase 
of its population by immigration from the metropolitan areas such as Prince George’s and 
Frederick Counties, Baltimore City, and other metropolitan areas. The primary enrollment feeder 
for the College is the Washington County Public Schools (WCPS), which projects an increase in 
high school enrollment of 300 students (5%) between the 2008-09 and 2001-12 school years. 
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According to the Washington County Public Schools 2006 – 2007 Annual Report, the high 
school graduation rate was 90.1% in 2007. 

The College’s market share of first-time, full-time freshmen increased by 0.5% to 62.5% 
from Fall 2006 to 2007. The market share of college-bound high school graduates HCC was 
75%, with a benchmark of 80% by Fall 2010. The College continues to expand its marketing, 
recruitment, and programming efforts to attain greater penetration into this traditional age 
market. Coupled with a projected 5% enrollment increase at the secondary level by 2012, HCC 
anticipates a concomitant growth.  

Program development and review are essential if all of the goals of the State Plan and the 
College’s mission are to be fully realized. To better respond to students’ needs and ensure proper 
allocation of resources, HCC programs, enrollment and curriculum are reviewed on a regular 
basis through the College’s planning and evaluation process, as well as through the Curriculum 
Development and Review Committee. Critical for recruitment, retention, student success and 
institutional effectiveness, the curriculum assessment process facilitates a more effective 
coordination of course content among faculty and academic planning, as well as the broader use 
of a variety of course delivery systems.  

Curriculum expansion has occurred over two years in the areas of  biotechnology (newly 
approved program), digital imaging, commercial vehicle transportation, facilities maintenance, 
adult education, computer gaming, education, and business. The College recently developed a 
Pharmacy Technician program. As a result of these initiatives and expansions, the College 
expects to see continuing enrollment growth in both credit and non-credit programs (Indicator 1). 
Expansion of virtual classrooms, performance indicators, curriculum development and the use of 
various teaching modalities, the re-definition of faculty loads and qualifications, and an 
expansion of experiential learning and credit for life experiences are institutional priorities that 
will impact enrollment and impact facilities development.  

Recognizing career advisement and workplace learning as important retention tools, the 
College’s career development area has been redesigned.  One position now specializes in 
externship and clinical placements in health science programs while another focuses upon 
internship placements in all College non-health science and non-nursing programs. Both assist 
students find employment in their field of study, provide workshops in interview skills and 
resume writing, and organize job fairs on campus. Additionally, a part-time career development 
specialist provides career counseling to undecided students.   

Access and Affordability 
Maintaining accessibility, a primary mission of community colleges, is critical to meeting 

enrollment goals. HCC remains the most affordable among postsecondary educational and 
training options in the College’s service region (State Plan: Goal 2).  In FY 08, the average cost 
of attending HCC was 44.5% of the cost of attending Maryland public four-year colleges and 
universities, which is at the current benchmark (Indicator 6).  The College continues to explore 
alternatives to raising tuition so that quality in instruction, staff and service delivery will not be 
jeopardized. 

According to the data supplied by MHEC regarding market share of area undergraduates 
(Indicator 2), the market share of first-time, full-time freshman increased slightly from 62% to 
62.5% in Fall 2007. In FY 08, the College implemented an improved student academic 
advisement system that includes faculty advisement and student self-advising.  The College’s 
market share of part-time students, which accounts for over 60% of enrollment, remained at 78% 
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(Indicator 3), while the market share of college bound high school graduates (Indicator 4) was 
75%. Based upon trend analysis, the College has re-set these benchmarks to 81% and 79%, 
respectively, to be more realistic and attainable. A successful component of the enrollment 
management system is the “ESSENCE” Program (Early Support for Students to Enter College 
Education). ESSENCE allows high school students who are developmentally ready to take 
college level courses while still in high school. Efforts to retain these students upon high school 
graduation are a priority in enrollment planning and management at HCC (State Plan: Goals 2 
and 4). Another initiative that attracts high school graduates is the Job Training Institute (JTI), 
which provides support services for those who enroll in short-term education and training for 
basic entry level job skills in career areas with projected job growth (State Plan: Goals 2, 3, 4, 
and 5). 

The College uses information technology in instruction to improve learning and curricula, 
as well as to increase access to higher education in the service area (State Plan: Goals 1 and 2). 
Blackboard course management enhances accessibility and convenience for students and faculty. 
Enrollment in credit online courses over the last four years has increased by almost 130%, while 
enrollment in non-credit online courses has increased significantly by 58% (Indicator 5). An 
institutional priority in FY 08 calls for the development of more online courses.  This initiative 
includes hybrid courses, which blend online and classroom instruction.  Such courses are popular 
for those who like the flexibility of online instruction, but also desire to have face-to-face 
interaction with faculty and peers. With its commitment to increase its online offerings and the 
reported trends, HCC established its benchmarks for 1,900 credit and 1,000 non-credit 
enrollments. 

Quality and Effectiveness:  Student Satisfaction, Progress and Achievement 
MPAR Indicators 7 through 13 reflect student satisfaction, progress and achievement data  

Degree progress indicators for minorities (indicators 17 and 18) are not included in HCC’s 
MPAR report because, according to MHEC guidelines, minority groups with less than 50 
students should not be included for analysis.  The detail for these indicators is found in the 
degree progress charts in Appendix B. 

Many independent variables affect community college student success indicators such as 
retention, transfer, and graduation. Employment and family responsibilities impact retention, transfer 
and graduation rates of community college students.  Many students take several years to meet degree 
requirements or attend HCC to take one or two courses for skill enhancement and meet their  
educational goals without attaining a degree. As expected, college-ready students and 
developmental completers were moving toward the established benchmarks. Overall, based upon 
analysis of the degree progress of the HCC Fall 2003 student cohort (obtained from National 
Student Clearinghouse), the overall percentage of individuals who are still enrolled, have 
graduated or transferred to a USM institution are progressing toward the current benchmarks 
within one percent. These figures confirm the fact that many community college students take 
longer than four or five years to achieve their educational goals and that developmental non-
completers are least likely to continue. Based upon the aforementioned, as well as the fact that 
HCC had only two years of trend data when originally setting the benchmarks for Indicators 10 
and 11, the College would like to change the benchmarks for the 2006 cohort from 95% to 89% 
for the college- ready persistor rate (10a) and from 80% to 78% for all students in the cohort 
(10d). Additionally, these changes better reflect the benchmarks established by the small 
colleges. 
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With retention as a priority in FY 08-09, the president established an Ad Hoc Student 
Retention Committee, which is charged with preparing recommendations for improving the 
retention of credit students who come to HCC, set educational goals, and leave the College 
before reaching their stated intentions. Institutionally, support systems are being examined and 
refined to improve the retention while increasing course and program success and completion 
rates, improving student development programs, and verifying that students are succeeding with 
curricula related employment or university transfer after they leave HCC. In addition to these 
efforts, improvements to the College’s student entry assessment and developmental studies 
programs and services are being made. All of these initiatives should move the College closer to 
attaining the established benchmarks, particularly those related to developmental 
students/completers. It should be noted that the successful persistor rate of developmental 
completers is slightly above the established benchmark of 90%. 

Degree progress data for all students who transferred shows that 54% of the 2003 cohort 
transferred to out-of-state institutions. This fact significantly impacts HCC’s transfer/graduation 
rates as reported as part of the USM and is not included in the MPAR data provided by MHEC. 
The College’s out-of-state transfer rates are significantly impacted by its proximity to Shepherd 
University (WV) and Shippensburg University (PA), which remain the two primary institutions 
to which HCC students and graduates transfer. This trend in the analysis of degree process has 
been studied and is expected to continue, skewing graduation-transfer rate data.  Therefore, the 
College requests approval to lower the graduation-transfer rates from 80% to 77% for college-
ready students (11a) and from 64% to 60% for all students in the cohort (11d). Again, these 
changes reflect benchmarks established system-wide and by the small colleges.  

Results of the Graduate Follow-Up Survey reports have shown that 95% of HCC 
graduates attained their educational goal while at the College (Indicator 7). Not surprisingly, 
non-returning students typically shown less satisfaction related to goal attainment (Indicator 8), 
though the percent of satisfaction (75.7%) is moving toward the established benchmark of 80%.  
Yet another measure of student satisfaction involves transfer preparation (Indicator 13), which 
has ranged from 82% to 86% for the four survey years cited.  The primary reason most 
frequently cited for dissatisfaction with transfer is a change of program by the student, which 
often negatively affects the transferability of credits. In FY 08, HCC completed the 
implementation of an improved student academic advisement system, including expanded roles 
for faculty, technology systems, and student self-advising.  It is felt that by strengthening these 
supports, the benchmark of 88% satisfaction can be met. 

Diversity 
The primary service area of Washington County has a minority population that is 13% of 

the total population, ages 18 and older.  The fastest growing ethnic group in Washington County 
is the Hispanic population. 

Students 
The College strives to provide academic programs and services to individuals who reflect 

racial and ethnic diversity as stated in Goal 3 of the State Plan.  HCC has experienced an upward 
trend in enrollment of minority students over the last four years. In Fall 2007, the College had its 
highest minority student enrollment by percentage (12.6%) in its history, though the actual 
numbers were small. From Fall 2004 to Fall 2007, minority enrollment increased by 50 students. 
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Among African American students, the enrollment increased 11% (28 students); among Hispanic 
students, the enrollment increased 29% (22) in this time period. Though the College is 
encouraged by this enrollment increase, it will continue to study minority trends in enrollment, 
transfer and graduation, because a small numeric change can appear far greater or smaller when 
examined as a percentage of total population. The cohort for analysis regarding persistence and 
graduation is less than 50 students and, per MHEC instructions, was not reported. Therefore, no 
benchmarks were established as part of the MPAR for Indicators 17 and 18. 

Several initiatives have contributed to the College’s success in recruitment and retention 
of minority students.  The College strengthened its recruitment program by hiring a full-time 
Multicultural Recruiter to reach out to public service agencies, local churches, and businesses to 
encourage their clientele to enroll in adult literacy courses, credit college-level courses, or non-
credit courses. The College offers the adult literacy programs in Washington County, which 
includes Adult Basic Education (ABE), General Educational Development (GED), External 
Diploma Program (EDP) and English as a Second Language (ESL) programs. The College 
website includes a page in Spanish for College and community services. The Job Training 
Institute, which serves a large proportion of minorities, provides support through case 
management as well as funding for child care, transportation, and books to low income students 
pursuing career training at the College. In Spring 2007 and 2008, approximately 63 (26 %) of 
the program participants (243) were African American or Hispanic. 

Staff 
Improving the diversity of its workforce as a small college in Western Maryland remains 

one of the institution’s greatest challenges. Minorities comprise 6% of Washington County’s 
civilian labor force. Western Maryland lacks cultural and ethnic opportunities, as well as a 
significant professional minority population found in the urban and metropolitan areas. However, 
with the current trend of westward migration out of the metropolitan areas to Washington County 
because of a lower cost of living, it is hoped that more minority professionals will relocate within 
the College’s service area. Although there has been progress since FY 07 (3%), the lack of 
minority faculty to provide positive role models for students and help create a culturally diverse 
college community continues to be a challenge (Indicator 15). The number of full-time 
instructional faculty who are minorities is very small.  There are no African American faculty 
and one Hispanic full-time faculty was hired in 2006 and another in 2007, accounting for 3% of 
the faculty workforce. During the same reporting period, minorities made up 9.1% of the full-
time administrative and professional staff workforce at HCC.  

Though minorities are actively recruited nationally for all employee searches, attracting 
qualified minorities to the Western Maryland region is difficult. Comprehensive lists of 
electronic and media resources are used when recruiting for vacant positions.  Along with 
posting faculty and staff positions on the College’s website and in regional newspapers, the 
College advertises in national minority publications and posts vacancies on various minority 
websites. Even with these recent initiatives, however, there have been a very limited number of 
minority applicants historically.   

COMMUNITY OUTREACH AND IMPACT 

As a partner in economic development of the region, HCC educates and trains a 
significant portion of the regional workforce. Strong partnerships with business and industry 
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support the College’s ability to offer degrees and certificates to meet specific needs of 
employers.  

In the implementation of its mission and in support of Goal 5 of the State Plan, 
Hagerstown Community College partners with government, business and industry in a variety of 
ways to develop flexible credit and continuing education programs that are responsive to the 
educational and training needs of the College’s service area. Though the area is largely service 
industry based and is a major transportation hub in the mid-Atlantic region, the county and city 
economic development commissions are pursuing technology-oriented companies with high-
skill, high-wage jobs to locate in Washington County.  

Local economic development initiatives and the forecast for biosciences in Washington 
County are very positive. The addition of wet labs in Spring 2008 to HCC’s Technical 
Innovation Center (TIC) greatly enhance Washington County’s ability to attract and grow the life 
science industry in Western Maryland. There is a strong potential for synergy between the 
academic programs in the life sciences and similarly focused companies in the TIC as the wet 
labs and the new Biotechnology curriculum provide students with “hands on” experience. 

The FY 10 benchmark for the first time passing rate on licensure/certification 
examinations for all health sciences programs (State Plan: Goals 1 and 5 and Indicator 23) ranges 
from 98% to 100%.  It should be noted that students who have not passed their respective 
examinations on the first try (definition of Indicator 23) did so on the second attempt. Until 
January 2008, program expansion was limited by lack of facilities, as well as by funding for 
additional faculty and instructional equipment.  However, HCC has addressed the pressing and 
costly need for facilities through the renovation of the Career Programs Building, which houses 
the nursing and other allied health programs. The renovation created the largest and most 
sophisticated nursing training facility in western Maryland. Exam passing rates are expected to 
increase as the recently revised RN and PN curricula are implemented in FY 08 - 09.  

The College is committed to revitalizing its career programs to better serve students and 
the community. With the commitment to expanding student work-place learning opportunities, 
the College expects to reach its benchmarks for degrees and certificates awarded, student and 
employer satisfaction, and employment rates of career program graduates (Indicators 19 – 22).   
MHEC has required an explanation for the occupational area of engineering technology. Eight 
degrees/certificates were awarded in FY 06, with 12 degrees/certificates awarded in FY 07. New 
courses in the areas of industrial technology and facilities maintenance were developed in FY 07 
- 08 by a full-time faculty member who left private industry to teach. However, though 
continuing as an adjunct, he returned to the private sector after one academic year. The College 
continues to seek a full-time faculty position with little success as it is difficult to compete with 
the private sector when hiring in this field.  HCC originally established a benchmark of 20 
degrees/certificates by 2010 and would like to decrease that to 16.  It is felt that this is an 
attainable benchmark as the program stabilizes over the next three years. Additionally, the 
College would like to lower Indicator 19e from 10 to 5 credentials awarded in Natural Sciences 
because students may not have time to complete programs of study in the new areas of 
Biotechnology and Pharmacy Technician by the benchmark year of FY 10. 

Workforce development and contract training (State Plan Goal 5 and Indicators 24 – 28) 
offered through Continuing Education (CE) are important components of the community college 
mission. Employer satisfaction with contract training has always been high, with 100% 
satisfaction for the last three years (Indicator 28).  However, the College experienced a decrease 
in the number of businesses for which the College provided contract training and services 
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(Indicator 26). It should be noted that frequently multiple classes in areas such as technology 
training, supervisory training, and performance management were offered for a single employer, 
who was only counted once as a business entity for the purpose of this report.  In addition, during 
difficult economic times and cycles, training and professional development usually are the first 
areas cut by businesses and industries. Based upon these facts, HCC is requesting that its 
benchmark of 45 be lowered to 35 organizations to which the College delivers contract training 
(Indicator 26). Enrollment in noncredit workforce development (Indicator 24) has been strong 
and exceeds the benchmark. However, HCC is not increasing this benchmark until the FY 08 
data has been studied. 

In addition to contract training and workforce development, HCC offers a variety of 
community service and lifelong learning non-credit courses.  Enrollments in those courses 
increased (Indicator 29 a, b), but may not grow to the extent hoped because of the economy.  
Therefore, the College is requesting that the benchmark for annual course enrollments be 
decreased from 9,000 to 7,500 (indicator 29b).   

An important component of the College’s mission to provide adult learners with basic 
skills (Indicator 30), including reading, writing and mathematics to increase their literacy rates 
and/or to prepare them further educational/vocational training (State Plan: Goals 1 and 5).  From 
FY 04 to FY 07, unduplicated enrollment grew by 67%, with annual course enrollments growing 
by 76% during that same period.  

Effective Use of Public Funding 
Calculated according to MHEC instructions and the CC-4 (for Indicators 31 and 32), the 

percentage of expenditures spent on instruction (Indicator 31) was 45%, up by two percent over 
the previous two years. The percentage of expenditures in instruction and academic support 
(Indicator 32) has been consistently 50% over the last few years.  Instruction and academic 
support (all instructional units, the Learning Technologies unit, the Library, tutoring, and the 
College’s testing center, Continuing Education support, instructional technology, faculty 
professional development excluding technology training) has stabilized at these levels based 
upon enrollment and funding.  

COST CONTAINMENT 

Based upon financial and enrollment trend analyses, vacant positions were not filled until after 
mid-year or the third fiscal quarter: 

 Assistant Network Administrator    $ 22,233 
 Senior Information Systems Specialist  33,349 
 Business and Procurement Services Director 29,618 
 Savings       $ 85,200 

The following positions were not filled in FY 08, but positions are being carried into FY 09 for 
further needs assessment in the respective areas: 

 Grants Writer      $ 45,436 
 Mechanical Engineering Faculty position  50,000 
 Sign Language Instructor 21,750 
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 Instructor of Dental Programs  21,750 
 Industrial Technology Faculty 23,031 
  Savings $161,967 

Total human resources savings $247,167 

HCC changed vendors for the publication of the College’s catalog for a cost savings of $ 2,000.  
Additionally, the College did not purchase lap tops computer for its Board of Trustees in FY 08, 
which saved $14,000. 

The Volunteer Corps volunteered 7,166 hours of service for a dollar value of $146,688 ($20.47 
per hour estimated for the State of Maryland by the organization known as Independent Sector).  
It is estimated that this was a real cost savings because additional staff would have been hired to 
provide services in the areas including, but not limited to, tutoring, grounds keeping, and 
clerical/reception support. 

TOTAL COST CONTAINMENT SAVINGS  $ 409,855 
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HAGERSTOWN COMMUNITY COLLEGE 
2008 ACCOUNTABILITY REPORT 

Student Characteristics (not Benchmarked) 
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for 
interpreting the performance indicators below. 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 
A. 
B. 

Percent credit students enrolled part-time 
Students with developmental education needs 

63.0% 
59.0% 

63.0% 
57.0% 

66.0% 
54.0% 

66.0% 
54.0% 

C. Total unduplicated headcount in English for Speakers of 
Other Languages (ESOL) courses 

FY 2004 

80 

FY 2005 

173 

FY 2006 

234 

FY 2007 

277 

D. Financial aid recipients 
a. Percent receiving Pell grants 
b. Percent receiving any financial aid 

16.0% 
31.0% 

19.0% 
36.0% 

17.0% 
35.0% 

18.2% 
36.3% 

E. Credit students employed more than 20 hrs/ week 
Sp 2004 
60.0% 

Sp 2006 
64.0% 

Sp 2008 
62.0% 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 
F. Student racial/ethnic distribution 

a. African American 6.9% 7.3% 8.0% 7.6% 
b. Asian, Pacific Islander 1.3% 1.5% 1.4% 1.9% 
c. Hispanic 2.0% 2.2% 2.6% 2.6% 
d. Native American 0.5% 0.5% 0.4% 0.4% 
e. White 87.3% 86.5% 86.0% 85.7% 
f. Foreign 0.0% 0.0% 0.0% 0.0% 
g. Other 2.0% 2.0% 1.6% 1.8% 

FY 2004 FY 2005 FY 2006 FY 2007 
G. Wage growth of occupational degree graduates 

a. Median income one year prior to graduation 10,582 11,178 13,365 15,303 
b. Median income three years after graduation 31,503 41,891 36,401 31,740 
c. Percent increase 198.0% 275.0% 172.0% 107.0% 

Accessibility and Affordability 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 
1 Annual unduplicated headcount 

a. Total 
b. Credit students 
c. Non-credit students 

13,158 
5,128 
8,811 

13,306 
5,031 
8,695 

14,481 
5,248 
9,944 

15,615 
5,264 

10,895 

17,384 
6,805 

10,579 

2 Market share of first-time, full-time freshmen 
Fall 2004 

64.6% 
Fall 2005 

46.6% 
Fall 2006 

62.0% 
Fall 2007 

62.5% 

Benchmark 
Fall 2010 

65.0% 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 
Benchmark 

Fall 2010 
3 

4 

5 

6 

Market share of part-time undergraduates 

Market share of recent, college-bound high school 
graduates 

Enrollment in online courses 
a. Credit 
b. Non-credit 

Tuition and fees as a percent of tuition and fees at 
Maryland public four-year institutions 

81.1% 

AY 03-04 

75.2% 

FY 2004 

80.3% 

AY 04-05 

75.5% 

FY 2005 

78.0% 

AY 05-06 

78.2% 

FY 2006 

78.0% 

AY 06-07 

75.0% 

FY 2007 

81.0% 

Benchmark 
AY 09-10 

79.0% 

Benchmark 
FY 2010 

764 
500 

FY 2005 

44.0% 

1,088 
685 

FY 2006 

43.0% 

1,576 
731 

FY 2007 

44.6% 

1,758 
790 

FY 2008 

44.5% 

1,900 
1,000 

Benchmark 
FY 2011 

44.0% 
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HAGERSTOWN COMMUNITY COLLEGE 
2008 ACCOUNTABILITY REPORT 

Quality and Effectiveness: Student Satisfaction, Progress and Achievement 

7 
Graduate satisfaction with educational goal achievement 

Alumni Survey 
1998 

95.0% 

Alumni Survey 
2000 

93.0% 

Alumni Survey Alumni Survey 
2002 2005 

98.0% 95.0% 

Benchmark 
Survey 2008 

98.0% 

8 Non-returning student satisfaction with educational goal 
achievement 

Spring 2001 
Cohort 

76.5% 

Spring 2003 
Cohort 

73.0% 

Spring 2005 
Cohort 

73.0% 

Spring 2007 
Cohort 

75.7% 

Benchmark 
Spring 2010 

80.0% 

Fall 2000 
Cohort 

Fall 2001 
Cohort 

Fall 2002 
Cohort 

Fall 2003 
Cohort 

Benchmark 
2006 Cohort 

Developmental completers after four years 44.0% 43.0% 44.0% 45.0% 48.0% 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

10	 Successful-persistor rate after four years 
a. College-ready students	 82.3% 86.5% 89.8% 86.4% 89.0% 
b. Developmental completers	 95.7% 85.4% 86.8% 90.9% 90.0% 
c. Developmental non-completers	 69.3% 52.6% 43.9% 38.0% not benchmarked 

d. All students in cohort	 84.7% 75.9% 76.3% 75.6% 78.0% 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

11	 Graduation-transfer rate after four years 
a. College-ready students	 61.3% 69.8% 74.6% 75.5% 77.0% 
b. Developmental completers	 59.0% 67.7% 70.0% 68.5% 70.0% 
c. Developmental non-completers	 37.7% 37.8% 27.6% 27.9% not benchmarked 

d. All students in cohort	 54.0% 59.3% 60.0% 59.2% 60.0% 

Benchmark 
AY 03-04 AY 04-05 AY 05-06 AY 06-07 AY 09-10 

12	 Performance at transfer institutions: 
a. Percent with cumulative GPA after first year of 2.0 or 

above 81.0% 83.0% 85.5% 86.6% 87.0%
 
b. Mean GPA after first year	 2.72 2.79 2.81 2.89 2.85 

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark 
1998 2000 2002 2005 Survey 2008 

13 Graduate satisfaction with transfer preparation 85.0% 83.0% 82.0% 86.0% 88.0% 

Diversity 
Benchmark 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2010 
14	 Minority student enrollment compared to service area 

population 
a. Percent non-white enrollment	 11.0% 11.5% 12.4% 12.6% 13.5% 
b. Percent non-white service area population, 18 or older 
(not benchmarked) 11.8% 12.3% 13.1% 13.7% not benchmarked 

Benchmark 
Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2010 

15 Percent minorities of full-time faculty 2.0% 0.0% 1.5% 3.0% 5.0% 

16 Percent minorities of full-time administrative and 
professional staff 

Fall 2004 

5.0% 

Fall 2005 

6.9% 

Fall 2006 

9.4% 

Fall 2007 

9.1% 

Benchmark 
Fall 2010 

12.0% 

Fall 2000 
Cohort 

Fall 2001 
Cohort 

Fall 2002 
Cohort 

Fall 2003 
Cohort 

Benchmark 
2006 Cohort 

17	 Successful-persistor rate after four years 
a. African American	 * * * * * 
b. Asian, Pacific Islander	 * * * * * 
c. Hispanic	 * * * * * 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

18	 Graduation-transfer rate after four years 
a. African American	 * * * * * 
b. Asian, Pacific Islander	 * * * * * 
c. Hispanic * * * * * 

*Cohort for analysis is less than 50 students. 

148



 

 

 




 

HAGERSTOWN COMMUNITY COLLEGE 
2008 ACCOUNTABILITY REPORT 

Economic Growth and Vitality, Workforce Development 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 
19 Occupational program Associate degrees and credit 

certificates awarded by program area: 
a. Business 49 64 93 95 115 
b. Data Processing 32 44 49 36 50 
c. Engineering Technology 13 14 8 12 16 
d. Health Services 97 135 151 148 200 
e. Natural Science 0 0 0 0 5 
f. Public Service 29 26 27 25 35 

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark 
1998 2000 2002 2005 Survey 2008 

20 Percent of career program graduates employed full-time in 
a related field. 90.0% 91.0% 100.0% 89.0% 93.0% 

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark 
1998 2000 2002 2005 Survey 2008 

21 Graduate satisfaction with job preparation. 77.0% 76.0% 87.5% 87.0% 90.0% 
Employer Employer Employer Employer Benchmark 

Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008 
22 

Employer satisfaction with career program graduates 100.0% 100.0% 80.0% 89.0% 95.0% 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 
23 Licensure/certification exam pass rates 

a. NCLEX for Registered Nurses 89.0% 92.0% 89.0% 88.0% 98.0% 
b. Cert. Exam Amer. Registry of Rad. Tech. 95.0% 87.0% 100.0% 100.0% 100.0% 
a. NCLEX for Licensed Practical Nurses 87.0% 91.0% 95.0% 100.0% 98.0% 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

24 

25 

26 

27 

28 

Enrollment in noncredit workforce development courses 
a. Unduplicated annual headcount 
b. Annual course enrollments 

Enrollment in Continuing Professional Education leading 
to government or industry-required certification or 
licensure. 
a. Unduplicated annual headcount 
b. Annual course enrollments 

Number of business organizations provided training and 
services under contract. 

Enrollment in contract training courses 
a. Unduplicated annual headcount 
b. Annual course enrollments 

Employer satisfaction with contract training 

6,207 
9,382 

FY 2004 

3,408 
5,100 

FY 2004 

5,250 
7,883 

FY 2005 

3,304 
4,647 

FY 2005 

6,193 
9,165 

FY 2006 

4,180 
6,078 

FY 2006 

6,805 
10,013 

FY 2007 

4,374 
6,129 

FY 2007 

6,300 
9,460 

Benchmark 
FY 2010 

5,000 
7,000 

Benchmark 
FY 2010 

31 

FY 2004 

1,636 
2,306 

FY 2004 
96.0% 

29 

FY 2005 

731 
967 

FY 2005 
100.0% 

27 

FY 2006 

1,123 
1,354 

FY 2006 
100.0% 

22 

FY 2007 

1,093 
1,326 

FY 2007 
100.0% 

35 
Benchmark 

FY 2010 

1,350 
1,600 

Benchmark 
FY 2010 
100.0% 
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HAGERSTOWN COMMUNITY COLLEGE 
2008 ACCOUNTABILITY REPORT 

Community Outreach and Impact 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 
29 Enrollment in noncredit community service and lifelong 

learning courses 
a. Unduplicated annual headcount 2,730 2,908 3,492 3,695 4,000 
b. Annual course enrollments 4,793 5,325 5,443 5,816 7,500 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

30 
Enrollment in noncredit basic skills and literacy courses 
a. Unduplicated annual headcount 461 796 852 769 1,000 
b. Annual course enrollments 622 1,276 1,422 1,095 1,500 

Effective Use of Public Funding 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 
31 Percentage of expenditures on instruction 42.0% 43.0% 43.0% 45.0% 50.0% 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

32 Percentage of expenditures on instruction and selected 
academic support 50.0% 51.0% 50.0% 50.0% 53.0% 
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Harford Community College 

1. Mission 

The Harford Community College Board of Trustees approved the new HCC Mission, Vision, 
and Values in August 2007. Developed as part of a year-long strategic planning process, the new 
mission statement is: 

Harford Community College is a dynamic, open-access institution that provides high quality 
educational experiences for the community. The College promotes lifelong learning, workforce 
development, and social and cultural enrichment. 

2. Institutional Assessment 

Accessibility and Affordability 

Harford Community College (HCC) continues to make steady progress toward reaching most of 
its benchmarks for accessibility and affordability.  Both credit and non-credit headcount continue 
to grow and credit continues to see increases in online enrollments.  For FY ‘09, HCC tuition is 
positioned to be the lowest for all community colleges in the State, allowing students from all 
socioeconomic levels to enroll.  The partnership with the Harford County Public Schools (HCPS) 
to offer HCC developmental mathematics courses at the high schools is expanding for FY ’09, 
and will result in further accessibility to HCC through remediating students’ math skills while 
they are still enrolled in high school. The numbers of high school students who are participating 
in early college enrollment options continues to increase and the success of these students in the 
college courses is comparable to their college-aged counterparts’ success.  The market share of 
Harford County residents enrolled at HCC continues to be very strong for all segments. 

In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 2 (Accessibility 
and Affordability), HCC’s President formed a Space Utilization Task Force which is working 
throughout 2008 to identify and examine the issues, causes and effects of College space 
utilization policies and processes.  Toward the end of 2008, the Task Force will make 
recommendations to the HCC President for improving overall space utilization.  HCC continues 
to implement alternative delivery formats such as online and hybrid course delivery methods and 
enrollment in these courses continues to increase.  Many college resources are available via the 
Internet including student admissions and enrollment, learning support services, transfer and 
career services, and library and research resources.  Additionally, HCC continues to increase 
student scholarship funds available through public and private means.  The new Academic 
Competitiveness Grant has been available and helpful to recent high school graduates who 
completed a rigorous high school curriculum.   

Quality and Effectiveness 

The rate of return for both the Graduate and the Non-Returning Student Surveys are still at levels 
considered to be unacceptable which affects the quality of the data received for Indicators 7, 8, 
and 13. Improved administration processes will be implemented for FY ’09.  HCC transfer 
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student performance after their first year at the transfer institution continues to be strong.  The 
percent of students with a GPA of 2.0 or higher after the first year has exceeded the benchmark 
and the mean GPA is hovering right near the benchmark.   

In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 1 (Quality and 
Effectiveness) and Goal 4 (Student Centered Learning Systems), the collaborative work between 
HCC’s and HCPS’ leadership teams continued through FY ’08.  The group consists of 
instructional, student support, and research leadership personnel from both organizations.  An in-
depth study of HCPS graduates’ academic skills assessment scores and academic progress at 
HCC was conducted and reviewed.  HCPS will now use this information to study the experiences 
of these students while they were at HCPS in order to develop an improved understanding of 
their experiences in relation to their level of preparedness for college.  In addition, early 
academic skills assessment and college enrollment, remedial coursework at the high school, and 
alternative developmental pathways at HCC continue to build and strengthen. 

To improve retention and success at all levels of education, HCC has worked collaboratively 
with HCPS and Towson University to create seamless transitions from one level of education to 
the next. HCC and HCPS are developing accelerated pathways into programs at HCC for HCPS 
graduates using AP credentials. Approximately 10 pathways have been identified to date with 
more being developed. In addition, HCC and HCPS math and English personnel meet regularly 
to determine alternative pathways for students who need remediation for college level course 
work. HCC’s developmental math classes have been taught at two high schools for several years 
with some noticeable success, therefore, for FY ’09, the number of high schools will be 
increased to five. HCC has been working for several years to bring complete Bachelor degree-
level programs to Harford County residents in Harford County.  In fall 2008, twelve Towson 
University upper division classes in elementary education, psychology, and business 
administration will be offered in Harford County.  These programs are accompanied by 2+2 
articulation agreements between HCC and Towson University.  As well, several articulation 
agreements with University of Baltimore, Notre Dame, and Towson were completed this year to 
provide HCC graduates with seamless pathways to these institutions.  A website was developed 
and posted this year identifying all of HCC’s current articulation agreements. 

To further enhance quality and student-centered systems at HCC, an Honors Program was 
developed and the first two honors medallions were awarded to students who completed the 
Honors Program this year.  This is the culmination of providing enriched courses for those 
students who might have otherwise elected to attend senior institutions that have honors 
programs.  Also, a winter session was added for January 2009, increasing access for students 
who want or need additional credits and for faculty to offer travel study courses without 
detracting from a student’s additional course load. 

Diversity 

The enrollment of non-white students at HCC continues to grow and progress toward the 
benchmark .  The Rites of Passage recruitment and retention program focused on African 
American students is gaining momentum and the numbers of students participating continues to 
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increase. Progress has also been made in Indicator 16 (percent minorities of the full-time 
administrative and professional staff), hovering right near the 14% benchmark.   

Indicator 15 (percent minorities of the full-time faculty) – Response to Commission Staff 
Question: 
Progress on Indicator 15 remains flat at 7%, whereas the benchmark is 11%.  HCC’s Human 
Resources (HR) department undertakes a variety of strategies to attract diverse employees to the 
workplace. HR advertises in a wide variety of publications and websites to ensure strong, 
diverse applicant pools. The Baltimore Sun and its 25% African American readership has 
successfully attracted diverse candidates. In addition, a portion of the advertising dollars buys 
ads in diverse publications such as the Afro-American, National Minority Update, Diverse, 
Catholic Review, and Hispanic Outlook. On the Internet, targeted recruitment sites for qualified 
minority and female employees are identified.  One such site is the MWEJobs.com, which 
targets minorities and low-income candidates.  The 2007 Affirmative Action Program for 
Minorities and Women encouraged the College to continue to contact universities, vocational 
schools, high schools, and state and community organizations that attract qualified minority and 
female students.  In the past three years, the percentage of minorities in full-time faculty 
positions has declined as several diverse faculty members left for other job opportunities or 
returned to the adjunct rank. In addition, recruitment efforts have been challenging because of 
the high demand for diverse candidates.  There have been some recent successes in the past 12 
months with two minority faculty members joining the College - a Filipino and Iranian national.  
As the total number of faculty continues to grow, HCC will further expand diversity in every 
aspect and will continue to strive to meet the benchmark for minority faculty and other 
employees. 

In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 3 (Diversity), 
HCC entered into an MOU with the Community Association of Non-English Speakers (CANES) 
whereby the English as a Second-Language community is informed of ESL programs.  CANES 
and HCC developed a mutual referral system to assist non-English speakers in overcoming 
barriers to education. HCC’s Middle School Programs at Edgewood and Magnolia Middle 
Schools, located in a historically underserved area of the county and with a high proportion of 
minority residents, is growing and strengthening.  A new empowerment program for girls was 
initiated this year, focusing on increasing self-concept, setting life goals, and exploring careers.  
Additionally, because of a high applicant-to-enrollment conversion of minority students, the 
HCC Admissions Office Minority Recruiting Program that focused on two high schools in 2006-
07 was expanded to four high schools in 2007-08.   This program now includes the academic 
skills assessment administration at the high school for this selected group of students.  The 
students then take a special field trip to the campus for a One-Stop information and enrollment 
session. These students are then transitioned into the Rites of Passage mentoring and support 
program for African American students.   

Economic Growth, Vitality, and Workforce Development 

Overall, HCC is making progress toward reaching the economic and workforce development 
benchmarks.  The benchmark set for 2010 for Indicator 25 (enrollment in continuing professional 
education leading to government or industry-related certification or licensure) was surpassed in 
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FY ‘07 due to the introduction of six national healthcare certifications (EMT, Medical Billing, 
Health Unit Coordinator, Medical Administrative Assistant, Medical Transcriptionist, and 
Medical Coder), increased enrollments in computer certifications, and increases in 
apprenticeship completers.  Indicator 27 (enrollment in contract training courses) has not 
increased, and in fact has decreased, specifically in the private sector.  This is attributed to staff 
turnover, as well as a shift in training priorities.  HCC continues to be the major provider of 
contracted training for Harford County Government.  

Indicator 19 (occupational program Associate degrees and credit certificates awarded in 
the area of Public Service) – Response to Commission Staff Question: 
Regarding Indicator 19, the number of awards in FY ‘06 fell to 30, but in FY ‘07, it increased 
back up to 36, still short of the benchmark set at 43.  HCC offers 3 degrees and 1 certificate 
program within Public Services Occupational Programs:  AAS-Early Childhood Education; 
AAS-Legal Studies/Criminal Justice; AAS- Legal Studies/Paralegal; Certificate-Legal 
Studies/Paralegal.  There were 8 graduates in the AAS  Early Childhood Education program in 
2007, and there were only 4 in 2006, so this program is returning to a previous trend.  However, 
the AAS Criminal Justice program majors have declined over the years while the AA Criminal 
Justice program majors have increased significantly.  There were no AA Criminal Justice 
program graduates prior to the 2005-06 academic year; there was 1 in 2005-06 and 6 in 2006-07.  
It is possible that students are moving into the transfer pathway rather than the terminal degree 
for this program of study.  The Paralegal Studies programs, AAS and certificate, are fairly stable 
in the number of graduates over the years.  Additionally, the trend away from the AAS may 
change due to new opportunities being developed for trainees in the Harford County Sheriff's 
Academy to earn an AAS accelerated degree.  And, current employees of the Sheriff's 
Department are expressing an interest in completing an AAS degree due to promotion 
requirements. 

The Health Sciences degrees and certificates awarded has fluctuated, as well.  HCC has 
reorganized to create a STEM division that will focus on generating more completers in science 
degrees. However, because of transfer issues and advising related to those transfer issues, many 
students elect to declare General Studies as their major even though they move into a science 
pathway at a senior institution.  The number of declared General Studies majors has been 
increasing at HCC regardless of the pathway they pursue for further higher education.  HCC is 
working with HCPS to create accelerated pathways to math and science programs, and to 
encourage students to declare this major rather than a General Studies major.  The Dean is 
actively working toward a better way to capture and report actual science students and 
completers.   

In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 5 (Economic 
Growth and Vitality) and Goal 3 (Diversity), HCC participated in the Federal Workforce 
Recruitment Program (WRP) for College Students with Disabilities, coordinated by the Office of 
Disability Employment Policy and the U.S. Department of Defense.  The WRP is a recruitment 
and referral program that connects federal and private sector employers with highly motivated 
postsecondary students with disabilities who are eager to prove their abilities in the workplace 
through summer or permanent jobs.   
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To help alleviate the nursing shortage, through a three year grant, HCC implemented an 
accelerated Nursing program option, increasing the number of nursing program students by 16 
annually. 

HCC will continue to work toward meeting these and the other benchmarks in all areas over the 
remaining 2 years.   

3. Community Outreach and Impact 

Harford Community College collaborates effectively with employers, Harford County Public 
Schools, and other organizations to provide a variety of valuable learning opportunities for 
students, to serve key constituencies, and to benefit Harford County residents. 

Outreach and Partnerships with Employers 

The Continuing Education and Training Division hosted the annual Maryland Economic 
Development Association (MEDA) Basic Economic Development Course for developers 
throughout the state with 57 people attending.  Serving the entrepreneurial sector, the College’s 
Small Business Development Center served 1,144 small business clients through group and 
individual counseling sessions, as well as monthly StartSmart and GrowSmart workshops. 

The Vice President for Instruction (VPI) and Deans have been meeting with BRAC personnel 
from Fort Monmouth during the past year to ensure HCC is prepared with programs of study that 
will meet their manpower needs.  As a result of these meetings, HCC is offering a career fair in 
September for students who are interested in internship opportunities at APG while attending 
HCC and/or who are seeking full time employment with the incoming commands.  In addition, a 
post-baccalaureate certificate in business administration is being developed for human resource, 
procurement and contract positions that will be arriving at APG through the base realignment 
and closure. 

The Career Services office partnered and hosted the Harford County Job Fair with other Harford 
County agencies that included the Susquehanna Workforce Network, Maryland Job Service, 
Aberdeen Proving Ground, Harford County Office of Economic Development, and Department 
of Rehabilitation Services. Seventy employers and 900 job seekers attended this fair in October 
2007. The Career Services office also designed and co-facilitated a series of workshops for 
Harford County Correctional Officer in-service trainings.  These bimonthly sessions focused on 
career and academic options, and were attended by approximately 250 Correctional Officers. 

To assist mental health providers, nurses and other human services personnel, HCC introduced 
“Connecting the Human Network” – a human services education series designed to address best 
practices and trends. To strategically align the use of the Higher Education and Conference 
Center with the educational and economic development demands of this changing community, 
HCC formed an active 24 member Advisory Board representing the government, small business 
contractors and higher education partners.  The goal of this team was to define the future of 
workforce demands and to align the area’s programs, outreach and facilities to realize that future. 
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Outreach and Partnerships with Harford County Public Schools (HCPS) 

The collaboration continued between HCC Disability Support Services office, HCPS, and the 
Maryland Division of Rehabilitation Services to provide Education and Employment Transition 
Information workshops for high school juniors and seniors with disabilities and their parents at 
each of the public high schools in Harford County.  Families were given specialized enrollment 
information and steps for accessing services provided by HCC.   

HCC is an active participant in the Academy of Finance Program based at Edgewood High 
School. The national program features school-based training and discussions, along with job 
shadowing opportunities. HCC finance staff have volunteered to work with students and serve 
on the oversight board. HCC Career Services staff provided a Dress for Success workshop for 
the Academy in October. 

The HCC Cultural Events department partnered with HCPS music students and teachers to 
provide free tickets to attend the Morgan State University Choir performance and Meet-the-
Artists Question and Answer session following the concert.  A similar partnership with both 
HCPS and Cecil County Public Schools resulted in a day-long event for the students with the 
National Players of Olney Theater Center at HCC including hands-on workshops and a 
performance of Twelfth Night. 

HCC Faculty from the STEM Division have partnered with the faculty of the Science and Math 
Academy at Aberdeen High School to provide mentoring to five students.  

The HCC-HCPS partnership with the 21st Century Community Learning Center program 
continues and strengthens. Three HCC employees participate on the Advisory Board.  Over 70 
middle school students from Aberdeen and Edgewood and their parents visited HCC twice 
during the year to learn more about the College and student support services.  The goal of the 
partnership is to improve student success and awareness and readiness for college enrollment 
following high school completion. The program is designed to serve the economically and 
educationally disadvantaged population.  These students also attended The Adventures of Tarzan 
performance presented by Harford Dance Theatre, the resident community dance company at 
HCC. 

Outreach and Partnerships with Community Organizations 

HCC has worked with the U.S. Green Buildings Council to integrate Leadership in Energy and 
Environmental Design (LEED) into building renovations and new construction.  As a result of 
this effort, Harford has received LEED Silver Certification for the renovation and expansion of 
Joppa Hall that implements several sustainability concepts.  Several of the aspects of this design 
are publicly displayed and many tours of the facility are given to encourage others to integrate 
such design into their future projects.   

Several new partnerships have been formed between HCC Continuing Education and Training 
and community organizations including a partnership with Maryland Conservatory of Music to 
begin an orchestra for adults, as well as an adult chorus for area residents, with Catholic 
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Charities to provide computer and jazz lessons for senior adults, and with Churchville Golf and 
Sandlot Baseball Academy for learning camps. 

The Historical Society of Harford County partnered with the College to present Cherish the 
Ladies, featuring one of the most renowned Irish-American groups in Celtic music.  Presented at 
the Amoss Center in March of 2008, a multicultural audience of nearly four hundred patrons 
enjoyed this signature event with the proceeds benefiting the Historical Society and the 
restoration of the College’s Hays-Heighe House.  HCC also facilitated residencies by 
PhilaDanco and Nai-Ni Chen Dance Company which offered area dance students and instructors 
the opportunity to participate in a free master class and experience modern and traditional Asian 
dance training with professional dancers as well as having the opportunity to see them in 
performance.  It also provided an underserved audience with a totally unique cultural experience. 

Presentations about attending college were presented to a growing number of at-risk populations 
through various community partnerships including single mothers (WAGE Connection), the 
foster care group (Department of Social Services), emotionally disturbed students who cannot be 
mainstreamed (the Arrow School), and economically disadvantaged children (Boys and Girls 
Club). 

The service learning team at HCC has collaborated with the community in many ways over the 
past year. There are currently 22 service agreements with local agencies, including the Harford 
County Public Schools, Harford County Government, and other organizations such as the 
McFaul Activities Center and Big Brothers Big Sisters.  Each semester, approximately 20 
agencies attend the Community Involvement Fair at HCC to recruit student volunteers and 
distribute information about non-profit work in the local community.   

4. Cost Containment 

Harford Community College is committed to cost effective operations that achieve increased 
overall efficiency and savings. In FY ‘08, this effort was accomplished through several actions: 

 Reduction in healthcare premiums through successful  
consortium RFP process, reducing administrative and  
network access costs. $210,805 

 Consolidated annual printing of class schedules resulting in 
aggregate savings of 5% on contract. $ 5,957 

 HCC reduced cost of Motorcycle Safety Course by 
replacing leased motorcycles with the purchase and  
maintenance agreement on new motorcycles.  Estimated  
cost savings over six years is 21.8%.  Annual savings is $ 10,533 

 The Board Audit Committee recommended and the Board 
of Trustees approved a change in the independent auditor 
following an RFP process. Audit services cost declined 
by 13.5%. $ 5,700 

 Elimination of unecessary CIS 011 assessment 
testing         $ 10,000 
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HARFORD COMMUNITY COLLEGE 

2008 ACCOUNTABILITY REPORT 

Student Characteristics (not Benchmarked) 

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide 
context for interpreting the performance indicators below. 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 

A 

B 

C. 

Percent credit students enrolled part-time 

Students with developmental education needs 

Total unduplicated headcount enrollment in ESOL 
courses 

60.0% 

79.9% 

FY 2004 

241 

59.0% 

77.3% 

FY 2005 

250 

57.7% 

77.3% 

FY 2006 

255 

55.8% 

83.2% 

FY 2007 

255 

D 

E 

Financial aid recipients 

a. Percent receiving Pell grants 

b. Percent receiving any financial aid 

Credit students employed 20+ hrs/ week 

13.3% 

25.2% 

12.4% 

24.6% 

Sp 2004 

N/A 

11.6% 

24.4% 

Sp 2006 

62.0% 

11.9% 

24.8% 

Sp 2008 

61.6% 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 

F Student racial/ethnic distribution 

a. African American 10.6% 10.6% 10.5% 11.6% 

b. Asian, Pacific Islander 2.2% 2.5% 2.6% 2.6% 

c. Hispanic 2.6% 2.5% 2.3% 2.6% 

d. Native American 0.3% 0.3% 0.4% 0.4% 

e. White 81.5% 80.2% 79.7% 78.7% 

f. Foreign 0.3% 0.6% 0.8% 0.5% 

g. Other 2.5% 3.3% 3.9% 3.5% 

Benchmark 
01 GR Cohort 02 GR Cohort 03 GR Cohort 04 GR Cohort FY 2010 

G Wage growth of occupational degree graduates 
a. Median income one year prior to graduation 
b. Median income three years after graduation 
c. Percent increase 

$13,918 
$40,261 
133% 

$13,849 
$43,463 
189% 

$11,844 
$36,213 

205% 

$12,095 
$40,762 

237% 

$13,935 
$37,626 

no benchmark 

Accessibility and Affordability 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

1 Annual unduplicated headcount 

a. Total 23,135 22,580 23,569 24,376 24,325 

b. Credit students 7,598 7,607 7,706 7,861 8,195 

c. Non-credit students 16,352 15,710 16,713 17,343 17,000 
Benchmark 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2010 

2 

3 

4 

5 

6 

Market share of first-time, full-time freshmen 

Market share of part-time undergraduates 

Market share of recent, college-bound high school 
graduates 

Enrollment in online courses 

a. Credit 

b. Non-credit 

Tuition and fees as a percent of tuition and fees at 
Maryland public four-year institutions 

59.4% 

Fall 2004 

70.9% 

AY 03-04 

64.8% 

FY 2004 

61.6% 

Fall 2005 

69.8% 

AY 04-05 

65.8% 

FY 2005 

58.3% 

Fall 2006 

68.0% 

AY 05-06 

64.8% 

FY 2006 

58.8% 

Fall 2007 

68.8% 

AY 06-07 

63.5% 

FY 2007 

62.0% 
Benchmark 

Fall 2010 

74.0% 
Benchmark 

AY 09-10 

69.0% 
Benchmark 

Fall 2010 

2,616 

438 

FY 2005 

38.0% 

3,110 

462 

FY 2006 

36.0% 

3,344 

589 

FY 2007 

36.9% 

3,413 

559 

FY 2008 

36.2% 

3,900 

600 
Benchmark 

FY 2011 

40.0% 
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HARFORD COMMUNITY COLLEGE 

2008 ACCOUNTABILITY REPORT 
Quality and Effectiveness: Student Satisfaction, Progress and Achievement 

Alumni Alumni Alumni Alumni Benchmark 
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008 

7 

Graduate satisfaction with educational goal achievement 94.0% 94.0% 96.0% 87.8% 95.0% 

Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark 
Cohort Cohort Cohort Cohort 2009 Cohort 

8 Non-returning student satisfaction with educational goal 
achievement 80.0% 63.0% 68.0% 68.6% 70.0% 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

9 Developmental completers after four years 42.2% 45.0% 46.5% 54.9% 43.0% 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

10 Successful-persistor rate after four years 

a. College-ready students 85.0% 88.2% 88.4% 88.2% 87.0% 

b. Developmental completers 79.9% 74.9% 80.0% 81.9% 89.0% 

c. Developmental non-completers 61.6% 65.9% 58.5% 44.6% 54.0% 

d. All students in cohort 75.5% 75.2% 76.8% 76.0% 75.0% 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

11 Graduation- transfer rate after four years 

a. College-ready students 71.5% 71.3% 71.0% 71.4% 72.0% 

b. Developmental completers 66.3% 57.1% 60.7% 58.5% 62.0% 

c. Developmental non-completers 52.5% 54.2% 44.7% 30.9% 40.0% 

d. All students in cohort 63.4% 59.5% 59.5% 56.2% 58.0% 

Benchmark 
AY 03-04 AY 04-05 AY 05-06 AY 06-07 AY 09-10 

12 Performance at transfer institutions: 

a. Percent with cumulative GPA after first year of 2.0 or 
above 87.1% 83.4% 84.3% 86.7% 86.0% 

b. Mean GPA after first year 2.87 2.71 2.71 2.79 2.80 

Alumni Alumni Alumni Alumni Benchmark 
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008 

13 Graduate satisfaction with preparation for transfer 83.0% 81.0% 81.0% 72.4% 82.0% 

Diversity 
Benchmark 

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2010 
14 Minority student enrollment compared to service area 

population 

a. Percent non-white enrollment 17.0% 16.5% 16.4% 17.2% 18.0% 

b. Percent non-white service area population, 18 or older 14.8% 15.5% 16.3% 16.8% no benchmark 

Benchmark 
Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2010 

15 Percent minorities of full-time faculty 9.0% 8.2% 7.0% 7.0% 11.0% 

Benchmark 
Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2010 

16 Percent minorities of full-time administrative and 
professional staff 12.0% 12.0% 12.8% 13.9% 14.0% 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

17 Successful-persistor rate after four years 
a. African American 62.3% 60.5% 64.7% 56.3% 75.0% 
b. Asian, Pacific Islander n < 50 n < 50 n < 50 n < 50 
c. Hispanic n < 50 n < 50 n < 50 n < 50 

Fall 2000 Fall 2001 Fall 2002 Fall 2003 Benchmark 
Cohort Cohort Cohort Cohort 2006 Cohort 

18 Graduation-transfer rate after four years 
a. African American 52.8% 43.2% 51.5% 45.3% 58.0% 
b. Asian, Pacific Islander n < 50 n < 50 n < 50 n < 50 
c. Hispanic n < 50 n < 50 n < 50 n < 50 

Economic Growth and Vitality, Workforce Development 
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2008 ACCOUNTABILITY REPORT 
Benchmark 

FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 
19 Occupational program Associate degrees and credit 

certificates awarded by program area: 

a. Business 41 44 38 52 46 

b. Data Processing 16 11 16 22 20 

c. Engineering Technology 6 15 6 8 8 

d. Health Sciences 100 86 100 96 109 

e. Natural Science 2  7  3  10  5 

f. Public Service 38 42 30 36 43 

Alumni Alumni Alumni Alumni Benchmark 
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008 

20 
Percent of career program graduates employed full-time 
in a related field. 78.0% 79.0% 86.4% 87.8% 80.0% 

Alumni Alumni Alumni Alumni Benchmark 
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008 

21 Graduate satisfaction with job preparation 68.0% 78.0% 81.0% 71.1% 80.0% 

Employer 
Survey 1998 

Employer 
Survey 2000 

Employer 
Survey 2002 

Employer 
Survey 2005 

Benchmark 
Survey 2008 

22 

23 

24 

25 

26 

Employer satisfaction with career program graduates 

Licensure/certification exam pass rates 

a. Program NCLEX RN 

Number of Candidates 

b. Program NCLEX PN 

Number of Candidates 

Enrollment in noncredit workforce development courses 

a. Unduplicated annual headcount 

b. Annual course enrollments 

Enrollment in Continuing Professional Education leading 
to government or industry-required certification or 
licensure. 

a. Unduplicated annual headcount 

b. Annual course enrollments 

Number of business organizations provided training and 
services under contract. 

95.0% 

FY 2004 

82.0% 

n = 100 

100.0% 

n = 2 

FY 2004 

100.0% 

FY 2005 

88.0% 

n = 90 

100.0% 

n = 4 

FY 2005 

100.0% 

FY 2006 

87.0% 

n = 77 

100.0% 

n = 10 

FY 2006 

90.1% 

FY 2007 

88.1% 

n = 67 

88.9% 

n = 9 

FY 2007 

95.0% 

Benchmark 
FY 2010 

88.0% 

90.0% 

Benchmark 
FY 2010 

6,681 

9,724 

FY 2004 

1112 

1519 

FY 2004 

6,147 

9,515 

FY 2005 

1,337 

2,177 

FY 2005 

6,914 

10,699 

FY 2006 

1,112 

2,163 

FY 2006 

6,750 

10,993 

FY 2007 

1,901 

3,745 

FY 2007 

5,583 

8,375 

Benchmark 
FY 2010 

1,320 

2,395 

Benchmark 
FY 2010 

46 

FY 2004 

51 

FY 2005 

50 

FY 2006 

41 

FY 2007 

58 

Benchmark 
FY 2010 

27 Enrollment in contract training courses 

a. Unduplicated annual headcount 2,735 2,287 2,482 1,779 2,882 

b. Annual course enrollments 3,914 3,367 3,624 2,859 4,348 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

28 Employer satisfaction with contract training 95.0% 100.0% 95.0% 100.0% 98.0% 

Community Outreach and Impact 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

29 Enrollment in noncredit community service and lifelong 
learning courses 

a. Unduplicated annual headcount 7,375 7,395 7,817 8,390 9,000 

b. Annual course enrollments 13,859 13,277 13,949 15,641 15,900 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

30 Enrollment in noncredit basic skills and literacy courses 

a. Unduplicated annual headcount 1,736 1,711 1,541 1,675 1,700 

b. Annual course enrollments 4,994 5,028 4,349 4,789 4,500 
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HARFORD COMMUNITY COLLEGE 

2008 ACCOUNTABILITY REPORT 

Effective Use of Public Funding 

Benchmark 
FY 2004 FY 2005 FY 2006 FY 2007 FY 2010 

31 Percentage of expenditures on instruction 43.0% 41.0% 41.9% 41.7% 44.0% 

Benchmark FY 
FY 2004 FY 2005 FY 2006 FY 2007 2010 

32 Percentage of expenditures on instruction and selected 
academic support 54.0% 58.0% 55.9% 54.7% 55.0% 
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	More than a fourth of the students who attend Wor-Wic receive Pell grants, and almost 40 percent of Wor-Wic’s student body receives some type of financial aid. These figures have decreased by 6 percent since FY 2004.
	Almost 70 percent of the college’s enrollment is white and almost one-fourth is African American. The other 7 percent consists of Asian, Hispanic, Native American and “other” students. Unduplicated headcount in English as a Second Language courses consisted of 74 students in FY 2007.
	Accessibility and Affordability
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	CHANGING LIVES
	ENRICHING OUR COMMUNITY
	HOLDING OURSELVES ACCOUNTABLE
	WE WILL TEND TO OUR INTERNAL SPIRIT
	Significant Academic Trends
	As stated above in the College’s mission statement, changing and enriching the lives of the Montgomery County community are the primary roles of Montgomery College. Students’ lives are enhanced, enriched and otherwise changed by way of the intellectual and academic experiences they encounter at Montgomery College. Upon entry, students engage in activities that provide the foundation for acquiring the skills, knowledge, and experience that are necessary to succeed academically, socio-culturally and professionally in the broader community.   
	The data revealed also that college-ready students were much more likely to graduate and/or transfer within four years (51.1 to 62.0 percent) than were students who had completely addressed their developmental needs (43.4 to 54.7 percent) and those who did not complete their developmental course work (25.0 to 37.6 percent). The data strongly suggest that the completion of developmental coursework in assessed areas of need increased the chance to graduate and/or transfer within four years of entry. With the exception of developmental non-completers, the success of the fall 2003 cohort group surpassed the success of previous cohort groups and either achieved or exceeded the College’s goals or benchmarks for this indicator. 
	When data for all student groups were examined by race/ethnicity without considering degree of college readiness, African-American (42.4 to 49.3 percent) and Hispanic (35.3 to 39.3 percent) students were far less likely to graduate and/or transfer within four years than white (51.6 percent to 65.4 percent) and Asian (51.2 to 60.6 percent) students – and that was true across all cohort groups. It was noted that the success of the 2003 cohort surpassed the success of the previous cohorts across all race/ethnic groups. The success of the fall 2003 cohort group was beyond the benchmark for all race/ethnic groups except for Hispanic students. However, the success of Hispanic students in the fall 2003 cohort group did increase four percentage points above the success rate of the previous cohort group and is the highest level of success to date. 
	Transfer Success 
	Each year a large number of Montgomery College students transfer to four-year colleges and universities. In fiscal 2007, more than 7,300 students transferred to a senior college or university. Of these, 767 students graduated prior to transferring, 3,778 transferred after accumulating more than 12 credit hours and 2,756 students transferred with less than 12 accumulated credit hours. To ease the transition to senior institutions, the College makes use of numerous support programs or activities to help students in the transfer process.  Some of the efforts include:
	 Establishing and monitoring program-related articulation agreements with four-year Colleges and Universities, in and out of state
	 Providing a variety of programs such as College Transfer Day, Tuesdays with 4-Year Colleges, individual four-year college visits, and Military Careers programs
	 Helping students with transfer applications at the College’s career and transfer centers; and
	 Improving processes, sharing resources and forging new partnerships with the University of Maryland College Park and other colleges in the state to increase the transfer success of Montgomery College students
	When students make the decision to transfer, many remain in the University of Maryland system to continue their education, while others attend colleges and universities all over the country (e.g., University of Delaware, Boston University, Cornell, Howard University, Temple, Yale, Morehouse, George Mason, Georgetown, Harvard, MIT, Rochester Institute of Technology, Stanford, Princeton, and Clark Atlanta University).
	Significant Cost Containment Actions and Associated Savings 
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	UNIVERSITY OF MARYLAND, UNIVERSITY COLLEGE
	Significant Trends
	Last year, UMUC completed its strategic plan spanning the window from FY 2009 – FY 2011.  Similar to the 2004 Maryland’s State Plan for Postsecondary Education, UMUC’s strategic plan centers around quality and effectiveness (strategies one, five, seven, eight, nine, and ten below), access and affordability (strategies two, three, five, six, and seven below),  diversity (strategies two and five) and student centered learning (strategies one, five, seven, eight, and nine below).  These goals have been the foundation of UMUC since 1947.  The new plan addresses the myriad of challenges and opportunities facing higher education.  Given the 2% decline in student headcount experienced Fall 2007 compared to Fall 2006, it is critical the university make significant changes to respond to the increase in competition it faces.  The following ten strategies, outlined in the new strategic plan, will strengthen UMUC’s competitive standing within this dynamic market. 
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