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ALLEGANY COLLEGE OF MARYLAND

MISSION

Summary of Institutional Mission Statement
Allegany College of Maryland is an institution dedicated to lifelong learning and excellence in
education while remaining responsive to the changing needs of the communities we serve.

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland (ACM) experienced an increase in credit enrollment for fall 2009
to 4,086 students. The Continuing Education non-duplicated headcount remained above the
benchmark at 9,137 students for fiscal year 2009. The College expects continued growth in credit
and non-credit enrollment over the next year.

Credit students at ACM are mostly traditional, female (66%), Caucasian (90%), and enroll in
classes on a full-time basis (56%). Slightly less than half are Maryland (46%) residents.
However, if present trends continue, the College should attract an even higher proportion of
young, female, minority, and out-of-state students from its tri-state service region. These changes
will be driven by College marketing strategies as well as regional economics and demographics.
According to the U.S. Census Bureau, the economies and populations of Allegany and
neighboring counties in West Virginia and Pennsylvania will grow slowly during the next few
years. This slow growth means that the College must market itself regionally to maintain the
critical mass required to sustain programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland
and elsewhere. ACM has created an A/B term within the traditional semester that began in the
fall 2009. The condensed format is two seven week sessions during the fall and spring and
beginning in summer 2011 two five week sessions. This option allows for more flexibility for
student scheduling and helps to attract and better serve non-traditional students in the
community.

The College serves as an important catalyst for regional economic development. This role is
reinforced as construction of the Western Maryland Health System hospital across from the
College was completed in fall 2009. As part of this project, the Allegany County Health
Department was relocated to a newer, refurbished facility in the former Kelly Springfield
Corporate Headquarters adjacent to the campus. This development was accompanied by
significant road upgrades to the Willowbrook Corridor that has transformed the area surrounding
the College into a prime growth center for Allegany County and the region.

The location of the College, in the narrow neck of the Western part of the state, places it in a
unique situation regarding its service area. Pennsylvania is only two miles to the North and West
Virginia is a mile to the South. Thus, the majority of the typical service region for commuting
students is out-of-state. Because of the shape of Allegany County and the geographic orientation
of the mountains, Allegany County’s economic and social systems extend north and south rather



than east and west, and are thus tri-state in nature. The expansion of regional recruitment and
marketing strategies, coupled with the availability of student housing adjacent to the campus, has
increased the attractiveness of the College throughout the State and region.

Because the College is located in an economically lagging region, it has limited local resources
and its financial situation is more delicate than other community colleges in the State. Therefore,
the College must continue to draw on revenues contributed by student tuition and fees for the
majority of its operations. Moreover, any increases to tuition and fees are particularly hard felt
by students at ACM because approximately 80% percent depend on financial aid to fund at least
part of their studies. This percentage of financial aid dependence is the largest in the state.

As a means to improve efficiency through technology and to ensure our College is keeping pace
with industry trends and advancements, ACM has selected Datatel to create a strategic Enterprise
Resource Planning (ERP) solution that will consolidate administrative and student support
functions. The College has licensed Datatel Colleague®, to replace the homegrown
administration system and will be fully implemented by fall 2011. The decision to partner with
Datatel was made after a two-year evaluation of competitive products.

Long-term planning plays a critical role in the College's efforts to provide a quality learning
environment. With institutional assessment and long-term planning in mind, ACM engaged in a
strategic planning process during the fall 2008 and spring 2009 to develop a document that will
lead the college to 2014. The Strategic Plan is based upon the Vision, Mission, Values, and
Institutional Goals of ACM. This Plan is linked to important institutional planning documents to
ensure that the College continues to allocate resources toward identified Strategic Themes. The
document details the process that the College engaged in to update the Strategic Plan in addition
to a presentation of internal and external data that was examined by the College Advisory
Council (CAC) to select and justify support for five Strategic Themes and twenty-nine strategies.
The Plan also summarizes how ACM will annually assess and measure progress toward the five
Strategic Themes.

Information obtained from MHEC indicators is useful in measuring the progress of the College
in achieving this goal and is fully incorporated into the College’s Institutional Assessment Plan
and Strategic Plan which are reviewed on an annual basis and used in developing College
initiatives and making decisions regarding resource allocation. Among the College's biggest
challenges are funding and the need to continue working to counter local population loss by
focusing on regional student recruitment efforts. Major strategies being implemented to deal with
these and other challenges are organized into the Accountability Report themes of (1)
Accessibility and Affordability, (2) Quality and Effectiveness: Student Satisfaction, Progress and
Achievement, (3) Diversity, (4) Economic Growth and Vitality; Workforce Development, (5)
Community Outreach and Impact, and (6) Effective Use of Public Funding.

Issues Raised by MHEC Review of the College’s 2009 Report
Commission staff asked the college to respond to the downward trend in the rate of

developmental completers after four years. Upon recalculating the rate of developmental
completers after four years an error in previous calculations was found. As evidenced in the



current report the trend for developmental completers after four years is now a positive one
(from 22.3% for the Fall 2002 Cohort to 34.4% for the Fall 2005 Cohort) and the 32%
benchmark has been exceeded. Commission staff also asked the college to respond to the
significant reduction in data processing awards in FY 2008 (item 19b). The FY 2010 benchmark
is set at 59 awards for data processing and the concern is that benchmark would not be reached.
In FY 2009 45 awards were granted for data processing bringing the possibility of meeting
benchmark for FY 2010.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Seven indicators are included in this category. They provide evidence that the College is
continuing to contribute toward the state goals of ““maintaining and strengthening a system
nationally recognized for academic excellence and effectiveness in fulfilling the educational
needs of students™ as described in the 2009 Maryland State Plan for Postsecondary Education.

Two of the indicators in this category, graduate satisfaction with educational goal achievement
(indicator #7), and student satisfaction with quality of transfer preparation (indicator #13), are
based on the graduate survey. Both indicators remain above established benchmarks.

Non-returning student satisfaction (indicator #8) with educational goal achievement remained
below its corresponding benchmark.

Performance at transfer institutions (indicator #12) increased from the previous reporting period
in the percentage of students with a cumulative GPA of 2.0 and above after their first year, and
transfer students’ mean GPA after the first year increased from 2.74 to 2.90. Both measures are
above benchmark. The continued review of the Student Learning Assessment Plan and
Institutional Assessment Plan will aid in keeping these indicators at their current above
benchmark levels.

Three indicators are computed as part of the Degree Progress system. The developmental
completers after four years (indicator #9) measure has increased from the previous year and is
above benchmark. The successful-persister rate after four years (indicator #10) is below
benchmark for all groups and graduation transfer rate after four years (indicator #11) is below
benchmark for all groups other than college-ready students who are graduating or transferring at
a rate above benchmark. The college is in process to utilize the National Student Clearinghouse
and it is expected that use of it will allow for additional transfer data to be obtained for ACM
students who attend out-of-state institutions who transfer and/or graduate which is currently
unavailable data. Consequentially this data should bring the values for these important indicators
closer to benchmark.

Accessibility and Affordability

Six indicators are included in this category. Taken together, they show that the College is
contributing towards the state goal of providing “a system of postsecondary education that
promotes accessibility and affordability for all Marylanders” described in the 2009 Maryland
State Plan for Postsecondary Education.



The first indicator has three components, number of credit students, number of noncredit
students, and the overall unduplicated institutional headcount. During FY 2009 there was an
increase in non-credit, credit, and total enroliments. All three items exceed benchmarks, and are
expected to increase during the FY 2010.

The next three indicators represent the College’s market share of service area enrollment. Market
share of first-time, full-time freshman (indicator #2) increased and currently exceeds benchmark.
The continued slow economy, the dual enrollment agreement with the Allegany County Board of
Education, articulation agreements with four year schools and targeted scholarship and academic
support services for students, are expected to contribute to the increase of first year full-time
students in years to come. Indicator #3, market share of part-time undergraduates, experienced a
slight decrease and remains approximately 1% below benchmark. The planned improvement in
this indicator is related to additional efforts to accommodate the adult part-time student through
expanded online learning opportunities (indicator #5) and competitive tuition rates (indicator #6).
Market share of recent college-bound high school graduates (indicator #4) increased from the
previous year and is now above benchmark. The College continues to serve as the institution of
choice for regional college-bound graduates and the initiatives described above should help to
remain above benchmark.

Enrollment in online learning courses continued above benchmark levels but did decline slightly
for credit courses in FY 2009 (indicator #5). Credit enrollment has already exceeded its 2010
benchmark. This increase is a result of the College offering AAS degree programs and others
that allow students to take at least 50% of coursework through online courses. Continued growth
is expected in this indicator.

The final indicator, tuition and fees as a percentage of tuition at Maryland public four-year
institutions (indicator #6), experienced a slight decrease over the previous year and is below
benchmark level. The College’s FY 2010 budgeted tuition rate per credit hour for in-county
remained the same from FY 2009, increased $2 per credit hour for out-of-county, and increased
$8 per credit hour for out-of-state.

Diversity

This category of five indicators shows how the College is working toward the goal of ““ensuring
equal opportunity for Maryland’s diverse citizenry’” described in the 2009 Maryland State Plan
for Postsecondary Education.

The College has established a benchmark for minority representation based on the demographic
makeup of its service area population. Minority student enrollment as a percentage of service
area population (indicator #14) is higher than the percentage of minority residents reported in
U.S. Census Bureau estimates even though a large proportion of the county’s minority
population consists of prison inmates housed at local federal and state prisons.

The College does not yet meet its minority employment indicator benchmarks - percent
minorities of full-time faculty (indicator #15), and percent minorities of full-time administrative



and professional staff (indicator #16). Efforts being made to attract qualified minority staff in
these areas and to foster diversity are described more completely in the report to MHEC entitled
Campus Action Plan on Minority Achievement and the follow-up 2008 Minority Achievement
Report. Since these reports were submitted, the College has created a Diversity Center that has
resources for staff and students. Also during the spring of 2009, the college submitted a Cultural
Diversity Plan to the Board of Trustees for their review. This action was initiated by the 2008
legislation that defines “cultural diversity” as “the inclusion of those racial and ethnic groups and
individuals who are or have been under-represented in higher education”. The required update to
the plan was board approved and submitted on August 1, 2010.

Two Degree Progress system indicators used in this category, successful-persister rate after four
years (indicator #17) and graduation-transfer rate after four years (indicator #18), are not
reported since each minority cohort contains fewer than fifty students, except for African
Americans. For African Americans, the graduation-transfer rates improved. Future values will be
obtained from the National Student Clearinghouse that will provide a comprehensive source for
student tracking.

Economic Growth and Vitality; Workforce Development

This category consists of eleven indicators which demonstrate the College’s contribution toward
the state goal of developing “a highly qualified workforce.” Two of the measures, percent of
career program graduates employed full-time in related area (indicator #20) and graduate
satisfaction with job preparation (indicator #21) are derived from graduate follow-up surveys.
The percentage of career program graduates employed full-time decreased from the previous
survey but remains above benchmark. Graduate satisfaction with job preparation increased and is
now above benchmark at 96%.

Five indicators represent the continuing education indicators - enrollment in noncredit workforce
development courses (indicator #24), enrollment in continuing professional education leading to
government or industry-required certification or licensure (indicator #25), number of businesses
and organizations served in contract training (indicator #26), enrollment in contract training
courses (indicator #27), and employer/organization satisfaction with community college contract
training (indicator #28). The enrollment in non-credit workforce development courses (indicator
#24) increased in both the unduplicated headcount and the annual course enrollments. Indicator
#25 also increased. In 2008 the database management system for continuing education
information corrected the process of categorizing courses based upon definitions for the PAR
report. The reported values for the past three reporting years capture accurate data. Therefore,
benchmarks for these indicators will need to be reconfigured for future goal-setting. Satisfaction
with contract training (indicator #28) increased to 100% and remains above benchmark.

First-time pass rates for licensure exams in selected Allied Health programs at the College
showed positive results. Pass rates improved for the Registered Nursing, Dental Hygiene, MLT,
Occupational Therapy, and Physical Therapy programs but decreased in Practical Nursing,
Radiologic Technology, and Respiratory Therapy programs. The Radiologic Technology and
Respiratory Therapy programs fell below their respective benchmarks. The remaining indicator,
occupational program associate degrees and credit certificates awarded (indicator #19), showed



variation last year due to a correction within the timing of how summer graduates are reported
within the Degree Information System. Over the four year period, decreases in the business, data
processing, and health services areas are attributed to the change in when the summer graduates
are reported. The current report is more accurate and the numbers for these awards are more in
alignment with the historical data. The large increase above benchmark in Engineering
Technology can be attributed to the addition of the Applied Technical Studies program, which
allows students enrolled in a training program approved for college credit by the American
Council for Education to apply credits to the elective portion of the graduation requirement up to
a maximum of 30 credits.

Enrollment increases and decreases tend to predict graduation rates with an approximate three
year lag. Since the college has experienced increasing enrollment in the past two years,
graduation numbers should also increase in the next few years. The College continues to assess,
develop, and modify retention efforts such as the Turning Point Center, a facility with support
services for non-traditional students, and new career associate degree and certificate programs,
which could help supplement the expected increase.

Community Outreach and Impact

This category contains two continuing education indicators: enrollment in non-credit community
service and lifelong learning courses (indicator #29) and enrollment in noncredit basic skills and
literacy courses (indicator #30). Annual enrollment in community service/lifelong learning
courses continues to exceed benchmark level. The College offers no continuing education basic
skills courses—this service is provided by other area agencies. Therefore, this indicator has a
value of zero for each fiscal year and its benchmark is set to zero.

Effective Use of Public Funding

The two indicators for this category, percentage of expenditures on instruction (indicator #31),
and percentage of expenditures on instruction and selected academic support (indicator #32),
decreased over the past two years, and are now below their respective benchmarks. The College
will encounter considerable challenges in maintaining the percentages for these indicators
because of expected increases in utility and insurance costs and challenges associated with the
economy and state/local funding.

COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the College’s mission. This section reports on
new initiatives introduced during the past fiscal year or ongoing programs. Initiatives are divided
into the following categories: Economic Development/Business Partnerships, Local School
Partnerships, Local College/University Partnerships, and Community Services.

(1) Economic Development/Business Partnerships
e New Grants. The College was successful in obtaining grant funding that will assist in
workforce training efforts to support economic development and further solidify
business partnerships within the community at-large. These grants include:



Scholarships for Disadvantaged Nursing Students (Department of Health
and Human Services) provide funding for full-time students enrolled in the
nursing curriculum that are economically or environmentally disadvantaged.
Computer Science Achievement Scholarship Grant (National Science
Foundation) provides scholarship assistance to 20 full-time students in the
computer science degree program who are academically talented, but are
potentially at high risk for noncompletion due to financial challenges.
Creating Qualified Bedside Nurses in Western Maryland (Maryland
Health Services Cost Review Commission) establishes a brand new on-site
Registered Nurse (RN) nursing program in Garrett County to create an
opportunity for an additional twenty RN qualified nurses every two years.
Also this opportunity will increase the student retention rate in the nursing
program by 3% every year, and provide professional tutoring and expanded
clinical laboratory instruction to all nursing students needing these services to
increase retention rates and National Council of State Boards of Nursing
(NCSBN) pass rates.

ACM Wireless Communications Project (Appalachian Regional
Commission) provides funds for wireless access at all campus locations. The
modern wireless communications network will provide the infrastructure
necessary to ensure that students and residents from throughout the
community and region have access to advanced skills training as well as the
skills and knowledge necessary to compete in the world economy in the 21st
century.

Workforce Development through Smart Classroom Technology
(Appalachian Regional Commission) provides technology for four smart
classrooms on campus that will promote a student and user friendly
teaching/learning environment. These classrooms would be strategically
located to ensure that credit, continuing education, and workforce
development training coursework is fully utilized.

Student of Black Cohosh in Appalachia (Appalachian Regional
Commission) provides stipends for students during the summer and fall 2009
to identify, sample, and archive the population of Black Cohosh in the
Appalachian Region of Western Maryland as well as to identify and
statistically prepare all sites.

Nursing Who Will Care? (Maryland Hospital Association) provides nursing
students with simulation laboratories and smart classrooms that will increase
retention and graduation rates as well as provide faculty with the resources
that will allow them to remain updated. The project directly addresses the
goals of Who Will Care? by 1) implementing new learning technologies based
on clinical simulation and 2) implementing student retention programs.
Enhancing Nursing Retention Through Tutoring: A Pilot Rural/Urban
Partnership Project (Maryland Health Services Cost Review Commission) is
a partnership project with Anne Arundel Community College that will utilize
research verified online tutoring to 1) expand the statewide capacity through
shared resources and 2) increase student retention. As a result of project



funding, RN graduate nurses will be prepared to enter the Maryland workforce
to help hospitals in need of qualified nurses.

o Creating a Smart Learning Environment to Retain Nursing Students
(Maryland Health Services Cost Review Commission) establishes four
additional smart classrooms to be utilized by the Nursing Program to increase
retention rates and exam pass rates. As a result of project funding, RN
qualified nurses will be prepared to enter the Maryland workforce to serve
hospitals in dire need of qualified nurses.

0 Governor’s Community College Initiative for Students with Learning
Disabilities (State of Maryland) addresses the need for more intensive
accommodations and also consideration to the needs of students with learning
disabilities. This grant has the potential to increase the number of students
who will either graduate, transfer, or obtain work in their chosen field within
three years.

o0 Health Personnel Shortage Incentive Grant (Maryland Higher Education
Commission) provides funding to several allied health programs at Allegany
College of Maryland to expand and/or enhance student training. Funding has
been provided for Dental Hygiene, Medical Coding, Medical Assistant,
Medical Laboratory Technology, Nursing LPN, Pharmacy Technician,
Physical Therapy Assistant, Radiologic Technology, Registered Nursing, and
Respiratory Therapist.

o Haiti Benefit (Allegany Arts Council) provides funding to host the Haiti
benefit concert. We had 15 bands and musical groups that played on two
stages: an inside stage in the college theater and an outside stage.

o Computer Science and Technology Enhancement (Oracle Corporation)
provides Oracle software, curriculum, training, and certification resources.

0 HVACR Training (United States Department of Agriculture) provides the
equipment and supplies for a four year program. The purpose of the program
is to train technicians to work in the heating ventilation, air conditioning and
refrigeration industry. Participants will enter the program as a registered
apprentice with the State of Maryland’s Apprenticeship and Training council.

0 Workforce Development Small Business Training Equipment
(Appalachian Regional Commission) provides technology upgrades
throughout continuing education to better offer quality information technology
training for both new employees as well as employees who work in existing
and emerging businesses in rural Western Maryland. While this project has a
strong education and training component, the primary rationale is to bolster
the economic outlook of the area by providing training to workers to meet the
existing workforce needs, training to workers to retain employment and
increase job retention, and coordinating with the economic development
initiatives already in progress.

0 To Set This World Right (Maryland Humanities Council) provides resources
to celebrate Black History month and Women’s History month. A variety of
speakers, forums, and classroom discussions took place.

(2) Local School Partnerships
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STEM Summer Camp. The Allegany County Public Schools offered a unique
summer camp opportunity located at ACM for middle school students to explore
concepts and careers in Science, Technology, Engineering and Mathematics (STEM)
areas. Guest speakers, interactive activities and special presentations complemented
the camp experience and students were rewarded with a great opportunity to learn
about career opportunities and activities in STEM fields. The expert teaching team,
consisting of faculty from both the public school system and ACM, interactively
engaged students in the areas of Health and Biosciences, Environmental Science,
Physical Science, Technology, and Engineering.

(3) Local College/University Partnerships

Dual Admission Program Signed between Allegany College of Maryland and
Frostburg State University. A dual-admission program agreement has been signed
between FSU and ACM which will create a seamless transition and transfer to
Frostburg for students to complete their degrees. The intent of the agreement is to
encourage students to complete an associate degree at ACM prior to transferring to
FSU. During the dual enroliment time, the student can enjoy the benefits and
resources of both institutions.

RN to BSN Program. FSU received approval to offer a Bachelors of Science in
Nursing completion program, presented in collaboration with ACM. The program
will provide students with the opportunity to take the first two years of the program at
ACM and to finish the final two years at FSU.

Articulation Agreement with Potomac State College. The College has partnered
with Potomac State College of West Virginia University to allow students who
graduate from ACM’s Business Management and Criminal Justice programs to be
admitted to Potomac State’s four-year, Bachelor of Applied Science (BAS) degrees in
Business Management and Criminal Justice without losing credit.

(4) Community Services

Library Renovation. The project was completed in the summer of 2008 and
included interior renovations and the addition of 6,000 square feet which includes a
computer lab and expansion of the Appalachian Collection which houses local history
and genealogy collections. This building is frequently used by members of the
community for genealogical research and also houses a government documents
repository.

Willowbrook Wellness Partnership. The Western Maryland Health System
(WMHYS), Allegany County Health Department, and ACM have developed the
Willowbrook Wellness Partnership. This collaboration is based upon a shared
approach to the delivery of wellness services, programs, and resources that will be
aimed to benefit all employees who work at the partnering organizations that are
located or will be located on Willowbrook Road. This collaboration was formed
based upon a joint survey of all employees conducted during the summer of 2008.
Results from this survey determine what kind of programs, facilities, and resources
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could potentially be offered and collaboratively used to maximize the benefit for the
community.

COST CONTAINMENT

Allegany College of Maryland breaks down cost containment measures into two categories:
those which reduce waste and improve overall efficiency of operations, and those which are used
as emergency cost cutting measures in times of unexpected revenue reductions. Emergency cost
containment measures are listed in Appendix 1.

During fiscal year 2010, the Instructional area pursued the following cost containment measures:
e The Instructional Affairs office established a web site to post documents instead of
sending out hard copies.
e All faculty are now required to have a college email address for communication and
sending of documents to save on printing costs.

During fiscal year 2010, the Publishing and Printer Services area pursued the following cost
containment measures:

e A proposal was approved by Public Relations to begin in-house printing of two
marketing pieces for the Pennsylvania campuses at a cost savings of $1,500 annually. « A
task force, with representation from offices across campus, surveyed the College’s 65
budget managers to collect cost and utilization data related to printing. The results of the
survey, along with a document of best practices for both obtaining printed documents and
purchasing printing equipment, were shared with the entire College staff.

e The amount spent on variable printing costs (costs-per-copy) amounted to only 56% of
the budgeted funds by the end of the third billing quarter ($4,788 of $8,625). This was
accomplished by segmenting the scheduling of long runs over several quarters, thereby
not incurring large meter click charges in any given billing cycle.

e Through the Maryland State Department of Education’s Division of Rehabilitation
Services, the Print Shop continued utilizing the services of a volunteer to perform data
entry functions. The volunteer worked approximately 100 hours to save an estimated
$1,000 in labor costs.

During fiscal year 2010, the Computer Services area pursued the following cost containment
measures:
e Hardware maintenance reductions will save the college $15,000 annually. These savings
are due to terminating maintenance contracts on aging computers, servers and printers.
e Software maintenance reductions will save the college $50,000 annually. These savings
are due to terminating maintenance contracts on legacy software systems.
e Publication reductions will save the college $1,900. These savings are due to delivering
training and consulting documentation electronically instead of by hard copy.

During fiscal year 2010, the Continuing Education area pursued the following cost containment
measures:
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e Developed e-mail marketing lists for some target groups. The area has started to send
brochures via e-mail, saving an average of 500 pieces of mail per class which is estimated
to save $1,650 per year.

e The decision was made to no longer produce the Community Services catalog. The cost
of the catalog, which typically came out twice a year, was $1,760 to print and $2,000 to
mail for a total cost savings of $7,520.

e Another marketing tool that is used extensively is the use of promotional tools. The
promotional items purchased this year were “closeout” items with estimated savings of
$2,100.

e Other cost savings included utilizing “brunch” instead of lunch for contract trainings at a
savings of $8/per person. Also meal vouchers for the cafeteria were used whenever
possible instead of a catered lunch at a savings of $10/pp. Several instructors’ contracts
were also renegotiated saving the college at least $2,000.

e The decision was made to no longer produce the Success Ready catalog for the
Business/Industry area, which resulted in a cost savings of $2,900 for print costs and
$8,800 for postage. The ACM/Ed2Go Online Course catalog was also eliminated saving
another $1,800. This amounts to total savings of $13,500.

APPENDIX 1:

Emergency Cost Cutting Measures:

Emergency cost cutting measures are sometimes needed to address sudden and unanticipated
revenue shortfall. All of the measures listed here negatively affect the mission of the College.
These actions may for the short run reduce costs to the College, but in the long run they could
reduce the effectiveness of the institution.

* Freeze budgets for equipment, supplies and travel

* Close campus to public on weekends

* Reduce or eliminate weekend programs

* Close swimming pool

* Reduce evening outside security lighting

* Lower heating temperature, raise air conditioning temperature

* Reduce temperature in hot water tanks

* Defer purchase of library books, and instructional films

* Defer campus improvement projects

* Defer maintenance

* Freeze hiring for additional positions and replacement positions

* Increase class size

* Eliminate funding for consultants and staff development

» Cut post season athletic tournament participation

* Cancel fall commencement

* Eliminate sabbaticals

* Reduce library hours of operation

* Consolidate summer and weekend classes/activities into one or two buildings

* Increase controls on postage and telephone

13



Extreme Options:

* Furlough Employees

* Reduce Salaries

* Reduce employee benefits

* Increase employee participation in benefit costs
* Reduce tuition reimbursements

* Reduce contract lengths

* Eliminate programs with low enrollment

14



ALLEGANY COLLEGE OF MARYLAND

2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A
B

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
. African American

. Asian, Pacific Islander

. Hispanic

. Native American

White

Foreign

. Other

(Q.—“S'DQ_OO'Q’

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enrollment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
42.58 46.58 47.35 43.49
72.46 67.79 74.97 80.42
FY 2006 FY 2007 FY 2008 FY 2009
8 8 11 5
30.9 28.3 27.2 27.0
81.3 76.5 79.7 80.2
Spring 2007 Spring 2008 Spring 2009 Spring 2010
NA 53.90% NA 50.60%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
6.50 6.51 7.43 7.32
0.62 0.61 0.56 0.71
0.62 0.98 0.63 0.83
0.11 0.13 0.23 0
90.78 90.34 89.76 89.87
0.00 0 0 0
1.37 1.43 1.39 1.05
FY 2006 FY 2007 FY 2008 FY 2009
NA $7,707 $7,890 $6,900
NA $20,917 $22,158 $23,038
NA 271 181 234
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
12,805 12,572 12,996 13,847 11,636
4,596 4,710 4,713 5,082 4,412
8,611 8,395 8,716 9,137 7,619
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
61.6% 66.4% 61.6% 67.6% 63.6%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
77.1% 77.7% 75.8% 74.9% 76.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
61.6% 63.1% 63.7% 68.2% 63.8%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,109 1,356 1,814 1,568 1,000
186 197 226 280 200
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
44.3% 43.8% 44.4% 43.4% 45.5%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 96 95 93 97 93

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort Spring 2009
8 Non-returning student satisfaction with educational goal
achievement 65 65 67 54 68
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2010-2011
9 Developmental completers after four years 22.3 28.8 27.6 344 32.0
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persister rate after four years
a. College-ready students 80.9 95.9 81.4 75.7 78.8
b. Developmental completers 70.7 72.5 80 65.6 79.4
c. Developmental non-completers 64.4 52 54.1 41.2 77.6
d. All students in cohort 70.2 59.9 68.4 60.7 78.1
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 46.4 47.8 60.2 59.0 48.6
b. Developmental completers 47.1 36.2 50.8 45.6 494
c. Developmental non-completers 37 27.3 26.2 25.2 47.1
d. All students in cohort 42.3 36 425 43.6 48.0
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 76.1 79.1 78.7 86.9 83.6
b. Mean GPA after first year 2.48 2.65 2.74 2.90 2.79

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 82 91 90 84 83
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enrollment compared to service area population
a. Percent non-white enrollment 9.22 9.66 10.24 10.13 8.20
b. Percent non-white service area population, 18 or older (not
benchmarked) 8.6 8.8 9.1 8.5
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 0 0 0 0 1.0
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 0 0 0 0 1.0
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persister rate after four years
a. African American <50 cohort 35.7 83.3 53.2 NA
b. Asian, Pacific Islander <50 cohort <50 cohort <50 cohort <50 cohort NA
c. Hispanic <50 cohort <50 cohort <50 cohort <50 cohort NA
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American <50 cohort 12.9 17.8 44.1 NA
b. Asian, Pacific Islander <50 cohort <50 cohort <50 cohort <50 cohort NA
c. Hispanic <50 cohort <50 cohort <50 cohort <50 cohort NA
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Economic Growth and Vitality, Workforce Development

19 Occupational program Associate degrees and credit certificates

20

21

22

23

24

25

26

27

28

ALLEGANY COLLEGE OF MARYLAND

2010 ACCOUNTABILITY REPORT

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation.
Employer satisfaction with career program graduates

Licensure/certification exam pass rates

a.Registered Nursing Licensure Exam
Number of Candidates

b.Practical Nursing Licensure Exam
Number of Candidates

c.Dental Hygiene National Board Exam
Number of Candidates

d.National MLT Registry
Number of Candidates

e.Radiologic Technology Cert. Exam
Number of Candidates

f.Respiratory Therapy Certification Exam
Number of Candidates

g.Occupational Therapy Assistant Cert. Exam
Number of Candidates

h.Physical Therapist Assistant Cert. Exam
Number of Candidates

Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enroliments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
54 66 53 54 83
66 69 22 45 59
44 39 42 54 7
373 384 300 381 283
9 9 13 20 15
40 37 32 32 26
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
76 87 87 78 7
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
77 76 82 96 86
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
87 94 100 N/A 91
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
99 97 93 97 90
104 87 95 94
96 100 100 95 95
27 30 25 22
100 100 97 100 95
34 34 37 34
100 100 80 100 95
8 6 5 4
92 94 95 83 95
21 17 20 18
75 90 90 86 90
20 17 19 14
91 92 82 90 85
11 12 11 10
64 78 85 87 75
14 18 20 15
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,488 7,207* 7,375 7,896 1,711
1,810 9,755* 10,772 12,402 1,997
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5,194 3,996 4,926 5,110 5,322
5,194 4,606 6,181 6,501 5,322
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
98 95 68 69 95
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5,148 5,093 4,865 5,465 4,845
6,745 6,839 6,783 7,791 6,334
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
98 100 98 100 95

*FY2007 data now includes courses intended for licensure or certification, or job skill enhancement. Benchmarks were established prior to availability of these
corrected data and may be reassessed.
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Community Outreach and Impact

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 1,032 1,586 1,519 1,445 963
b. Annual course enrollments 1,250 2,957 2,486 2,712 1,117
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 0 0 0 0 0
b. Annual course enrollments 0 0 0 0 0
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 43.9 42.3 41.8 41.3 43.7
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 55.3 54.7 54.3 54.2 55.2
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ANNE ARUNDEL COMMUNITY COLLEGE

MISSION

With learning as its central mission, Anne Arundel Community College responds to the needs of
a diverse community by offering high quality, affordable, and accessible learning opportunities
and is accountable to its stakeholders.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1. Quality and Effectiveness: “Maintain and strengthen a preeminent
statewide array of postsecondary education institutions recognized nationally for academic
excellence and effectiveness in fulfilling the educational needs of students, the State, and the
nation.”

As a member of the prestigious Board of Directors of the League for Innovation in the
Community College, Anne Arundel Community College takes a leadership role in creating and
implementing programs and initiatives that have been replicated on a national level. The college
IS motivated to stretch in program development by the college vision: “Anne Arundel
Community College is a premier learning community whose students and graduates are among
the best-prepared citizens and workers of the world.”

A prime example of Anne Arundel Community College’s commitment to quality and
effectiveness is the college’s response to President Barack Obama’s challenge to the nation’s
colleges to graduate more students in order to ensure the country’s global competitiveness and
citizens’ quality of life: Student Success 2020, launched in December 2009, is a multi-tiered
initiative to double the number of degree, certificate, and workforce credential recipients by
2020. The college will achieve its goal by: 1) helping all students identify meaningful
educational goals to transfer associate degrees into baccalaureate programs or to enter the
workforce/advance as an incumbent worker or to earn professional certifications or other
workforce credentials; 2) building systems and programs to track, monitor, and support students’
progress in achieving their goals; 3) involving faculty and staff in examining all programmatic
and functional processes to identify and address points of vulnerability in students’ journeys to
goal completion; 4) making changes necessary to increase student success, ranging from changes
that individuals or departments can effect immediately to academic, college-wide, or board-level
policy decisions and changes; and 5) integrating the initiative within the goals and objectives of
the college’s strategic plan. The strengthening of AACC through Student Success 2020 will
advance the college in meeting its vision by building upon existing success and continuing to
innovate to improve quality and effectiveness.

Anne Arundel Community College received many accolades from external sources during the
past year. President Martha Smith was named one of the 2010 Influential Marylanders in the
field of education by The Daily Record. The other honors received are too numerous to list here
but were bestowed by a number of national, regional, and local organizations in a variety of areas
recognizing AACC’s academic programs, courses, partnerships, internships, student projects,
work teams, and faculty and staff members. Furthermore, official recognition of individuals and
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programs lends credence to AACC’s quality of instruction. Fifteen AACC academic programs
are professionally accredited by oversight bodies. The Department of Public Safety and the Child
Development Center are also accredited by professional organizations, and in 2009, the Middle
States Commission on Higher Education reaffirmed AACC’s regional accreditation along with a
commendation for the quality of its periodic review report.

Although AACC continues to gain approvals from accrediting bodies and other external agencies
that certify quality across functional areas, the college continues to strive for improvement and
opportunity. One of the most important signals of effectiveness and quality is student
achievement. The grade point average of Anne Arundel Community College students
transferring to four-year institutions (Indicator #12) recently reversed a pattern of decline.
Previous research found that a cause for the decreasing GPA average was an unusual increase in
the number of students assigned GPAs of zero at transfer institutions. Some of this was attributed
to erroneous data submitted by the receiving institutions (now corrected) and a rise in students
failing courses for non-attendance (being addressed through efforts by AACC’s Counseling,
Advising and Retention Services by directing potential transfer students to learn about transfer
schools’ policies and procedures). Reflecting both of these mitigation efforts, the number of
transfer students receiving a GPA of zero has declined and the average transfer GPA rose to 2.82
for the AY2008-09 cohort, the highest level in five years.

Additional institutional effectiveness measures pertain to student achievement four years after
matriculation. One of these measures is the percentage of freshmen in an entering fall cohort
with at least one area of developmental education requirement who, after four years, completed
all required developmental courses (developmental completers — Indicator #9). The rate for the
2005 freshman cohort (41.0%) is the highest in the relatively short history for which data are
available. Another related measure looks at the persistence rates after four years. Persistence is
defined as graduating with a certificate or a degree, transferring to another institution, earning 30
credits with a cumulative grade point average of 2.0 or above, or still being enrolled four years
after entry (Indicator #10). Changes in the persistence rates between the 2004 and 2005 cohorts
rose for developmental completers but fell for college-ready and developmental non-completers.
Over the years, the four-year persistence rates of students who completed all their developmental
course requirements was very close to those of college-ready students (76.3% vs. 77.2% for the
2005 cohort). Both groups’ rates were, not unexpectedly, substantially above the rates of students
who did not complete their developmental requirements (44.6% for the 2005 cohort). In terms of
graduation or transfer within four years after matriculation (Indicator #11), college-ready
students (66.2% for the 2005 cohort) and developmental completers (56.7%) have substantially
higher rates than developmental non-completers (31.5%).

The college has placed an important priority on increasing the success rates of students with
developmental education needs. The number of AACC students with developmental
requirements has increased with recent cohorts. Between fall 2005 and 2009, the number of first-
time freshmen increased by 14%, while the number with a developmental education need rose by
21% and the number of college-ready students actually decreased slightly. Additionally, the
share of students requiring developmental coursework in multiple disciplines increased from
17% of the cohort in 2005 to 19% in 2009. Research has shown that students with multiple
developmental requirements are the least likely to succeed academically. The college’s
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Coordinating Council for Developmental Education regularly reviews the research on
developmental education and tracks the success of developmental students. The college recently
piloted several sections of developmental mathematics using the National Center for Academic
Transformation’s emporium model and is actively seeking grant funding to substantially expand
the number of students involved. AACC also developed a comprehensive continuing education
course,” Reading and Writing for Success,” offered through a grant at no cost to Anne Arundel
County residents. This course is designed to improve the reading and writing skills of individuals
with low placement scores in reading and English prior to enrolling in developmental courses or
pursuing other training opportunities, particularly credit courses. Students will have the
opportunity to retake the placement tests after successful completion of coursework.

Success and support are also evident in financial management. Anne Arundel Community
College is committed to, and accountable for, the effective use of public funding. For FY2009,
AACC received an unqualified audit opinion with no management letter recommendations for
the ninth straight year. The college continues to target the majority of its financial resources
(53.0%) directly to the support of instruction (Indicator #31). This rate is higher than both the
Maryland system average and that of AACC’s peer institutions. The percentage of total
expenditures spent on instruction and selected academic support stands at 65.5%, the highest
percentage of all Maryland community colleges (Indicator #32).

To evaluate effectiveness in meeting its mission and goals and progress toward Student Success
2020, AACC has established a comprehensive data-driven cycle of planning and assessment. The
college monitors and continuously assesses progress in achieving the goals and objectives of its
strategic plan through a well-defined system comprising 124 key performance indicators,
including most of the 32 indicators in this report. The Institutional Assessment Team, a college-
wide body made up of faculty, staff, and administrators, prepares an annual scorecard used
throughout the institution to identify strengths and weaknesses. The Strategic Planning Council,
comprising administrators, deans, directors, and governance and divisional representatives, uses
the report to guide actions for improving future performance. The college’s Board of Trustees
plays an active role in the assessment process through its review and approval of the indicator
benchmarks established by the college and its review and approval of the annual MHEC
Performance Accountability Report. During the past year, the college administration and the
Board of Trustees developed a set of dashboard indicators designed to monitor the overall health
of the college.

State Plan Goal 2. Access and Affordability: “Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.”

A key measure of access and affordability is the number of students enrolled at the college.
Credit enrollment established a new high for the eighth straight year in FY2010 as headcount
reached 24,750 students (Indicator #1b shows data through FY2009). Continuing education
headcount was growing through FY2008 (Indicator #1c) but has slipped since, due primarily to a
decline in workforce-related enrollments, which is a typical pattern in times of economic
slowdown. AACC’s tuition and fees are fourth lowest of all Maryland community colleges
(Indicator #6); at $2,920 for FY2010, they constitute 40.1% of the average at Maryland’s four-
year public institutions ($7,113).
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AACC is the college of choice for a high proportion of recent college-bound high school
graduates; 70.2% of Anne Arundel County recent high school graduates (i.e., students graduating
between July 2008 — June 2009) enrolled in Maryland institutions of higher education are
attending AACC (Indicator #4). Also, the college continues to attract almost 60% of all county
residents enrolled as first-time, full-time freshmen in any Maryland college or university
(Indicator #2). Finally, AACC’s market share of part-time students currently stands at 76.3%
(Indicator #3). For all three measures, the college’s rates historically have been and continue to
be considerably higher than both its peer institutions’ and the community college system’s
average.

Virtual learning, WEEKENDYOU, and high school programs contribute greatly to the measures
of accessibility. Through the Virtual Campus, AACC students can choose from a comprehensive
array of credit e-learning courses to complete a degree, certificate, or letter of recognition; to
update workplace skills online: or to enroll in a variety of continuing education courses. Growth
in credit online enrollments has outpaced the college average, reaching 18,116 in FY2010
(Indicator #5a shows data through FY2009). Online enrollments in continuing education
overcame a decline in the middle of the decade from the cessation of a large contractual program
to reach 1,282 in FY2009 (Indicator #5b) and surging to 1,800 in FY2010. AACC launched
WEEKENDYOU in fall 2008 to provide learners (principally adults) with opportunities to
achieve their academic, professional and personal enrichment goals through weekend, online,
and hybrid classes. AACC learners can earn a number of degrees, certificates, or noncredit
professional certifications on weekends. A combination of on-campus and online (hybrid)
courses are available on the weekend as well as a robust offering of continuing education
courses. Learners also have access to services and support on weekends. Between FY2008 and
FY 2010 the number of students taking a class on the weekend grew 46% and the FTEs they
generated rose 56%. It is clear that students are taking advantage of the various alternatives the
college offers in terms of special-format courses and instructional delivery methods. The Jump
Start program encourages high school students to begin their pursuit of higher education in a
successful environment. Students ages 16 and older can enroll in Jump Start with approval of
their high school. All 12 public high schools and two private schools participate in the program.
In AY2009-10, 750 students were enrolled in Jump Start and the unduplicated headcount of all
concurrently enrolled students totaled 1,058.

State Plan Goal 3. Diversity: “Ensure equal educational opportunity for Maryland’s diverse
citizenry.”

One of AACC’s six mission goals is “promoting a campus climate that is inviting to and
supportive of diverse populations.” The Diversity Committee developed the college’s first
Diversity Plan and process model in FY2008 and updates it each year to reflect new activities.
The plan outlines several major goals: 1) to create and sustain a college culture and climate that
welcome and support diversity; 2) to develop and implement a comprehensive system of
responsibility and accountability for advancing the goals of the diversity plan; 3) to recruit,
retain, and support the success of a diverse student population, especially those from
underrepresented groups; 4) to infuse diversity into the curriculum; and 5) to recruit, hire, retain,
and promote a diverse workforce. As of the end of FY2010, more than 97% of the current
Diversity Plan actions were either completed or in progress.
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AACC’s minority student enrollment continues to establish new records. The number of
minority credit students rose by 36% over the last five years. African-American students had the
largest absolute increase (641 or 34%), while Hispanics and Asians had the largest percentage
gains: 45% and 44%, respectively. In fall 2004, 21.9% of all credit students were in minority
race/ethnicity categories; by fall 2009, that rate had grown to 26.4% (Indicator #14a). The
college’s minority share has exceeded Anne Arundel County’s minority percentage of the adult
population every year since 2001. In 2009, the county’s minority share was 23.8% (Indicator
#14b) compared to 26.4% for the college.

The college is also dedicated to minority student achievement and closely monitors academic
performance. The Student Achievement and Success Program (SASP), begun in 2002,
coordinates the use of college and local resources to provide high quality, individualized services
to maximize student success for low-income, first-generation, developmental-needs, or disabled
students who are seeking a degree and demonstrate motivation and commitment to completing
their educational goals. As measured by retention rates, GPAs and graduation/transfer rates,
SASP participants demonstrate greater achievement than a control group of students with similar
characteristics who did not participate in the program. Some 71% of SASP participants have
been minority students.

AACC is committed to increasing the diversity of its workforce. To recruit a diverse pool of
faculty applicants, AACC extends its outreach efforts by advertising in various national
publications and journals for professional associations that are aimed at diverse populations. The
Human Resources office has begun to develop a comprehensive diversity recruiting resource
listing by discipline and profession. Human Resources also provides annual training for faculty
search committees chairs on diversity recruiting and the value that diversity brings to the college
by reviewing and updating the recruitment manual to underscore approaches in a search that are
conducive to successfully fulfilling goals that will support the college’s commitments.
Additionally, AACC offers a "first-year" learning college orientation to faculty that assists them
in acclimating to the college and its processes and in connecting to the college culture. These
efforts are having the desired effects; between fall 2004 and 2009, the number of full-time
minority faculty rose by 55%, pushing up the percent of all faculty from 12.2% to 17.2% over
the period (Indicator #15). An added value is the fact that minority faculty have been retained at
rates equal to or higher than the faculty as a whole. The number of minority full-time
administrative and professional staff grew by 61% over the last five years, yielding a minority
share of the total of 18.5% (Indicator #16), above the fall 2010 target of 18%.

State Plan Goal 4. A Student-Centered Learning System: “Strengthen and expand teacher
preparation programs and support student-centered, preK-16 education to promote student
success at all levels.”

AACC’s focus on “students first” has resulted in the college’s consistent effort to develop
programs that address current workforce demands and to create opportunities for preK-16
partnerships and collaboration. Cybersecurity, STEM, and teacher preparation initiatives are
examples of expansion designed to promote student success at all levels.
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President Obama has made cybersecurity a priority, and Congress has established the United
States Cyber Command that will be located at Ft. Meade. In addition, Governor O’Malley has
laid out plans for the CyberMaryland initiative to promote Maryland as a national leader for
cybersecurity research and development. In order to meet the increasing industry demands for a
highly qualified cyber workforce, AACC plans to establish a CyberCenter, located at or near the
Arundel Mills facility, that will include expanded programming to support the Cyber Command
and its contractors. The CyberCenter will provide expanded and highly technical credit and
noncredit cyber curricula to educate both incumbent and new workers; broaden pathways from
K-12 and to four-year colleges and universities; provide engaged scholarship opportunities for
students through collaborations with business and industry; be a national center for faculty
professional development; and be a fully operational cybersecurity and forensics center to
support industry.

In FY2007, AACC launched a regional Science, Technology, Engineering and Mathematics
(STEM) initiative addressing three goals: 1) to increase the number of STEM students and
graduates in the pipeline through enhanced K-12 and baccalaureate articulation agreements; 2) to
increase the number of secondary teachers in STEM; and 3) to prepare all segments of the
workforce. The STEM initiative is identifying workforce and education needs related to
BRAC/STEM and designing programming to meet those needs. This program has received
national attention because it targets instruction toward jobs in growing sectors, such as the
defense industry and alternative energy. AACC recently completed three new STEM laboratories
at the Arundel Mills center. Furthermore, from FY2009 to FY2010, the number of students
majoring in STEM programs (including science-oriented health fields) increased by 16% from
6,302 students to 7,306.

The Teacher Education and Child Care (TEACH) Institute provides coursework that will
ultimately impact student learning. In FY2010, 766 students were enrolled in the ten
concentration options in the Associate of Arts in Teaching program that allow seamless transfer
to any four-year teacher education program in Maryland. Another group of students enrolled in
similar courses includes the Resident Teacher Certificate candidates — career changers with at
least a bachelor’s degree but no previous teaching experience or education coursework. This
group is provided with a supervised internship and mentorship so they will be prepared to meet
their students’ instructional needs. MHEC has approved the seven Special Education Support
certificate programs for statewide designation. Finally, AACC offers all courses needed for
“conditional” teachers to become certified by the Maryland State Department of Education.

State Plan Goal 5. Economic Growth and Vitality, Workforce Development: “Promote
economic growth and vitality through the advancement of research and the development of a
highly qualified workforce.”

One of AACC’s mission objectives addresses economic development, specifically “promoting
county and state economic development through a variety of educational, support, and training
services to business, not-for-profit and governmental organizations.” AACC plays a critical role
in preparing workers in the county and throughout the region.
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Anne Arundel Community College has extensive workforce development initiatives. The college
offers a wide variety of noncredit workforce development courses; however, as is typical during
periods of economic downturn, the headcount and enrollments in these courses have decreased
since FY2008 (Indicators #24a and #24b). The School of Continuing and Professional Studies
provides continuing education certificates to students who successfully complete the noncredit
programs. A continuing education certificate demonstrates the receipt of job training or
completion of a series of courses that result in improved skills or technical knowledge. The
college is currently offering 67 continuing education certificate programs and more are being
developed. A cornerstone of Student Success 2020 is to increase the number of workforce
credentials awarded, so the expansion of continuing education certificate offerings is an
important part of that initiative. More than 200 continuing education certificates have been
awarded to date.

The Center for Workforce Solutions (CWS) is dedicated to creating a highly skilled workforce.
CWS aligns its offerings to address the State’s identified high growth industry sectors, as well as
individual businesses’ organizational development needs. CWS offers standardized and
customized training programs to employers throughout the county, at the times and locations
employers need them. Additionally, CWS provides consulting services, performance
improvement, assessments, and numerous other business services to business, government, and
non-profit organizations. AACC’s One-Stop Sales and Service Training Center (SSTC) at
Arundel Mills provides customer service and sales training. In partnership with Arundel Mills,
Anne Arundel Workforce Development Corporation, the National Retail Federation Foundation
and the Retail Skills Center Regional Consortium, AACC's SSTC prepares individuals for
careers in sales and service, helps to advance the careers of those already in the industry, and
assists area businesses and community-based organizations with their training needs.

Contract training course headcount, enrollments and organizations served (mostly through CWS)
declined in FY2009 and FY2010 (Indicators #27a., #27b, and #26). In the last two years CWS
concentrated on providing in-depth solutions for current and former clients to be more cost
effective while meeting the clients' needs more thoroughly, as opposed to serving more clients
with single courses. CWS also focused on working with employers to encourage attendance of
class series, follow-up classes, and additional training for employees rather than single classes.
AACC remains vigilant in its efforts to adapt to the needs of the workforce by offering high
quality educational programming. In each of the past six years, at least 93% of the employers
indicated their satisfaction with contract training courses, with 98.4% indicating satisfaction in
FY2009 (Indicator #28).

Response to Commission Questions from the College’s 2009 Report

Successful-persistor rate after four years for African-American students (Indicator #17a)
and graduation-transfer rate after four years for African-American students and Hispanic
students (Indicators #18a and 18c)

The successful-persistor rate after four years for African-American students decreased from

70.2% for the fall 2003 cohort to 55.7% for the 2004 cohort and again to 54.4% for the 2005
cohort. The current rate marks the lowest successful-persistor rate for African-American students
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in the last five years and is substantially below the college’s fall 2006 cohort benchmark of 77%.
The graduation-transfer rate after four years for the fall 2003 African-American cohort was
49.2%, and the rate for the fall 2004 cohort dropped considerably to 35.2%, the lowest point in
four years. However, the most recent rate, for the fall 2005 cohort, rebounded to 42.2%, above
the college’s benchmark for the fall 2006 cohort of 41.0%. The graduation-transfer rate after four
years for Hispanic students in the fall 2004 cohort was 42.9%, the lowest rate in the four years;
however, this rate also rose for the fall 2005 cohort to 57.1% and is currently above the fall 2006
cohort benchmark of 51%.

Graduation-transfer rates for all student groups are at or above benchmark levels, but successful-
persistor rates are generally falling short of their targets. These shortcomings are especially
prominent in students with developmental education needs. Because students of color,
particularly African-Americans, have exceptionally high developmental need rates, they are
disproportionately affected. Eighty-six percent of fall 2005 African-American freshmen had a
developmental education requirement (above the 70% for all students) and 36% percent of the
cohort had developmental needs in multiple disciplines (well above the college average of 17%).
These patterns are unchanged for the fall 2009 cohort despite an 83% growth in the cohort size.
Research has clearly shown students with multiple developmental deficiencies have the lowest
achievement rates of any group.

Anne Arundel Community College acknowledges that its efforts to date to maximize the
achievements of students with developmental education needs have not been as successful as
desired. However, the college feels that its Student Success 2020 initiatives will contribute to
helping more students be more successful. A key component of the Student Success 2020
initiative is to identify and address points of vulnerability in students’ journeys to goal
completion and implement changes necessary to increase student success. As such, the college
will be engaging in two programs that have proven to enhance student success at other
institutions: Achieving the Dream and the First Year Experience. AACC has joined Achieving
the Dream: Community Colleges Count (AtD), a national commitment to student success and
institutional improvement, aimed at identifying new strategies to advance student success,
closing achievement gaps, and increasing retention, persistence and completion rates. AtD
focuses on creating a “culture of evidence” in which data collection and analysis drive efforts to
identify problems that prevent students from succeeding — particularly low-income students and
students of color — and develop programs to help them stay in school and receive a certificate or
diploma. Achieving the Dream will bring more attention to, and community support for, the
college’s student success efforts through its connection to a high-profile, nationally recognized
organization. The AtD organization will expose the college to a range of strategies being
employed by other AtD colleges and give it a stable, nationally recognized set of benchmarks to
work toward.

In fall 2010, AACC will be piloting the First Year Experience (FYE) program. The objective of
the FYE program, designed for entering students who have two or more developmental course
requirements, is to increase student success as evidenced by retention, graduation and transfer
rates. The components of the program include mandatory enrollment in the Student Success
course, attendance at college and FYE orientation sessions, and participation in cultural and
educational trips. Students also will be exposed to both intrusive and developmental advising.
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One aspect of the program will incorporate common readings along with the discussions that
ensue from them. Language strategies employed during these discussions will be designed to
enhance communication skills, which, when lacking, often can lead to misunderstanding and
tension between minority or under-prepared students and non-minority teachers. Other colleges’
FYE programs have shown the benefits to students to include: developing strong connections
and communications with students in the cohort, peer mentors, faculty, and advisers; receiving
structured support for college success; and getting assistance to identify and overcome barriers to
success.

AACC is highly optimistic that these three new initiatives will yield the desired outcome of
helping more students meet their educational goals. However, because 2010 is the first year for
these programs, the results will likely not be manifested in the four-year degree progress metrics
until 2014 at the earliest. However, the college expects that its intensive focus on data will elicit
specific strategies that can be implemented immediately through annual updates in the strategic
planning process.

Licensure/certification exam pass rates for EMT Intermediate Candidates and EMT
Paramedic Candidates (Indicators #23b and #34c)

The licensure/certification exam pass rates clearly show that graduates are well prepared to work
in their fields of choice and indicate that AACC will likely reach the established benchmarks for
most of these measures (Indicator #23). The most recent pass rate exceeded 90% in five of the
eight exams that had at least 15 candidates, and 91% of all candidates passed their respective
exams on the first attempt. Nonetheless, the MHEC 2009 Performance Accountability Report
critique cited two Emergency Medical Technician programs — EMT-Intermediate and EMT-
Paramedic — that had pass rates below the established benchmarks. For FY2008, the licensure
exam pass rates for EMT-Intermediate candidates (44.4%) and EMT-Paramedic candidates
(41.7%) reached their lowest points in the last four years and fell well below their FY2010
benchmarks of 85%. However, with the implementation of interactive, scenario-based college
laboratories, computerized testing and academic advising, the first-time pass rate for the students
who took the EMT-Intermediate exam rose to 69.0% in academic year 2009-10. Similarly the
pass rate of EMT-Paramedic students increased to 78.0%. While neither measure has achieved
the desired level of 85%, these gains are viewed as positive outcomes of the persistent efforts
directed toward optimizing student success in these programs. Enrollment in the EMT-
Intermediate program has declined since 2008. This is a direct consequence of the Anne Arundel
County Fire Department discontinuing the use of EMT-Intermediate providers. The Fire
Department was the primary provider of Intermediate students. As the EMT Department
continues its efforts to increase the national pass rate, a written examination review course is
being developed. This review course will address the six areas tested by the National Registry of
Emergency Medical Technicians. Analysis of the class’s predictive examination deficiencies will
be addressed in this course. It is hypothesized that with the implementation of the review course,
that first-time pass rates will continue their upward trend.

27



COMMUNITY OUTREACH AND IMPACT

Anne Arundel Community College is truly committed to being the “community’s college” and
continues to seek opportunities to meet the needs of both its students and its community.

Enrollment in noncredit community service and lifelong learning courses (Indicators #29a
and #29b)

In both FY2009 and FY2010, course enrollments in noncredit community service and lifelong
learning courses (Indicator 29b) continued to increase despite declines in the unduplicated annual
headcount (Indicator #29a). The resulting implication is that students took more classes on
average than in the previous year, a positive sign because enrollments in such courses typically
are negatively affected during challenging economic times.

Service Work

Service Learning strives to meet the needs of the community by providing a controlled,
supervised environment where students can complete course credit while practicing what they
are learning by helping groups and organizations, volunteering at schools and tutoring other
students. This past year, over 870 students completed more than 13,690 hours of service.
Furthermore, 625 fieldwork students in the TEACH Institute were placed in 50 schools and
childcare facilities in the county to complete 15 hours of service work apiece. AACC also strives
to help the parents of local children. Funded by Anne Arundel County, AACC helped offer a free
10-hour “Ladder to Success” seminar that spans the full school year for parents of middle school
children. This initiative reaches out to underprivileged families in the area. AACC also partners
with parents, child-care providers, and the Youth Suicide Awareness Action Team to help create
a stronger, healthier community. Furthermore, in an effort to support studens’ basic needs, the
Office of Student Life created and sustains a Food Pantry within the Student Union where
students can receive nonperishable food items.

AACC develops, supports and facilitates a variety of training and outreach programs for the
community, including learning opportunities such as GED and ESL programs, tutoring and
continuing education courses. The Center for Workforce Solutions delivers training programs to
the business community and the public. Within the School of Continuing and Professional
Studies, the Occupational Skills Department organized Accelerated Career Training information
sessions for Foster Care Youth, Sarah’s House residents, and the Anne Arundel County Public
Schools (AACPS). The Hospitality, Culinary Arts and Tourism Institute conducted open houses,
high school visits and participated in the Summer Bridge Program. In partnership with the
Maryland Departments of Education and Public Safety, programs are offered in prisons to
inmates for GED trade skills and employment readiness, credit courses, and parenting and life
skills preparation.

Involvement

Community engagement also focuses on the basic needs of the local community; therefore, the
AACC Professional and Support Staff Organization Community Service Committee collected
gift cards, Thanksgiving baskets, and meals for the Lighthouse Shelter from faculty, staff, and
students and donated household items to the Arden House, a YWCA domestic violence shelter.
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The college community sold baked goods made by Pastry Arts and Hospitality and Culinary Arts
students and raffled off Valentine’s Day baskets raising enough money for five children to have
complete facial reconstructive surgeries through “Smile Train.” Not only does the college reach
out to those in need, but AACC also comes together when local funding is low. Plants and
garden items were donated by a local business, and the college community came together to
beautify the Glen Burnie Town Center, an AACC campus location.

Assistance

AACC sponsors financial aid workshops open to all college-bound students. The “You Can
Afford College” workshop informs prospective students and their parents of various financial aid
packages, scholarships, and tax credits and provides tips for effectively filing a Free Application
for Federal Student Aid. Counseling and Advising annually stages a College Fair which, in 2010,
included 150 colleges and universities from 23 states that attracted approximately 1,500 local
high school students. Also, this past year AACC hosted and organized four career fairs.

Educational Impact

The leadership at both AACC and the Anne Arundel County Public Schools mutually support a
number of partnership activities, including curricular alignment through the development of
program pathways, early assessment to help decrease the need for remediation at the
postsecondary level, concurrent enrollment opportunities and a variety of support services.

The Tech Prep program allows students to earn AACC credits for courses completed in high
school. Currently, 610 high school students participate in the program, taking courses in
marketing, computer technology, culinary arts, medical assisting and childhood development.
The 310 students who have successfully completed the program have articulated a total of 2,171
credits at AACC. Through this partnership program, students see how seamlessly they might
transition into the collegiate environment. AACPS’s development of Magnet and Signature
programs for “Schools of Choice” (theme-based initiatives that include curricular alignment
from high school into AACC) has allowed college faculty and staff to work closely with the
county high schools to align their curricula and create program pathways that include concurrent
enrollment opportunities.

AACC’s College Transition Advisors reach over 3,000 students annually through a myriad of
strategies, including formal classroom presentations and personalized one-on-one student
meetings. The “Lunch and Learn” sessions consist of a series of STEM high school students
meeting with a transition advisor to explore program pathways and college expectations. One
promising transitional practice includes a team of current AACC college students visiting high
schools to both share their college experiences and respond to high school students’ questions.
Reaching out to parents is a critical component to successful college integration, and transition
advisors participate in Parent Information Sessions conducted on-site at the high schools as well
as school-based Parent Teacher Student Organization meetings. Transition advisors have been
contacting middle school students and will focus additional attention on this population during
the next academic year.

A close relationship with the local public schools has been a key to the success of the TEACH
Institute. Through a contract between the college and the school district, high school teachers

29



may take science and math courses at the college at no cost to the teacher. The arrangement is
especially helpful to teachers in Advanced Placement courses. AACC also works with K-12
teachers and departments on a one-on-one basis. When the AACPS opened a STEM magnet
school at North County High School, an AACC professor began teaming with the teacher of a
ninth grade STEM course. Instructors from the college’s Homeland Security Department,
working with TEACH, also have helped build a curriculum at a new “signature high school” at
Meade High School that has a focus on homeland security.

AACC’s University Consortium, located at the Regional Higher Education Center at the Arundel
Mills center, facilitates learners’ advancement from AACC associate degrees to baccalaureate
and graduate degree programs without leaving the county. In addition to the current partner
institutions — College of Notre Dame of Maryland, McDaniel College, University of Maryland
University College, and Stevenson University — Frostburg University will begin offering
engineering courses in fall 2010.

Cultural and Campus-wide Events

AACC hosts numerous cultural events that are open to the public. Over 60 events, including
movies, theatrical and musical performances, comedians, monologues, art and photography
exhibits and celebrations of heritage months, took place at the college this past year. Cultural
offerings, recreational activities, library services, wireless access and life-long learning courses
all benefit members of the community at large.

Advisory Board Involvement

AACC promotes involvement with community partnerships in many ways, including having
business community members serve on AACC advisory boards to provide professional
development opportunities with community partners, thus better meeting community needs.
Faculty from the Performing Arts Department adjudicated the Maryland State High School
Dance festival; the head of the AACC sculpture program created a statue for a park in
Montgomery County; and an art instructor was asked to serve on the U.S.-Korea Arts Foundation
Advisory Board. Dr. Andrew Meyer, vice president for learning, was reappointed to the Anne
Arundel Workforce Development Corporation board of directors. Dr. Meyer has been a member
of the board since 2001 and twice served as chair.

Anne Arundel Community College continues to develop and implement strategies for success
within the community. Through business engagement, outreach, campus events and partnership
programs, AACC is totally committed to the community.

COST CONTAINMENT

Cost containment efforts are pervasive throughout Anne Arundel Community College, with the
tone set by the president and vice presidents. During the budget process, cost center managers
identify and report cost containment efforts for the prior year using a form provided in the
“Guide for Budgeting for Institutional Effectiveness.” The college continually reviews current
operations to identify areas where costs can be reduced and administrative processes can be
made more efficient. For FY2010, the college implemented new categories in accordance with
MHEC recommendations. Through purchasing initiatives such as competitive bidding and
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strategic preferred contract supplier relationships, the college saved more than $1,500,000 during
FY2010.

Estimated

FY 2010

Savings
Cost Savings Total: $1,547,803
Negotiated contract savings 1,486,094
Printing and mailing cost savings 8,429
Technology savings resulting from partnership with Anne Arundel County 40,000
Elimination of equipment and supplies 13,280
Cost Avoidance Total: $ 16,505
Elimination of outsourced lecturers 3,250
Reused / recycled existing furniture and supplies 12,500
Software elimination 755
Revenue Enhancements Total: $ 772
Revenue from scrap metal recycling 772

FY2010 Cost Containment Total: $1.565,080
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Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

Fall 2006 Fall 2007 Fall 2008 Fall 2009
A. Percent credit students enrolled part-time 65.3% 64.9% 65.2% 64.4%
B. Students with developmental education needs 71.0% 73.5% 73.4% 73.7%
FY 2006 FY 2007 FY 2008 FY 2009
C. Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses 1,394 1,472 1,506 1,454
D. Financial aid recipients
a. Percent receiving Pell grants 11.3% 11.0% 11.4% 12.9%
b. Percent receiving any financial aid 23.8% 24.2% 25.1% 26.7%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
E. Credit students employed more than 20 hrs/ week 64.0% 63.2% 60.7% 53.8
Fall 2006 Fall 2007 Fall 2008 Fall 2009
F. Student racial/ethnic distribution
a. African American 15.9% 16.3% 16.4% 17.4%
b. Asian, Pacific Islander 4.2% 4.0% 4.3% 0.6%
c. Hispanic 3.3% 3.5% 3.8% 4.2%
d. Native American 0.7% 0.6% 0.5% 3.5%
e. White 73.3% 72.8% 71.7% 71.2%
f. Foreign 0.8% 0.7% 1.0% 1.0%
g. Other 1.8% 2.0% 2.3% 2.0%
FY 2006 FY 2007 FY 2008 FY 2009
G. Wage growth of occupational degree graduates
a. Median income one year prior to graduation $16,346 $15,419 $14,341 $15,319
b. Median income three years after graduation $36,825 $35,053 $35,941 $33,820
c. Percent increase 125% 127% 151% 121%
Accessibility and Affordability
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1 Annual unduplicated headcount
a. Total 54,970 53,699 56,644 54,897 57,748
b. Credit students 21,293 21,373 21,752 22,927 22,723
c. Non-credit students 35,971 34,920 37,634 34,707 37,432
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
2 Market share of first-time, full-time freshmen 61.4% 60.7% 60.3% 58.8% 63.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
3 Market share of part-time undergraduates 74.1% 74.7% 75.7% 76.3% 77.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 2009-2010
4 Market share of recent, college-bound high school graduates 70.0% 70.4% 73.6% 70.2% 69.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5 Enrollment in online courses
a. Credit 11,305 13,271 15,193 18,116 15,000
b. Non-credit 2,169 1,034 993 1,282 1,750
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
6 Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions 41.6% 40.8% 40.2% 40.1% 41.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement

7 Graduate satisfaction with educational goal achievement
8 Non-returning student satisfaction with educational goal
achievement
9 Developmental completers after four years
10 Successful-persistor rate after four years
a. College-ready students
b. Developmental completers
c. Developmental non-completers
d. All students in cohort
Note: Historical data for the fall 2003 cohort have been corrected
from previously reported data
11 Graduation-transfer rate after four years
a. College-ready students
b. Developmental completers
c. Developmental non-completers
d. All students in cohort
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year
13 Graduate satisfaction with transfer preparation
Diversity
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment
b. Percent non-white service area population, 18 or older (not
benchmarked)
Note: Historical data for Fall 2006-2008 have been revised to
reflect recised U.S. Census Bureau population estimates
15 Percent minorities of full-time faculty
16
Percent minorities of full-time administrative and professional staff
17 Successful-persistor rate after four years
a. African American
b. Asian, Pacific Islander
c. Hispanic
*cohort for analysis is under 50
Note: Historical data for the fall 2002 and 2003 cohorts have been
corrected from previously reported data
18 Graduation-transfer rate after four years

a. African American

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
93.8% 95.7% 96.4% 98.8% 97.0%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort Survey 2009
64.5% 77.8% 70.5% 77.4% 78.0%

Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
38.9% 39.4% 40.5% 41.0% 43.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
85.0% 82.8% 82.8% 77.2% 85.0%
89.0% 81.1% 87.4% 76.3% 90.0%
51.0% 42.7% 42.0% 44.6% 46.0%
75.3% 68.9% 71.1% 66.0% 77.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
66.4% 67.4% 66.3% 66.2% 66.0%
58.3% 58.8% 62.0% 56.7% 57.0%
25.5% 27.6% 21.9% 31.5% 23.0%
49.9% 50.9% 49.8% 51.0% 51.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 2009-2010
83.7% 81.4% 83.3% 84.9% 84.0%
2.73 2.68 2.74 2.82 2.79

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
80.7% 89.0% 87.6% 77.8% 90.0%

Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
24.1% 24.8% 25.6% 26.4% 27.0%
22.1% 22.7% 23.3% 23.8% Not Applicable
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14.4% 15.2% 17.1% 17.2% 18.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16.3% 15.4% 15.8% 18.5% 18.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
59.9% 70.2% 55.7% 54.4% 77.0%
70.0% 75.9% 79.3% 72.7% 77.0%
66.7%* 86.4%* 73.0% 67.9% 77.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
38.7% 49.2% 35.2% 42.2% 41.0%
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b. Asian, Pacific Islander 45.7% 56.9% 53.7% 63.6% 51.0%

c. Hispanic 54.8%* 65.9%* 42.9% 57.1% 51.0%
*cohort for analysis is under 50

Note: Historical data for the fall 2002 cohort have been corrected

from previously reported data

Economic Growth and Vitality, Workforce Development

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
19 Occupational program Associate degrees and credit certificates

awarded by program area:

a. Business 201 207 244 224 220

b. Data Processing 56 70 70 64 87

c. Engineering Technology 75 80 70 67 93

d. Health Services 208 308 299 346 241

e. Natural Science 0 0 0 0 0

f. Public Service 88 107 135 117 84

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
20 Percent of career program graduates employed full-time in a
related field. 83.7% 87.6% 91.1% 83.3% 87.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
21 Graduate satisfaction with job preparation. 84.7% 84.9% 89.3% 84.6% 89.0%
Employer Employer Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008
22 Employer satisfaction with career program graduates 97.3% 96.3% 88.9% 100.0% 95.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
23 Licensure/certification exam pass rates
a. EMT-Basic 90.0% 91.0% 85.0% 77.0% 100.0%
Number of Candidates 22 20 19 41
b. EMT-Intermediate 63.0% 44.4% 44.4% 69.0% 85.0%
Number of Candidates 56 9 9 13
c. EMT-Paramedic 54.0% 62.0% 41.7% 78.0% 85.0%
Number of Candidates 26 53 12 36
d. Nursing-RN 98.0% 90.0% 90.0% 99.0% 90.0%
Number of Candidates 82 88 90 109
e. Physical Therapy Assistant 90.5% 100.0% 81.3% 90.9% 90.0%
Number of Candidates 21 20 17 22
f. Physician Assistant 83.0% 100.0% 94.0% 97.0% 95.0%
Number of Candidates 24 31 33 29
g. Radiological Technology 100.0% 100.0% 100.0% 100.0% 100.0%
Number of Candidates 21 27 23 26
h. Therapeutic Massage 97.1% 91.3% 97.2% 96.0% 100.0%
Number of Candidates 35 46 36 25
I. Medical Assisting - Certificate 56.0% 100.0% 83.3% 81.0% 100.0%
Number of Candidates 16 1 6 16
j- Medical Assisting - Degree N/A 66.7% 100.0% 78.0% 100.0%
Number of Candidates 0 3 5 8
k. Pharmacy Technician 100.0% 100.0% 100.0% 100.0% 100.0%
Number of Candidates 6 3 4 12
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
24  Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount 18,331 18,826 21,255 19,041 18,736
b. Annual course enroliments 39,324 40,045 46,993 44,050 42,169
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
25 Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 4,051 5,352 5,486 5,142 4,661
b. Annual course enroliments 5,601 9,291 10,679 10,117 6,644
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Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
26 Number of business organizations provided training and services
under contract. 105 127 122 111 98
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
27 Enrollment in contract training courses
a. Unduplicated annual headcount 17,500 17,589 20,564 18,700 18,200
b. Annual course enroliments 38,982 39,747 47,043 44,917 40,644
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
28 Employer satisfaction with contract training 93.3% 93.9% 98.6% 98.4% 95.0%
Community Outreach and Impact
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 15,006 13,190 13,987 12,927 15,632
b. Annual course enroliments 37,616 37,112 38,158 38,357 39,075
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 4,148 4,231 4,253 4,492 4,960
b. Annual course enroliments 7,077 7,078 7,072 7,568 7,993
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 50.4% 51.9% 52.2% 53.0% 52.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 65.6% 64.7% 65.4% 65.5% 66.0%
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BALTIMORE CITY COMMUNITY COLLEGE
Mission

Baltimore City Community College (BCCC) provides outstanding educational, cultural, and
social experiences to the residents of Baltimore City, the state of Maryland, and surrounding
areas. The College’s accessible, affordable, comprehensive programs include college transfer
and career preparation, technical training, and life skills training. The College provides a variety
of student services that meet and support the learning needs of an increasingly diverse student
population. BCCC is a dynamic higher education institution that is responsive to the changing
needs of its stakeholders: individuals, businesses, government, and educational institutions of the
community at large.

Institutional Assessment

State Plan Goal 1. Quality and Effectiveness: “Maintain and strengthen a system of
postsecondary education institutions recognized nationally for academic excellence and
effectiveness in fulfilling the educational needs of students and the economic and societal
development needs of the state and the nation.”

BCCC has many partnerships underway with the Baltimore City Public School System (BCPSS)
designed to align our programs and services with theirs. The College currently has 11 Tech Prep
agreements that apply to all BCPSS high schools with the appropriate Career and Technical
Education programs. BCCC offers one of the three federally funded Upward Bound (UB)
Programs available in Baltimore City.

While the successful-persistor rate for developmental completers has fallen, that group’s rate is
more than twice that of developmental non-completers (Indicators 10b and 10c) and 11 percent
higher than that of college-ready students (Indicator 10a). The four-year developmental
completion rate fell to 27 percent (Indicator 9). The vast majority of our students need
developmental education; thus, BCCC is committed to enhancing these courses as described in
our response to the Commission’s second question (page 7).

In order to improve student retention and success, the Academic Advising Council developed a
proposed academic advising model based upon the results of student and staff focus groups
which were conducted to evaluate BCCC’s advising experience. Recommendations support
mandatory advising through requiring all advisors to be trained and sign a contract outlining
what occurs in advising sessions and requiring students to meet with an advisor at least twice per
semester. BCCC is also institutionalizing the Performance Alert Intervention System (PAIS), a
web-based referral system which faculty use to report students who display behaviors that can
inhibit academic success. Such behaviors include tardiness, missed assignments, erratic
attendance, inappropriate class behavior, and poor performance. Referred students are notified
by mail and e-mail and are encouraged to meet with their division advisor. By October 2009,
2,256 students were reported through PAIS, of whom 1,430 received an alert other than “never
attended” and were provided intervention; 63 percent of them returned in spring 2010.
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A First Year Experience (FYE) program is also recommended where faculty and professional
advisors will collaborate for a critical thinking and developmental advising approach to retain a
high-risk student population. The PRE 100 (orientation course) curriculum will be redesigned so
that faculty can help students develop the critical thinking skills they need, especially in core
curriculum classes, while academic advisors help students evaluate their educational goals and
identify realistic strategies to achieve them. Another part of PRE 100 will be Academic and
Career Advising portfolios for specialized advising focusing on the specific needs of this
targeted group. BCCC will continue monitoring each course component and the faculty and
student results to refine efforts. In consultation with the Program or FYE advisor, each student
develops a plan for successful transition into the College connecting them to specific academic
support resources suited to their individual needs. Innovative aspects of the program will include
a campus-wide FYE Advising Committee that will coordinate the program and develop yearly
professional development opportunities for faculty and professional advisors working with new
FYE students; a website with links and resources for advisors; proactive advising; academic
monitoring and active intervention; a campus-wide campaign of calling new students who
applied to be full-time but have not registered; and transition meetings of the FYE Coordinator
and Academic Deans/Chairs to place students with appropriate faculty advisors. The program
will connect students with academic advisors early in their college careers. Research shows that
students who meet with advisors in their first semester will have higher GPA’s and retention and
graduation rates than those who do not regularly meet with advisors.

The Office of Articulation and Partnerships has instituted 76 program agreements with 12 senior
institutions since 2006. Transfer workshops were held to help students use ARTSYS (an online
source of statewide transfer information) and to make good decisions regarding course selection
and transfer. Transfer fairs were held on campus with representatives from public and private
senior institutions. These initiatives are designed to improve transfer outcomes and maintain the
high level of graduate satisfaction with educational goal achievement (Indicators 12, 13, and 7).

State Plan Goal 2. Access and Affordability: “Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.”

In addition to the Liberty Campus, the Business and Continuing Education Division (BCED) at
the Harbor Campus offers full registration services to credit and non-credit students. BCED
provides the diverse downtown population with one stop for admissions, testing, registration,
payment, and counseling services. Additionally, BCED offers registration and testing at the
Reisterstown Plaza Center (RPC) and at multiple sites throughout Baltimore City. BCCC offers
free Pre-GED instruction at over 60 sites throughout the City.

All first-time, full-time students must attend a New Student Orientation (NSO) session prior to
enrollment. NSO covers important information on financial aid, registration, public safety,
student responsibilities, faculty expectations, disability support services, and much more.
Traditionally, the NSO was offered face-to-face. An assessment showed that time and space
constraints were creating a barrier for enrolling new students. In response, online NSO was
launched in July 2009. Nearly 300 more students were served in 2009 than 2008. Data showed
that part-time students who attended NSO were more likely to be retained than those who did
not; therefore, the NSO will be required for first-time, part-time students, too, in fall 2011.
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As a bridge from BCPSS, BCCC provides opportunities for advanced high school students to
participate in the Early College Enrollment program; 867 high school students have been
enrolled over the past six years. The Summer Bridge program is also being implemented to
create a bridge from high school and to combat the attrition rates of under-prepared first-year
students.

One of the best tools BCCC has to increase its course offerings has been to expand our online
course offerings. BCCC’s enrollment in online credit courses continued to grow tremendously
(Indicator 5a). The survey of online students (1,210 respondents) showed that 29 percent were
enrolled only in online classes, five percent more than in 2009, and 93 percent said they would
take another online course at BCCC.

BCCC students often come from challenging socio-economic backgrounds. The federally
funded Student Support Services program (TRIO/SSS-STAIRS) is designed to increase the
retention, graduation, and transfer rates of low-income, first-generation college students and
students with disabilities needing academic support. The program enrolled 262 participants in the
2009-2010 academic year. Program participants receive individualized, intensive support
services. Seventy-five percent (of 237) of students served in fall 2009 returned in spring 2010
and 63 percent of those served in 2008-9 had graduated, transferred, or returned in fall 2009.

BCCC’s enrollment in non-credit basic skills and literacy courses increased by nearly 400
students in FY 2009 (Indicator 30a), where BCCC has exceeded its 2010 Benchmark by 29
percent, and BCED’s English Language Services (ELS) program’s full-time equivalent students
(FTES) increased by ten percent. The eligible FTES for Pre-GED/GED rose by five percent in
FY 2010 and by nine percent for ELS. The strongest growth has been in the refugee programs
due to strong partnerships. A refugee scholarship was established this year and the program
received additional grant funds to support free ELS instruction to adults and youth. BCCC
remains the main provider of ELS education in Baltimore City and the only provider of refugee
services in Maryland. In order to meet specific student needs, ELS further expanded its diverse
course menu to include Reading for Healthcare, English for Construction, English for Health
Purposes, and English Fluency. In conjunction with the Mayor’s Office of Employment
Development, a tutorial was developed to assist ESL clients with accessing one-stop services.
While BCCC’s enrollment in community service and lifelong learning decreased (Indicator 29),
FTES in courses for seniors increased and was a growth area in our contract training programs.

To ease the transition of English Language Institute (ELI) students into credit courses, BCED
introduced innovative strategies through the ELI Science, Technology, Engineering, and
Mathematics (STEM) learning community. Students are co-enrolled in ELI and credit courses
with intensive support, embedded tutoring, and contextualized ELI coursework. ELI student
advisement has been expanded through the College Link Activities program. Mandatory Student
Orientation was implemented for all ESL students. Individual Learner Plans were developed to
monitor student goals for continued learning and skills development. New Individual Success
Plans were implemented to help build basic math and reading skills. ELI focus groups were held
and student surveys were administered throughout the ESL program; both showed high levels of
satisfaction. Classroom presentations were held to ease the transition from ABE to credit
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courses and programs. All ABE and GED students were given accounts for SkillsTutor online
software.

The low incomes, great personal responsibilities, and arduous job schedules characteristic of
most BCCC students have always made affordability a key issue in providing accessibility to our
students. Many BCCC students receive Pell grants and other financial aid. Students can now
complete their FAFSA online in the Financial Aid Office. BCCC strives to keep tuition and fees
at a fraction of those for Maryland public four-year institutions (Indicator 6). The percentage of
expenditures on instruction remained stable at 47 percent and the percentage of expenditures on
instruction and academic support increased to 53.5 percent in FY 2009 (Indicators 31 and 32).
BCCC remains committed to providing accessible, affordable, and high quality education.

Goal 3. Diversity: “Ensure equal opportunity for Maryland’s diverse citizenry.”

The percentage of minority student enroliment at BCCC has always exceeded the corresponding
percentage in the service area; 91 percent of BCCC’s fall 2009 enrollment were minorities,
compared to 67 percent of the city’s population (Indicators 14a and 14b). Minorities constituted
61 percent of full-time faculty and 72 percent of full-time administrative/professional staff
(Indicators 15 and 16). BCCC advertises via many venues to recruit a diverse candidate pool.

African-Americans comprise the majority of BCCC’s students, thus their Successful-Persistor
Rates and Graduation-Transfer Rates (Indicators 17 and 18) are relatively close to college-wide
outcomes (Indicators 10 and 11). The plans and data discussed elsewhere apply to successful
persistence, graduation, and transfer outcomes for African Americans and other minorities.

Goal 4. Student-Centered Learning: “Achieve a system of postsecondary education that
promotes student-centered learning to meet the needs of all Marylanders.”

Because not all BCCC students come equipped with computer skills, BCCC’s library offers free
technology training sessions to students throughout the semester. Topics include PowerPoint
Basics, Excel Basics, Word for MLA Papers, and Word for APA Papers. Students also come to
BCCC without things most people take for granted, such as dependable health care. BCCC’s
Health and Wellness Center (HWC) is open year round to service student health needs. Trained
personnel educate and promote preventative health strategies and coordinate referrals. Services
include annual health fairs; blood pressure and diabetes screenings; immunizations; HIV and
pregnancy testing, first aid treatment; seminars; flu vaccines; and pamphlets on health topics.

Our students have varying goals for enrolling at BCCC. BCCC’s survey of non-returning
students in the spring 2010 cohort showed that 66 percent had completely or partly met their
educational goal before leaving BCCC (Indicator 8). It is important to note that 77 percent of
those that did not meet their goals indicated that they hope to return to BCCC in the future.
Personal reasons, financial issues, and employment demands were major reasons for attrition, a
fact that reflects the significant economic challenges faced by most of the service population.
Community college students often “stop-out” for financial, family, and employment reasons and
return in subsequent years as conditions allow.
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In an effort to further develop a learning community atmosphere, the Office of Judicial Affairs
was developed to provide students with a learning experience involving due process, respect,
accountability, self-governance, personal and institutional integrity, honesty, and citizenship in
accordance with the goals of the College. “Passport Leadership,” a student leadership program
where student participants learn and cultivate leadership skills, was launched this year.

Goal 5. Economic Growth and Vitality: “Promote economic growth and vitality through the
advancement of research and the development of a highly qualified workforce.”

To help students prepare for their careers, the Career Development and Job Placement Center
hosted a Career Week this spring with workshops to learn techniques for winning resumes,
interviewing, and dressing for success. Students take an electronic career inventory and build
career portfolios. The Maryland Department of Labor presented information about BRAC and
BRAC jobs coming to Maryland. A career fair and Employer Visibility Day were held; selected
employers were invited on campus to interview BCCC student full- and part-time job-seekers.

In response to the growing demand for STEM professionals, BCCC created the BCCC Life
Science Institute (LSI) at the University of Maryland BioPark. It opened in August 2009 and is a
state-of-the-art bioscience instructional facility linking BCCC’s associate degree and non-credit
programs with the apparatus of a major research university. BCCC’s Environmental Science,
Biotechnology, Venipuncture, Certified Nursing Assistant, and the Science Transfer option (of
the Arts and Sciences Transfer program) programs are offered in their entirety at the LSl. BCCC
also opened the Maryland Center for Construction Technologies (MCCT) in fall 2009 to provide
training for entry level construction jobs. Various credit and non-credit construction training
programs are being developed for this site. The focus in ESL was shifted to preparation for
continued training and employment through infusion workplace education and specialized
employment preparation courses. English language offerings were expanded for those with
limited English proficiency to enhance success in the workplace. English for Special Purposes is
one of the specialized courses. In spring 2009, the Workforce Creation Scholarship program was
implemented to recruit and retain students in Maryland’s workforce shortage areas. To date, 79
students have been awarded full scholarships to pursue careers in education, human services,
allied health, construction management, and biological sciences.

BCCC’s licensing examination and passing rates remain high (Indicator 23). In the non-credit
area, many initiatives are underway to increase enrollment in workforce development, continuing
professional education, and contract training (Indicators 24, 25, and 27). In FY 2010, BCCC’s
enrollment BCCC increased its number of contract training partners in FY 2009 (Indicator 26).
BCED’s partnership with the Construction and Energy Technology Education Consortium
kicked off the Weatherization Certificate Program. To date, BCED has served 149 participants
in the Weatherization Program. Through a contract training agreement with Chesapeake College
Child Resource, BCED offered Emergency Preparedness Training for Childcare Facilities. Over
200 participants left with detailed plans for their facilities. BCED contracted with the
Hampstead Hill Academy to train staff in command Spanish and partnered with MOED Career
Centers to promote job placement services for students. BCED is currently in the search process
for a new Director of Workforce Development and Community Education. In FY 2010, the
eligible FTES in open enrollment workforce training rose by four percent. BCCC’s survey of
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employers’ satisfaction with contract training services showed 100 percent satisfaction for the
fourth year (Indicator 28).

Response to Commission Questions

1. Annual unduplicated headcount (Indicator 1b) - In FY 2008, BCCC enrolled 10,312 credit
students. This represents the lowest number of credit students enrolled at the college in at least
the last four years, and is far below the college’s FY 2010 benchmark of 12,100 students.
Explain the reason for the consistent decline in the number of credit students enrolled, and
provide a summary of institutional plans to reverse this downward trend.

BCCC’s unduplicated credit headcount increased slightly in FY 2009 to 10,546 and increased
more in FY 2010 to 11,189. However, BCCC did not experience the enrollment growth of other
community colleges in the state in 2009, which was expected due to the economic downturn that
typically contributes to enrollment growth. A few one-time factors are believed to have been
responsible for BCCC’s modest growth. First, closing the Harbor Campus Bard Building in
phases resulted in enrollment losses that were not immediately or entirely replaced by the
opening of the MCCT or the LSI at BioPark. Second, the poor economy forced the Baltimore
City Police Department to cancel a contract with BCCC. Third, the Baltimore City Fire
Department’s budget cuts included reducing the number of candidates admitted to the program
and, therefore, the number of BCCC courses. Going forward, BCCC anticipates increases in
credit enrollment. This will be a result of strengthened and strategic collaboration among the
Marketing and Enrollment divisions as well as increased marketing efforts aimed at creating a
credit enrollment pipeline from among non-credit program students. The “I Did It, You Can
Too” campaign will be enhanced, focusing on real-life student success and employment stories.
Finally, an environmental scan, to be conducted in the coming year, will better inform strategic
planning and marketing strategies based on BCCC’s market positioning. Marketing resources
will also support and advance the continued growth of online courses and enrollment to add to
our credit headcount. Additionally, retention should increase due to implementation of the PAIS
system (discussed earlier) to identify and help students having difficulty early in the semester.
The Student Affairs and Academic Affairs Divisions are collaborating, with representatives from
across the College, in the Strategic Enroliment Management and Retention Committee to
manage student enrollment and retention and improve student and institutional outcomes.

2. Developmental completers after four years (Indicator 9) - For the fall 2002 and 2003 cohorts
the rate of developmental completers after four years increased to 34% from 30% for the fall
2001 cohort. However, the rate for the fall 2004 cohort dropped and again returned to 30%.
What is the explanation for the drop in this rate, and what new plans or initiatives has the
campus introduced to ensure that more students successfully complete their developmental
course requirements?

In fall 2004, some changes to developmental education courses were introduced, resulting in
more rigorous standards for course completion. Although these changes increased successful-
persistence rates for the fall 2004 cohort of developmental completers, the developmental
completion rate fell. Subsequently, a second developmental reading course was introduced,
placement test review sessions were provided, the “Second Chance” program was implemented

42



for developmental math, and more developmental sections were offered through the new twelve-
week cycle. Additionally, the Center for Academic Achievement provides tutoring in English,
math, and reading free of charge on an individual or small group basis. However, these changes
have yet to yield consistent improvements among the eight developmental courses, thereby
preventing BCCC from meeting its developmental completion targets.

The President convened the Developmental Education Task Force to research best practices in
developmental education and recommend initiatives that would ensure improved developmental
completion rates for future cohorts. The Task Force conducted extensive research in literature,
the field, and visits to other institutions. The Task Force has developed into a standing
committee that works with the academic departments, the Student Affairs division, and BCED
concerning the implementation of ongoing institutional, program, course, and classroom
strategies to improve student success in developmental courses.

In order to raise the developmental completion rate, the Developmental Education Committee
has established the following charges for fall 2010:

1. Reduce the number of semester hours in developmental English, reading, and math for
fall 2011 registration.

2. Align all developmental English, reading, and math curriculum “up and down” for fall
2011 registration.

3. Identify the lowest Accuplacer placement score rages for ENG 80, RDG 80, and MAT
80; develop placement and implement instructional approaches for the students for
scheduling for the fall 2011 registration.

4. ldentify and implement standardized diagnostic tests for developmental English, reading,
and math courses to determine students’ learning gaps and the extent of those gaps, and
develop modules to address the learning gaps.

The committee will form workgroups to align the curriculum. The final report from the
committee will be completed in December 2010. In January 2011 the revised courses will be
submitted to the College’s Curriculum Instruction Committee for review and approval. In the
spring of 2011, the developmental courses will be updated for fall 2011 scheduling and
registration.

3. Graduation- transfer rate after four years for African American students (Indicator 18a) -
The graduation-transfer rate after four years for African American students in the fall 2004
cohort was 23%, and this rate has ranged between 22%-25% for the last four years. The rate
continues to fall well below the college’s benchmark of 30% for the fall 2006 cohort.

In the nursing and allied health programs, most students do not immediately transfer to a senior
institution. The degree/certificate enables them to obtain employment immediately or right after
they complete their registration, licensure, or certification exam. There were 94 graduates in
2007, 95 in 2008, 85 in 2009, and over 100 in 2010.

The following four key factors need to be noted and addressed in order to improve graduation-
transfer outcomes for African-American students. First, most entering students require
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developmental education (Characteristic B.). Therefore, BCCC students are more likely to take
longer to complete graduation requirements. In a four-year period, the successful-persistence
rate is consistently higher than the graduation-transfer rate since so many students begin college
with a required load of zero-credit developmental courses. Second, BCCC has not yet been able
to enhance its developmental education courses sufficiently to raise the number of students
successfully completing the courses (Indicator 9). Third, when BCCC does enhance its
developmental education courses, the successful-persistence and graduation-transfer rates will
both rise (compare Indicators 10b and 11b with 10c and 11c). Fourth, successful-persistence and
graduation-transfer rates for BCCC as a whole reflect mostly those for African American
students, given the high proportion of African Americans in the student body (Indicator 14a).
Consequently, the initiatives undertaken in response to the need for raising the developmental
completion rate (previous question) shall also result in raising the successful persistence and
graduation-transfer rates for African Americans at BCCC. Furthermore, BCCC has enhanced its
two advising/support programs specifically targeted toward African American students in order
to enhance the likelihood for their academic success: “Quest” for men and “Women with
Extraordinary Determination for Success” for women.

4. Occupational program associate degrees and credit certificates awarded in data processing
(Indicator 19b) - The number of certificates and degrees awarded in data processing decreased
from 34 in FY 2007 to 16 in FY 2008. The current figure marks the lowest number of awards in
this area in at least the last four years, and is well below the college’s benchmark of 62 awards.

Several factors may have contributed to the low enrollments and graduation rates in the
Computer Information Systems (CIS) and related programs; most of the factors have been
addressed. CIS programs require constant retooling to keep up with the dynamic nature of the
field. A new program coordinator is aggressively revising the programs with recommendations
from the enhanced Program Advisory Committee which consists of members from the private
and public sectors. Revisions include modifying the course contents, implementing adaptive
course scheduling, and textbook changes with hands-on instructional delivery. More students
have enrolled in the programs and the downward trend in awards is beginning to reverse upward
(the number of graduates increased from 8 in 2009 to 11 in 2010). New certificates are also
being developed to attract a new group of students including Computer Gaming and Simulations,
Cyber Security, and Computer Graphics. Aggressive efforts are underway to retrain returning
students and to add more articulation agreements with high schools and four-year institutions.

5. Occupational program associate degrees and credit certificates awarded in public service
(Indicator 19f) - The number of certificates and degrees awarded in the field of public service
has decreased from 162 in FY 2005 to 133 in FY 2008. The current number of awards marks the
lowest number of certificates and/or degrees in this area in at least the last four years, and is
well below the college’s FY 2010 benchmark of 213 awards.

In the public service area, the loss of several full-time instructors, a move from the Harbor to
Liberty campus, enrollment declines, and the end of long-term contractual partnerships have all
contributed to the decline in the number of degrees and certificates awarded. In the Allied
Human Services program, two full-time faculty retired. With only two full-time faculty left,
many courses could not be offered. BCCC will reverse the trend by hiring two full-time faculty
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and establishing a program coordinator to oversee the fieldwork. The Special Education
Certificate is being rewritten to reflect the current needs of education professionals. The Early
Childhood Education Degree program maintained its enrollment while the MSCCA Training
Certificate’s declined. BCCC is working to rebuild the connection with BCPSS which will
increase enrollment and awards. In 2008, the Police Academy ended its relationship with BCCC
due to budget constraints, resulting in enrollment declines in the Correctional Administration and
Law Enforcement programs. The Police Cadet program also ended in 2009 and the coordinator
left BCCC. With these losses, the Criminal Justice Program suffered. However, a new program
coordinator has been appointed who has been working to rebuild the program. The Legal
Studies program lost two full-time faculty in 2008, one of whom was the program coordinator.
The move from the Harbor to Liberty Campus affected enrollment, too. A new program
coordinator, hired in 2009, has been rebuilding enrollment by recruiting students from local law
offices and holding summer courses in legal studies for the first time.

Community Outreach and Impact

BCCC’s Strategic Plan calls for strengthening community outreach and the College remains
committed to reaching out to the service population in Baltimore City. Dedicated faculty and
staff provide their expertise to serve the city’s citizens, neighborhood and community
organizations, public schools, and employers. The entire BCCC community is actively involved
in serving the needs of Baltimore City.

Student Involvement

The Student Activities department has partnered with Baltimore Rising to mentor local middle
school students. The College received an award for mentoring excellence.

BCED Off-Campus Programs and Partnerships

BCED continued to offer free literacy, pre-GED, and GED preparation courses. This year they
were offered at more than 60 sites throughout the City. BCED expanded its partnerships with
immigrant service providers and employment agencies, as well as the Walters Art Gallery and
other art institutes in support of adult and youth programming. A partnership with MOED led to
the Youth Opportunity Program to provide youth with online coursework to earn their high
school diploma. BCED offers program services for seniors at centers throughout the City. In the
fall, BCED partnered with St. Bernadine’s Catholic School to train sixth, seventh, and eighth
graders in Spanish I. BCED offered the Alternative Option Diploma through the GRIGGS
International Diploma Program for out-of-school and under-credited youth to earn a high school
diploma. BCED contracted with the Baltimore Head Start Program to offer command Spanish to
staff and teachers.

BCED’s new partnership with Experienced Corps, an education grantor for seniors, created a
new recruitment pool of seniors. BCCC brought new senior centers aboard this year and
increased its “open enrollment” component through aggressive marketing, expanded course
offerings, and competitive pricing. Courses include computer literacy, financial literacy,
PowerPoint, Spanish, and leadership development.
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Partnerships: BCPSS

BCCC has forged a partnership with BCPSS since 1994 by providing outreach services through
the TRIO Talent Search program to population of 600 students each year who are among the
least likely to pursue, attend, and complete a program of postsecondary education. Students
whose families are classified as low-income and first-generation college students constitute at
least two thirds of the population served. Early intervention services are provided to middle
school participants to assist them in choosing courses in grades six through eight that will help
them lay a strong academic foundation for the pursuit of rigorous academic classes once they
arrive at the high school level and, ultimately, to be adequately prepared for college. Participants
attend workshops on conflict resolution, relationship building with peers and authority figures,
career exploration, study skills, time management, and mentoring. Numerous students are
simultaneously enrolled in special programs to enhance their learning opportunities, such as
regional math/science programs (housed at colleges and universities in a six-state area) and other
enrichments activities to broaden their experience connecting classroom learning experiences to
life and the need for higher education. High school students are given intensive support services
that include an individual educational plan to map out their high school academic and co-
curricular plan to prepare them for higher education. They also participate in activities to inform
them about college admissions and financial aid, career opportunities and pathways, test
preparation, personal/social counseling, study skills, time management, and cultural exposure to
heighten their awareness as they make decisions about college, career, and life. Talent Search
students go on visits to two- and four-year college and university campuses for a first-hand look
at college life and experiences. The 2008-9 annual performance report submitted to the USDE
showed that of the non-high school senior participants, 96 percent were promoted to the next
grade level and of the 2009 graduating seniors, 91 percent enrolled in college by fall 20009.

Founded in 1966, BCCC’s Upward Bound Program is designed to help high school students
reach college by providing guidance and academic and personal support. Each year the program
serves 85 students recruited from eight BCPSS high schools. Each fall, about 30 percent of the
graduating seniors begin their college careers at BCCC. Eligible students live in households
where parents or guardians do not have a degree at or above the bachelor’s level. The program
consists of Saturday sessions, after school tutoring, a summer residential program, and a college
bridge program. The program maintains community partnerships with the University of
Maryland School of Social Work; the University of Maryland Extension Service (4-H Teen
Corps-Leadership Initiative) and the Baltimore College Access Providers Consortium; Mayor’s
Office of Employment Development; and Towson University.

The Student Affairs Division began its Pathway to Excellence - Skills 2 Compete Parent and
Student Mentoring and Educational Initiative, a partnership with BCCC, the Department of
Social Services, and Grove Park Elementary/Middle School. This unique five-week intensive
mentoring and educational program provides individual and group learning experiences for
middle school students and their parents. It provides information on career and educational
options and behavioral expectations as students create plans for their futures with a focus on
education as the pathway to excellence, success, and better lives for them and their families.
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BCED expanded the after school program for youth in partnership with the BCPSS’s English for
Speakers of Other Languages (ESOL) Office to provide ESOL services including homework
help, art instruction, college preparation, and mentoring to refugee youth at four schools. BCCC
offered a summer program for BCPSS ESOL high school students on campus, a program which
included academic college preparation and College Link Activities.

BCED also partnered with BCPSS to provide adult literacy and computer training for parents of
school-aged students and also provided a Credit Recovery Program for under-credited youth
using the online NOVEL software.

Community Programs and Events on Campus

BCCC’s community outreach initiatives also include extending the use of campus facilities to
community, business, and public service organizations to help them meet their goals in the
community. They use College space for meetings, conferences, and special events. Examples of
such non-profit organizations include Dress for Success, the U.S. Census Bureau, Camp
SuperKids, Alzhemer’s Association, AARP, and Narcotics Anonymous. BCCC has supported
the efforts of local government through providing space for the events of the Baltimore City
Department of Planning and the Baltimore City Council.

BCCC plans and host activities that are fun for the whole family including the BCCC
Community Flea Market, Nigerian Day, the WBJC Classical Concert for Youth, and the BCCC
Child Development Program’s “Grimm’s Fairytale Children’s Festival,” and family movie
nights.

Two health fairs are held annually for the BCCC and surrounding communities. Approximately
250 people attend each health fair, which sponsors health care providers from the Baltimore City
community. Cholesterol, diabetes, vision screening, blood pressure screening and fat caliper
testing are done free of charge for all attendees. Additionally, the Baltimore City Health
Department conducted flu shot clinics for the community at large in the fall. More than 100
persons were immunized at these events. Baltimore Health Care Access came to the BCCC
campus and provided information on the state’s free health insurance. Representatives provided
one-on-one sessions where individuals could complete and submit applications.

BCCC’s Health and Wellness department and the Disability Student Support Services
(Ascenders Club) partnered with the March of Dimes of Maryland to raise funds through
participation through participation n the annual Walk of Dimes. Information was distributed on
campus regarding prevention of and impact of premature childbirth.

Community Fairs and Festivals
The Academic Affairs Division in collaboration with various members of the campus community

delivered the Second Annual Community Parenting Fair. The purpose of the Fair is to improve
parenting outcomes and reduce youth-related problems in Baltimore City.
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The Student Affairs Division is planning a “Financial Literacy Fair” to improve the financial
literacy among students and the community at large.

Information Dissemination

Every year workshops are held for the BCCC community to provide health care information and
awareness on numerous topics. They include but are not limited to breast cancer awareness,
colon-rectal cancer, women’s heart disease, sexual assault, and domestic violence.

BCCC provides staff as a resource for the community through the use of our Speaker’s Bureau,
which is free of charge and BCCC staff go to the organization’s location to share their
information. This year’s topics range from e-commerce to tap dancing. Other subjects include
fundraising, grant preparation, and career counseling.

Cost Containment

Significant cost containment actions adopted by the institution in FY 2010 and the level of
resources saved. This must include detailed ways in which the institution has reduced waste,
improved the overall efficiency of their operations, and achieved cost savings. Attach dollar
amounts to each specific effort.

Cost Containment or Reallocation Action: Amount

Reduced Waste:

e None Reported

Improved Efficiency:

e Implemented a Project Management Model including managing

renovation projects in-house utilizing in-house tradespersons 50,000
e Switching from roll-off containers for waste removal to

commercial containers 5,508
e Postage savings - greater reliance on email, electronic

notification, and direct deposit 26,326

Cost Savings:

e Environmental Services - eliminating proprietary cleaning
chemical products and replacing them with GS 37 compliant
multipurpose cleaners 20,116

e Complete closing of College (all facilities) during Spring Break
and starting Winter Break one day earlier in addition to periodic

staffing reductions (Furlough Plan) 822,297
e Student Affairs Division Reorganization including efficiency of

operations and contractual staffing realignment 200,000
e Contractual staff realignment - Internal Audit Office 44,865
e Realignment of Articulation and Partnership Office functions to

Student Affairs (including salaries and fringe) 187,601

e Utility cost reduction - State negotiated lower rates in conjunction 125,000
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with closing of Bard building and implementing a light bulb
replacement program

Total Cost Containment

$1,481,713

Source: BCCC Budget Office
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BALTIMORE CITY COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the performance indicators
below.

A
B.

G.

Percent credit students enrolled part-time
Students with developmental education needs
(for all First-Time Fall Headcount)

Total unduplicated headcount enrollment in ESOL courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

White

Foreign

Other

@e~mpooo

Wage growth of occupational degree graduates
a. Median income one year prior to graduation

b. Median income three years after graduation

c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enrollment in online courses
a. Credit (Registrations in "Lectures")
b. Non-credit (Unduplicated)

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
63% 61% 60% 60% 60%
69% 77% 81% 84% 84%
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009
2,268 2,576 2,940 3,156 3,439
53% 51% 46% 45% 45%
60% 63% 57% 54% 57%
Sp 2004 Sp 2006 Sp 2008 Sp 2010
na 61% 48% 53%
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
80.8% 82.3% 81.7% 80.7% 79.8%
2.0% 1.2% 1.5% 1.5% 1.8%
1.2% 1.2% 1.3% 1.3% 1.4%
0.3% 0.3% 0.2% 0.2% 0.2%
9.1% 9.8% 8.8% 8.1% 8.3%
6.6% 5.2% 6.5% 8.2% 8.5%
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009
$ 16,522 $ 17,975 $ 21,302 $ 20,633 $ 20,661
$ 37,142 $ 32,302 $ 31,990 $ 32,203 $ 31,067
125% 80% 50% 50% 50%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
19,441 20,128 22,005 22,049 20,823 23,000
10,428 10,701 10,490 10,312 10,546 12,100
9,305 9,763 11,981 12,171 10,493 11,200
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
22% 22.4% 19.2% 24.0% 18.9% 27%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
44% 41.5% 37.6% 39.2% 37.1% 49%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
29% 28.5% 28.3% 28.9% 26.3% 34%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
3,433 4,859 5,779 6,835 7,971 4,800
38 108 470 480 160 200
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010 FY 2010
38% 38% 38.5% 38% 43% 40%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey

Alumni Survey

Alumni Survey

Alumni Survey

Benchmark

1998 2000 2002 2005 2008 Survey 2008
7 Graduate satisfaction with educational goal achievement 88% 90% 98% 92% 99% 95%
Spring 2003 Spring 2005 Spring 2007 Spring 2009 Spring 2010 Benchmark
Cohort Cohort Cohort Cohort Cohort 2009 Cohort
8
Non-returning student satisfaction with educational goal achievement 59% 62% 70% 74% 66% 70%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
9 Developmental completers after four years 30% 34% 34% 30% 27% 35%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
10 Successful-persistor rate after four years
a. College-ready students 53% 55% 60% 68% 64% 60%
b. Developmental completers 78% 73% 67% 82% 75% 84%
c. Developmental non-completers 35% 35% 34% 33% 36% Not required
d. All students in cohort 48% 49% 46% 49% 48% 53%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 42% 38% 51% 55% 57% 50%
b. Developmental completers 41% 29% 33% 43% 32% 44%
c. Developmental non-completers 19% 20% 22% 17% 21% Not required
d. All students in cohort 26% 25% 28% 27% 27% 30%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 2% 73% 70% 7% 75% 78%
b. Mean GPA after first year 2.33 2.36 2.39 2.57 251 2.50
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey  Benchmark
1998 2000 2002 2005 2008 Survey 2005
13 Graduate satisfaction with transfer preparation 90% 79% 76% 73% 80% 80%
Diversity
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14 Minority student enrollment compared to service area population
BCCC does
a. Percent non-white enrollment 90% 90% 93% 91% 91% not submit
b. Percent non-white service area population, 18 or older (not
benchmarked) 68% 68% 66% 68% 67%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
— . BCCC does
15 Percent minorities of full-time faculty 56% 57% 56% 62% 61% not submit
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
BCCC does
16 Percent minorities of full-time administrative and professional staff 72% 74% 70% 63% 2% not submit
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 45% 46% 43% 44% 44% 53%
b. Asian, Pacific Islander na (n=6) na (n=5) na (n=4) na (n=3) na (n=10) 53%
c. Hispanic na (n=8) na (n=5) na (n=1) na (n=7) na (n=9) 53%
Fall 2001 Fall 2002 Fall 2003 Fall 2005 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American 25% 22% 25% 23% 23% 30%
b. Asian, Pacific Islander na (n=6) na (n=5) na (n=4) na (n=3) na (n=10) 30%
c. Hispanic na (n=8) na (n=5) na (n=1) na (n=7) na (n=9) 30%
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Economic Growth and Vitality, Workforce Development

19

20

21

22

23

24

25

26

27

28

Occupational program Associate degrees and credit certificates
awarded by program area:

a. Business

b. Data Processing

c. Engineering Technology

d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a related
field.

Graduate satisfaction with preparation for employment

Employer satisfaction with career program graduates

Licensure/certification exam pass rates
a. Nursing - National Council
Number of Candidates

b. Licensed Practical Nurse - National Council
Number of Candidates

. Physical Therapy - Assessment Systems
Number of Candidates

. Dental Hygiene - National (Written) Board
Number of Candidates

. Respiratory Care - MD Entry Level Exam
Number of Candidates

. Emergency Medical Services - EMT-P
Number of Candidates

o

o

@

«

Enrolliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enrolliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number ot business organizations provided training and services
under contract.

Enrolliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

2010 ACCOUNTABILITY REPORT

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
64 60 72 72 75 94
48 45 34 16 8 62
26 20 11 17 10 32
133 89 116 118 106 125
19 26 21 17 25 36
162 152 142 133 104 213
452 392 396 373 328 562
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey  Benchmark

1998 2000 2002 2005 2008 Survey 2008
82% 83% 69% 63% 50% 85%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey  Benchmark
1998 2000 2002 2005 2008 Survey 2008
100% 81% 76% 79% 84% 90%
Employer Employer Employer Employer Survey Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 2005 Survey 2008 Survey 2008
100% 100% 100% 100% na 95%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
93% 97% 100% 92% 100% 95%
30 35 29 26 38
93% 100% 100% 100% 100% 100%
30 1 11 19 1
75% 100% 92% 100% 100% 90%
4 9 12 9 14
96% 100% 93% 100% 100% 100%
25 22 27 25 23
50% 92% 89% 90% 82% 90%
2 12 9 10 11
0% 0% 50% 55% 2% 70%
2 0 8 11 11
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
2,475 2,239 4,165 3,334 1,569 2,600
3,379 2,990 5,476 4,109 1,913 3,800
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
987 1,111 931 967 889 920
1,392 1,476 1,190 1,339 1,245 1,030
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
47 50 42 39 43 66
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,830 2,001 4,182 3,053 991 4,760
2,746 2,864 5,537 3,844 1,290 7,680
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
96% 100% 100% 100% 100% 100%
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Community Outreach and Impact

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 1,525 1,465 1,480 2,319 1,757 2,700
b. Annual course enrollments 2,805 2,539 2,282 3,134 2,763 4,700
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 4,792 5,872 5,896 6,961 7,355 5,700
b. Annual course enrollments 12,946 15,951 11,887 14,557 14,377 15,000
Effective Use of Public Funding
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 39.7% 39.3% 42.9% 47.0% 47.4% 45.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 51.2% 51.2% 52.4% 52.1% 53.5% 55.0%
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CARROLL COMMUNITY COLLEGE

MISSION

Carroll Community College is an innovative center of learning that focuses on the intellectual
and personal development needs of the learner; promotes effective teaching; responds to and
embraces an increasingly diverse and changing world; establishes a sense of community for
students and those who support the student; uses institutional resources effectively; and values
and promotes lifelong learning.

INSTITUTIONAL ASSESSMENT

Issues Raised by MHEC Review of the College’s 2009 Report

Staff at the Commission requested that the college respond to three measures whose values were
tracking below the institutional benchmarks established by the college.

Graduation-transfer rate after four years (Indicator 11d)

The graduation-transfer rate for the 2001 entering student cohort was 60.6 percent, just
exceeding the institutional benchmark of 60.0 percent. The rate declined to 58.1 percent for the
2002 cohort and increased to 59.9 percent for the 2003 cohort. The 2004 entering student cohort
achieved a four-year graduation-transfer rate of 55.9%.

The most recent results from the Degree Progress Analysis revealed that the graduation-transfer
rate for the 2005 entering student cohort increased to 58.6%. This was above the statewide
average of 50.1 percent. The institution met or exceeded the benchmark for two of the
component groups, college-ready students and developmental non-completers. The rate
achieved by developmental completers declined from a high of 69.2 percent for the 2002 cohort
to 64.3 percent for the 2004 cohort. The graduation-transfer rate for the 2005 cohort of
developmental completers rose to 66.4 percent, still not meeting the institutional benchmark of
70.0 percent for this group. The graduation-transfer rate for developmental non-completers
exceeded the institutional benchmark (20.0 percent) for four of the five cohorts, and the rate for
college-ready students exceeded the benchmark (70.0 percent) by over ten percentage points in
the last two study cohorts.

The students included in the entering student cohort may attend full-time, part-time, or a
combination; additionally, cohort members may elect to stop out for one or more semesters,
interrupting their academic careers and extending their time to graduation and/or transfer. Carroll
extended the Degree Progress Analysis from four years to six years for the 2001 and 2002
cohorts, and documented that it takes some students longer than four years to achieve the
milestones of graduation or transfer. The graduation-transfer rate for the 2001 entering student
cohort increased from 60.6 percent at four years to 66.4 percent after six years. The 2002 cohort
had a similar increase from 58.1 percent to 66.8 percent.
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The college has instituted a multi-pronged approach to promote student learning and
achievement by instituting strategies to provide a supportive learning environment, data-based
enrollment management strategies, and activities to encourage student engagement and
responsibility. The college has recently implemented and deployed to faculty and advisors
“Retention Alert” as a component to its student information system. With this new tool, the
institution can respond with a holistic approach to address barriers to student success, with the
end goal of increasing student success at Carroll Community College. A new position was
established within Student Affairs to coordinate intervention with at-risk students.

The Student Persistence and Achievement Committee has been restructured and has been
charged with the responsibility to develop recommendations for strategies and activities, to be
included in the Academic and Student Affairs Plan, to improve student retention and success.
The committee will address a variety of issues that may serve as barriers to graduation and/or
transfer, such as unmet financial need and failure to complete prescribed developmental course
work. In the charge to the committee, the college’s executive team has reaffirmed its
commitment to the 60% benchmark for the graduation-transfer rate.

Carroll Community College has administered the Community College Survey of Student
Engagement (CCSSE) four times over the past eight years. The last administration of CCSSE
suggested that students perceive that the college could improve in its financial support of
students. A workgroup has been established and its first task is to elicit directly from students,
through focus groups or additional surveys, their perceptions of institutional support for learners
and how the college might improve. The workgroup will share its findings with appropriate
campus entities, including the Student Persistence and Achievement Committee.

Several new direct student support programs have been initiated. The Great Start Program pairs
new students with second-year students in a peer mentoring program. First-year Interest Groups
consist of cohorts of students taking three designated class sections where faculty have integrated
the curriculum with in-class and extra-curricular activities to foster student relationships and
engagement in learning. Life Lift Coaching pairs students with volunteer faculty and staff. The
coaching relationship continues as long as the student desires and provides a non-judgmental
environment where the student addresses concerns impacting academic progress. Coaches are
prepared to make appropriate referrals to on- and off-campus resources, as this is not intended to
be a counseling relationship.

Minority Student Enroliment compared to service area population (Indicator 14a)

Carroll Community College serves a predominantly white, non-Hispanic service area. The
Maryland Department of Planning (June 2010) estimates that within the County population age
18 and older of 128,526, the minority population constitutes 7.9 percent. The percent of minority
credit students was 6.7 percent in fall of 2006 and declined in each of the succeeding two years
to a low of 5.9 percent in 2008. Although the percentage of minority students increased in the
fall of 2009 to 6.8 percent, it is still short of the college’s benchmark of 10 percent and less than
the county minority proportion. In fiscal years 2009 and 2010 minority students 18 and older
accounted for 11.2 and 11.1 percent respectively of the college’s noncredit enrollment in
Continuing Education and Training courses, thus exceeding the share of minorities in the general
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county population 18 and older. Continuing Education and Training accounted for over three-
fifths of the college’s annual unduplicated headcount in FY2010.

Diversity, globalization, and social and cultural awareness have been important concerns at
Carroll for many years, with various committees and campus organizations taking roles in trying
to ensure that the importance of these issues became instilled in our students as well as our
faculty and staff. The Diversity/World View Strategic Improvement Plan is currently being
implemented and is a guide for carrying out college-wide diversity activities in learning,
classroom practice, student competencies, and employee development and competencies. The
goal is to insure that the college’s student body and staffing represent the racial and cultural
diversity of the community the college serves, and to prepare students to work and succeed in an
increasingly global economy. The committee charged with plan implementation has worked
throughout this past year to insure that general education requirements included competencies for
global awareness and social responsibility.

The college is expanding public awareness of its commitment, as expressed in the
Diversity/World View Strategic Improvement Plan, that “we embrace an increasingly diverse
and changing world, encouraging students, faculty, and staff to value diversity, cultivate global
awareness, promote social justice, and welcome new ways of working with and learning from the
unique contributions of all people.”

The college’s admissions staff conducts multiple visits throughout the year to each county high
school and participates in the annual college fair presented by Carroll County Public Schools.
Open houses are scheduled several times per year and are widely promoted through print media
and direct-mail invitations sent to county households. Financial aid workshops are held on-
campus at least twice per year and are provided at some county high schools to assist those for
whom tuition costs might be a barrier to college attendance.

The college has stepped up its retention efforts with the re-establishment of the Student
Persistence and Achievement Committee. Retention indicators and benchmarks have been
established for this committee to gauge the success of our efforts. The committee charged with
implementing the Diversity/World View Strategic Improvement Plan will also monitor retention
with benchmarked indicators for groups based on demographic characteristics.

Occupational program associate degrees and credit certificates awarded in public service
(Indicator 19f)

In fiscal year 2006, the college awarded 47 occupational awards in public service, 41 of which
were certificates in law enforcement. This was the last year that Carroll awarded this certificate
and the college has now discontinued this academic program. Previously, commissioned officers
completing the Maryland Police and Correctional Training Commissions’ Police Academy were
able to articulate credits toward the certificate in law enforcement. Completers of the Academy
may now enroll and begin credit classes toward an associate’s degree in criminal justice, and
articulated credits will be applied toward that degree.
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State Plan Goal 1: Maintain and strengthen a system of postsecondary education
institutions recognized nationally for academic excellence and effectiveness in fulfilling the
educational needs of students and the economic and societal development needs of the state
and the nation.

A primary way the college assesses its overall institutional effectiveness is by monitoring the
achievement of its long-term, mission-based goals. Quantitative measures were developed by the
Planning Advisory Council, a group which includes faculty and staff from all areas of the
college. The college president established benchmarks for each measure after review of national
and state peer data, examination of the college’s recent data trends, and discussion with selected
faculty and staff. The Board of Trustees approved the benchmarks and receives a report on the
measures every December, and the Planning Advisory Council reviews the effectiveness
measures in depth in February. Measures that are below benchmark values and not improving
are identified for further analysis, which may inform development of new institutional strategic
initiatives and guide planning for the coming year, in a continuing assessment— planning — action
— assessment cycle.

Carroll graduates, when responding to the Graduate Follow-up Survey, report at a high rate that
their primary educational goal was completely or partly achieved by graduation (Indicator 7). In
three of the last four surveys, the proportion responding complete or partial goal achievement
was 99 percent, exceeding the institution’s benchmark of 95 percent. More concerning to the
institution is the decline in the rate of students who reported transfer preparation was either very
good or good (Indicator 12). The rate declined from 79 percent of 2005 graduates to 73 percent
of 2008 graduates, below the benchmark of 85 percent. In an effort to understand this decline,
the college conducted further analyses of survey response data and related student characteristics
to further understand graduate responses. Because graduate satisfaction with transfer preparation
is an institutional effectiveness indicator, the Planning Advisory Council engaged in a discussion
of the decline in this indicator and has charged appropriate staff to further study the issue and
recommend strategies for improvement.

Another concern is the decline in the educational goal achievement of non-returning students.
About two-thirds of respondents to the Non-returning Student Survey responded that they either
achieved or partly achieved their goal while attending Carroll Community College. Of those that
indicated that they did not achieve their goal prior to leaving the institution, the primary reasons
for leaving were personal reasons and financial reasons. When asked if the college could have
helped in any way to influence their return to campus, over three-fourths said no. The last
administration of CCSSE suggested that the college needs to address the issue of financial
support for learners, and the college is currently formulating plans and strategies to address the
reasons that students leave the institution prior to achieving their goals.

Student completion of developmental education is a continuing goal and the institution is in the
process of reviewing developmental mathematics, English, and reading. The fall 2010 term saw
the implementation of a revised developmental math curriculum to better align developmental
math courses with college-level courses and to enhance the transition into higher-level math
courses. The most recent data reported for developmental completers (Indicator 9) revealed a
decline in the proportion of students who complete prescribed developmental coursework. The

58



rate of completion for the 2005 cohort declined to 51.3 percent from approximately 56 percent
for previous cohorts. The Student Persistence and Achievement Committee is charged with
monitoring developmental course pass rates and developmental program completion rates, and
developing strategies to improve success for all students.

The successful-persister rate after four years (Indicator 10) of the 2005 cohort met the
institution’s benchmark of 75 percent.

State Plan Goal 2: Achieve a system of postsecondary education that promotes accessibility
and affordability for all Marylanders.

Carroll Community College enrolls over half of the first-time full-time freshmen enrolled in
Maryland institutions of higher education (Indicator 2), nearly 72 percent of part-time
undergraduates (Indicator 3), and 55 percent of recent, college-bond high school graduates
(Indicator 4). While the total unduplicated headcount for fiscal year 2009 fell just shy of the
benchmark, the unduplicated headcounts for credit students and non-credit students exceeded
their benchmarks (Indicator 1). This reflected a higher proportion taking both credit and
noncredit courses within the year. Enrollment in online credit courses has grown steadily over
the past four fiscal years, while enrollment in non-credit online courses has held constant
(Indicator 5).

Carroll Community College serves a wide range of ages, with programs available to those of
elementary school age to those in their retirement years. Kids@Carroll, a Continuing Education
and Training program, brought over 1,000 children to campus for a variety of summer camps.
Since the Adult Education program was initiated in fiscal year 2008, the program has served over
500 students in each year, providing GED preparation, adult basic education, family literacy,
external diploma and English for Speakers of Other Languages (ESOL).

The college has attempted to minimize tuition increases even when faced with constrained
revenue from governmental sources. There were no tuition increases from fiscal years 2006
through 2008, and while tuition was raised in fiscal year 2010 it was held constant in fiscal year
2011. Carroll’s tuition and fees as a percent to tuition and fees at Maryland public four-year
institutions (Indicator 6) has remained below the benchmark of 50% in each of the last five fiscal
years. The cost to attend is half that of going to a University of Maryland campus.

State Plan Goal 3: Ensure equal opportunity for Maryland’s diverse citizenry.

One of the college’s mission-based goals is to embrace an increasingly diverse and changing
world, encouraging students, faculty, and staff to value diversity, cultivate global awareness,
promote social justice, and welcome new ways of working and learning. Carroll Community
College is committed to the success of all students and is especially concerned about minority
student success and achievement. The college president appointed a Diversity/World View
Committee, which adopted benchmarked indicators to monitor minority student retention and
success on a continuing basis.
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The college’s Strategic Plan for fiscal year 2010 included a variety of tasks to insure that Carroll
Community College promotes a campus climate that is welcoming and supportive to all, and that
the college’s student body and staffing reflect the racial and cultural diversity of the community
that it serves. The plan included a task to implement strategies to increase the number of
employees from minority racial-ethnic groups, reflecting the college’s commitment to a diverse
work environment and providing a visible example of a diverse population to our students.
Several tasks involved planning and implementing staff/faculty development, curriculum
development, and community programming to promote the values of diversity.

The proportion of full-time administrative and professional staff (Indicator 16) has been
consistently below the benchmark of 10 percent; however, in fiscal year 2009 it was 8 percent,
an increase of one percentage point from the previous fiscal year. In fiscal year 2009, 6 percent
of our full-time faculty were minorities, exceeding the benchmark of 4% (Indicator 15).

State Plan Goal 4: Achieve a system of postsecondary education that promotes student-
centered learning to meet the needs of all Marylanders.

Carroll Community College recognizes the academic process as a collaborative journey and asks
each student to fully commit to shaping their individual learning experiences and to work
together with faculty and staff in creating their pathway to success. The college has established a
comprehensive program of assessment and placement for students, and is prepared to meet the
educational needs of those students whose demonstrated academic skills are commensurate with
the level of programs offered. In addition to the traditional collegiate-level programs offered, a
number of academic preparatory experiences are provided in order to build skills and better
prepare students for college-level work.

In addition to the traditional credit programs leading to a certificate or associate’s degree, Carroll
Community College offers a full complement of non-credit courses to meet the career and
professional needs of the population of our service area. A wide variety of personal enrichment
courses are offered for all age groups.

The adult education program offers the citizens of Carroll County the opportunity to earn a high
school diploma through the GED or the External Diploma Program. ESOL classes provide an
opportunity to improve English reading, writing and speaking skills.

State Plan Goal 5: Promote economic growth and vitality through the advancement of
research and the development of a highly qualified workforce.

Carroll Community College promotes economic growth and vitality in a variety of ways.
Academic programs leading to a certificate or the associate’s degree prepare students for careers
in accounting, computer-aided design, computer graphics, computer information systems,
criminal justice, early childhood education, practical and registered nursing, health information
technology, and physical therapist assistant. Transfer-track programs provide the first two years
of a bachelor’s degree leading to elementary education, secondary education in a variety of
disciplines, business administration, and arts and sciences options in multiple fields. Students
interested in pursuing careers in engineering, a high-demand occupation, now have the option to
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begin their studies at Carroll Community College and transfer to a four-year institution. Also
new to Carroll fall 2010 is the Emergency Medical Services (EMT) Paramedic associate’s degree
program qualifying students to sit for the National Registry for EMT — Paramedic licensure
exam, which is required for practice in Maryland.

Occupational program associate degrees and certificates (Indicator 19) have increased over the
last three fiscal years to 142 in fiscal year 2009, but are less than the benchmark of 155. Because
of the discontinuation of the law enforcement certificate at the end of fiscal year 2006, in the
category of public service (Indicator 19f), the overall benchmark of has not been reached.
Occupational program graduates report on the Graduate Follow-up Survey a high level of
satisfaction with Carroll’s job preparation; 93% responded that their preparation was either very
good or good, exceeding the institutional benchmark of 90%. Ninety percent of survey
respondents reported that they were able to obtain full-time employment in the same field as
their community college program or a somewhat related field.

Carroll graduates sit for licensure/certification exams (Indicator 23) in three areas: Physical
Therapist Assistant (PTA), Practical Nursing (PN), and Registered Nursing (RN). The pass rates
for PN and RN graduates has exceeded the institutional benchmarks in each of the past four
fiscal years, and graduates of the PTA program have exceeded the benchmark three of the past
four years.

During fiscal year 2009, Continuing Education and Training served 80 business organizations
providing training and services (Indicator 26) and 95% of those organizations reported that they
were either very satisfied or satisfied with the services provided (Indicator 28). The college
served 5,756 students in noncredit workforce development courses (Indicator 24), meeting the
benchmark of 5,600; however the benchmarks for enroliment and unduplicated headcount in
contract training courses (Indicator 27) were not reached, perhaps reflecting business decisions
in the current economy.

COMMUNITY OUTREACH AND IMPACT

Carroll Community College is committed to serving its key constituencies by partnering with the
Carroll County Public Schools, supporting county economic and workforce development through
training and services, being accessible to the community through a variety of learning
opportunities, and presenting cultural and performing arts events.

Economic and Workforce Development

The Business Training Group (BTG) at Carroll Community College, a unit of Continuing
Education and Training, delivers customized training and consulting services designed
specifically for local businesses and employers. This past year, through the Miller
Entrepreneurial Institute, the BTG offered a daylong conference entitled Going Global. The
keynote speaker, a young entrepreneur living in Chili, inspired over 125 Carroll Community
College and Carroll County Public School students to explore different cultures and places
throughout the world, and to learn about entrepreneurship and business.
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In a partnership with Operational Performance Solutions and Maryland’s World Class
Consortium, the BTG brought an internationally known manufacturing consultant to the college
for a statewide seminar, Lean Manufacturing. The overwhelming interest in this seminar led to
the development of a new course, Get Lean Fast and Sustain It. This class, a combination of
webinars, classroom sessions, and on-site visits to participating manufacturers, helped Carroll
County manufacturers refine processes and procedures to create value to the customer and
improve profitability.

The Business and Employment Resource Center (BERC), a one-stop shop offering workforce
development tools for county businesses and job seekers, is a long-term partner with the college.
This partnership led to training in a high-demand occupation for a group of dislocated workers.
The BTG developed and delivered Medical Biller/Coder Training to this group of job seekers,
with all but one participant achieving certification through the National Healthcareer
Association. Additionally, Carroll’s adult education program is co-located with BERC which
facilitates referrals between the college’s basic skills programs and BERC.

In response to community requests, the Career Development Center provided assistance to the
public through job postings, call-in career information, enhanced web-based resources, and
referrals to community and on-campus resources. The annual job fair brought 33 employers to
campus and provided an opportunity for students and community members to connect with local
employers. Each week, a different employer visited campus giving students and community
members another opportunity to explore career options and opportunities.

The consortium of Carroll, Frederick, and Howard Community Colleges realized significant
milestones in the effort to establish the Mid-Maryland Community College Allied Healthcare
Education Center. An appropriate site in Mt. Airy was identified, and federal funding was
awarded to help launch the center. The center will train up to 500 students per year for in-
demand jobs, helping to alleviate the regional shortage of health care workers. The center will
also partner with Carroll Hospital Center, Frederick Memorial Hospital, Howard County General
Hospital, and the town of Mt. Airy. The residents of the three counties can attend training
courses at the center paying the in-county tuition rate.

Partnerships with Public Schools

The college’s admissions staff and education faculty worked with Carroll County Public Schools
(CCPS) faculty to update the Early Childhood Education and Teacher Academy of Maryland
articulations to insure that qualifying high school graduates had the opportunity to articulate into
college-level introductory education courses and early childhood education courses. For students
in these programs and other programs that lead to articulated credit at Carroll, on-site placement
testing and advising was arranged at the respective high schools during the fall and spring
semesters, allowing students to prepare early for college-level work.

The college is an active partner with CCPS in providing professional development opportunities
for faculty and employees. Throughout the year, the college’s education department offered
Maryland State Department of Education courses to CCPS and surrounding school system
teachers who desired to establish or renew certification. Through a partnership with the college,
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CCPS instructional assistants had the opportunity to pursue an AAT in Elementary or Special
Education and are now proceeding through the program as a cohort. The college has forged a
partnership with the College of Notre Dame to allow the instructional assistants to pursue a
bachelor’s degree with scheduling flexibility, and field placements and student teaching in their
home schools.

Many Carroll Community College students are the beneficiary of the strong working partnership
between the college and CCPS. During the past academic year, 75 education majors were placed
in CCPS elementary, middle and high school classrooms with cooperating teachers. These early
professional development opportunities allowed students to explore the teaching profession and

develop professionalism under the guidance of experienced teachers. CCPS professionals visited
our campus to provide professional development seminars to field placement students.

Community Outreach

Carroll Community College has served a cross-section of the community through a variety of
activities, especially through service learning. The college has fifty community partners;
students, faculty, and staff together performed over 3,000 hours of service during the 2009-2010
academic year with organizations such as the Boys and Girls Club, Cold Weather Shelter,
Catholic Charities Head Start, Meals on Wheels, and the Arc of Carroll County. In addition to
service to the local community, students participated in alternative spring breaks to West
Virginia to rehabilitate homes; Patillas, Puerto Rico, to work in the rainforest to study sustainable
agriculture; and Costa Rica to work with a local school and the Arenal National Park.

Each year, the college prepares income tax returns for members of the community through its
Volunteer Income Tax Assistance program. Through this program, the college provides income
tax preparation services for students, college staff, and low-income members of the community.
Coordinated by the business department chair, this program provided valuable experience to
students that will increase their future employability. In 2009, over 100 taxpayers were served by
this program.

Students enrolled in Principles of Marketing received valuable hands-on, real-life experience
through a service learning project at Carroll Lutheran Village, a continuing care retirement
community. In coordination with the college’s Miller Entrepreneurial Institute, the students
developed recommendations for marketing, promoting, and merchandising the Village’s on-site
boutique. Students made site visits, interviewed administrators and residents, held focus groups,
developed and administered a questionnaire, and conducted interviews with over 70 residents.
The students compiled results and provided recommendations. This intergenerational project
proved to be a positive experience for all involved and the partnership will continue into the next
academic year.

Cultural and Performing Arts
The college’s amphitheater came alive with well-attended outdoor community performances of

Shakespeare’s A Midsummer Night’s Dream. Free matinee performances of this play attracted
over 400 middle school and high school students to the college’s theater. Performances of
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Animal Farm brought over 150 students to campus for performances specifically for school
groups. Over 3,500 elementary-aged children experienced live theater when our theater students
and faculty embarked on a children’s theater tour throughout the county, providing lively
performances at ten elementary schools and two public libraries.

This past academic year, Carroll hosted 11 art exhibits, including an exhibit of artwork by
students in Carroll County Public Schools celebrating Youth Art Month. The numerous public
film showings included documentaries sponsored by one of the Academic Communities and
films for fun and entertainment sponsored by the Student Government Organization.

Twenty-two musical recitals featured student, faculty, and community musicians. Carroll

Community College is the home venue of the Westminster Symphony Orchestra, a collaborative
effort with McDaniel College that includes student musicians and community members.
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COST CONTAINMENT

Cost Savings

Reduced faculty summer pay rates $ 94,000
Closed off-site location determined not to be cost efficient $ 42,000
Reduced travel, realized 14 percent reduction $ 24,000
Held vacant positions open $250,000
Modified benefits provided to future retirees reducing post-retirement

benefit healthcare costs No immediate savings
Use of Maryland Digital Library consortium for licensing library

databases $ 3,400
Negotiated discount on BlackBoard ASP additional storage $ 5,000
Negotiated discount with Dell above the higher education rates for

SAN storage $ 13,100
Negotiated discount for Apple iMacs for Classroom Bldg. K $ 4,746
Negotiated discount for PCs and printers purchased from Dell for

Classroom Bldg. K $ 10,400
Cost savings as a result of IT staff running network cables (C071,

surveillance cameras, additional cables in Bldg K - total of 70 cables) $ 10,500
Cost savings by using CCPN partner data center for DR/BCP site -

Based on 1/4 rack (10U) for one year $ 5,280
Negotiated discount for Datatel consulting services for Financial Aid,

Records and Registration and Admissions $ 6,500
Negotiated four hours free consulting with Datatel for Continuing

Education and Training $ 1,000
Receiving IT Security Audit services as part of CCPN membership $ 10,000

Cost Avoidance

Cost deferral by the use of adjunct faculty to meet enrollment growth in

place of hiring additional full-time faculty $933,000
Participation in Carroll Library Partnership — annual savings $ 8,000
Revenue

Use of Maryland State Collection Agency to collect receivable deemed

uncollectible by college $ 11,000
Negotiated with bank for annual rebate on college’s debit card usage

from $ 17,200
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CARROLL COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount enrollment in ESOL courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

White

Foreign

Other

@~ oooop

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
55.2% 52.9% 52.9% 55.8%
83.3% 84.7% 85.4% 82.9%
FY 2006 FY 2007 FY 2008 FY 2009
270 192 218 222
7.8% 7.7% 7.9% 10.70%
15.0% 15.0% 15.5% 21.20%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
65.3% 67.3% 54.7% 52.9%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
3.1% 2.6% 2.7% 3.1%
1.3% 1.4% 1.2% 1.4%
1.6% 1.8% 1.6% 1.7%
0.5% 0.4% 0.3% 0.4%
92.2% 92.8% 93.3% 92.4%
0.3% 0.1% 0.2% 0.1%
1.0% 0.9% 0.8% 0.9%
FY 2006 FY 2007 FY 2008 FY 2009
$30,342 $17,004 $18,198 $20,025
$42,345 $44,312 $45,699 $41,687
39.6% 160.6% 151.1% 108.2%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
13,425 12,606 13,658 13,533 13,600
4,478 4,662 4,825 4,908 4,600
9,271 8,273 9,221 9,266 9,000
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
47.4% 50.0% 50.8% 54.6% 50.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
67.1% 69.5% 69.0% 71.6% 70.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
49.9% 56.4% 54.7% 54.8% 55.5%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
1,408 1,598 2,050 2,328 1,400
309 315 325 293 200
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
47.0% 48.6% 47.8% 49.0% 50.0%
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CARROLL COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 99% 99% 93% 99% 95%

Spring 2005 Spring 2006 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort 2009 Cohort
8 Non-returning student satisfaction with educational goal
achievement 71% 79% 67% 65% 75%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
9 Developmental completers after four years 56.6% 55.6% 56.3% 51.3% 60.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persistor rate after four years
a. College-ready students 85.3% 85.4% 84.1% 93.6% 85.0%
b. Developmental completers 89.5% 89.9% 87.7% 86.4% 85.0%
c. Developmental non-completers 28.6% 46.3% 35.9% 37.5% 30.0%
d. All students in cohort 74.8% 80.0% 74.5% 75.3% 75.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 69.1% 67.7% 81.7% 82.1% 70.0%
b. Developmental completers 69.2% 68.1% 64.3% 66.4% 70.0%
c. Developmental non-completers 21.4% 28.7% 18.8% 25.0% 20.0%
d. All students in cohort 58.1% 59.9% 55.9% 58.6% 60.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 82.5% 79.0% 84.4% 87.7% 85.0%
b. Mean GPA after first year 2.7 2.7 2.8 2.9 2.8
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 70% 79% 79% 73% 85%
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment 6.7% 6.3% 5.9% 6.6% 10%
b. Percent non-white service area population, 18 or older (not
benchmarked) 7.3% 7.6% 7.9% 7.9% N/A
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 3% 3% 3% 6% 4%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 6% 8% 7% 8% 10%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American N<50 N<50 N<50 N<50 75.0%
b. Asian, Pacific Islander N<50 N<50 N<50 N<50 75.0%
c. Hispanic N<50 N<50 N<50 N<50 75.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American N<50 N<50 N<50 N<50 60.0%
b. Asian, Pacific Islander N<50 N<50 N<50 N<50 60.0%
c. Hispanic N<50 N<50 N<50 N<50 60.0%
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CARROLL COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Occupational program Associate degrees and credit certificates

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation.

Employer satisfaction with career program graduates

Licensure/certification exam pass rates
a. Physical Therapist Assistant
Number of Candidates
b. LPN
Number of Candidates
c.RN
Number of Candidates

Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enroliments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
142 122 128 142 155
18 15 16 27 28
8 6 5 12 12
4 3 1 1 0
65 94 102 95 70
0 0 0 0 0
47 4 4 7 45
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
78% 83% 87% 90% 85%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
100% 80% 89% 93% 90%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
100% 100% 100% N/A 100%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
90% 75% 92% 91% 90%
16 25 22
100% 100% 100% 100% 90%
26 24 14
100% 97% 92% 91% 90%
34 52 57
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
6,175 4,965 5,427 5,756 5,600
9,410 7,464 8,606 8,908 8,800
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
4,293 3,523 4,036 3,786 4,500
5,814 4,947 5,326 5,797 5,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
76 79 89 80 80
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
3,957 2,739 3,003 3,397 3,800
6,326 4,333 5,085 5,227 6,400
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
99% 95% 100% 100% 95%
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Community Outreach and Impact

29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount
b. Annual course enrollments

30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount
b. Annual course enroliments

Effective Use of Public Funding

31 Percentage of expenditures on instruction

32 Percentage of expenditures on instruction and selected academic
support

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
2,905 3,258 3,379 3,063 3,200
4,752 5,359 5,728 5,424 5,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
324 231 587 594 400
457 336 905 1,012 600
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
41.7% 43.1% 43.9% 43.8% 42.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
51.4% 52.2% 53.9% 54.4% 52.0%
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CECIL COLLEGE

Mission

Cecil College is an open-admission, learner-centered institution, which provides career, transfer,
and continuing education coursework and programs that anticipate and meet the dynamic
intellectual, cultural, and economic development challenges of Cecil County and the surrounding
region. Through support services and a technologically enriched learning environment, the
College strives to empower each learner with skills, knowledge, and values needed for college
preparation, transfer to four-year institutions, workforce entry or advancement, and personal
enrichment. Further, Cecil College promotes an appreciation of cultural diversity, social
responsibility, and academic excellence.

Institutional Assessment

Cecil College’s Strategic Plan provides the foundation of the College’s planning activities and
serves as the primary guide for the development of funding priorities. The 2005-2010 Strategic
Plan is bold, focused and measurable. It includes external data and input from all constituencies
to set the College on a path for continuing success.

Various subsidiary plans support the implementation of the Strategic Plan: Academic Programs,
Institutional Assessment, Campus Safety and Security, Cultural Diversity, Enrollment
Management, Human Resources, Information Technology and Marketing. Each of these
subsidiary plans identifies operational objectives to achieve the Strategic Plan initiatives and
promotes the efficient use of College resources. Specific objectives include streamlined
processes and procedures, improved internal collaboration and a technology-enhanced learning
environment. College units review and update plans annually to insure that these planning
documents are coordinated with the Strategic Plan initiatives to further institutional
effectiveness.

The College’s Strategic Plan focuses on student completion, offering advanced degrees in Cecil
County, meeting workforce demand related to Federal Government expansion especially
regarding Base Realignment and Closure (BRAC), and becoming a regional leader in
incorporating innovative technology for learning.

Closely tied to workforce needs are new programs and courses. During Academic Year
2009/2010, the College developed the following new programs:

Certificate Biotechnology

Associate of Science in Engineering — Computer Engineering
Associate of Science in Engineering — Electrical Engineering
Certificate Engineering Technology Software

New Courses developed in 2009/2010 include:

71



PHE 185 DC, AC Circuits and Devices
EQS 137 (ACT) Horseback Riding

PSC 135 Introduction to Climate Science w/Lab

HCS 155 Woody Plants Identification |
HCS 160 Woody Plants Identification 11
HCS 156 Herbaceous Plants |
HCS 161 Herbaceous Plants Il

PHE 120 AutoCAD Fundamentals for Engineers

PHE 130 Solidworks Fundamentals

PHE 140 Pro/ENGINEER Fundamentals
PHE 150 Excel for Engineers & Scientists
PHE 160 Introductory Multisim

PHE 170 LabVIEW Fundamentals

PHE 180 MATLAB Fundamentals for Engineers

To support the development of new courses and programs, the College pursues external funding
to support Academic Programs. In Fiscal Year 2009/2010, the follow grants were obtained:

Funding Source / Project Funding | Programs and Services Developed
Maryland Humanities Council A one-day conference designed to
$9,994 | emphasize the seriousness and
“Literacy for All: A Conference on Literature complexity of creating quality
for Children and Young Adults” literature for young people and the
integral relationship among reading,
writing, and thinking—a relationship
that must be fostered from pre-school
through adulthood.
BRAC Higher Education Investment Fund New curriculum developed for a
$71,204 | Certificate in engineering software
“Engineering Technology Software Skills applications and software and
Certifications for the BRAC Workforce” equipment purchased.
BRAC Higher Education Investment Fund 124-hour program includes computer
$65,973 | office skills, business and writing
“Office Specialist Program for the Emerging skills, plus an introduction to project
BRAC Workforce™ management and the role of
government contract specialists.
Maryland State Department Of Education — The Visual Communications Web
Perkins Reserve Fund $21,227 | 2.0 Learning Community Project
utilizes Web 2.0 technology in the
“Visual Communications Web 2.0 Learning presentation of course content,
Community Project” student assignments, and portfolio
development to enhance the
creativity and collaboration of
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Funding Source / Project

Funding

Programs and Services Developed

faculty and students while increasing
the depth of student learning.

Susquehanna Workforce Network Summer
Youth Program

““Cecil College Ready to Work Training
Program™

$54,411

Ready to Work Summer Training
Program prepares young adults to
assume a variety of jobs that have a
documented need in the
Susquehanna Region in eight distinct
career tracks. Each track provides
meaningful summer work
opportunities and educational skills
training appropriate to the job
placement, as well as basic work
ethic skills that are general in nature,
enabling the youth to transfer these
skills to any job.

U.S. Department of Agriculture - Rural
Business Enterprise Grant

“Simulation Technology for Nursing and
Health Professions™

$131,000

Two simulation technology
mannequins purchased to create an
environment where students and
workers who are enhancing their
skills to improve their employment
status, can practice appropriate and
safe clinical decision making
essential in preparing for nursing
practice and today’s health care
environment.

The Who Will Care? Fund for Nurse
Education

$54,799

Implementation of an improved
testing mechanism and a simulated
medication dispensing system to
enhance the simulation experience of
nursing students at Cecil College.

Community Outreach and Impact

Cecil College serves Cecil County through a wide variety of programming and outreach
activities. The Career and Community Education (CCE) division serves as the hub for such
activities through its business training and education services, family and youth programming,
and literacy and adult education initiatives. The CCE has a single mission of making the
communities it serves the best place to live, learn, and work. Most CCE programs are noncredit;
however, the division also facilitates credit program enrollment most specifically in the contract

training area.
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The College strives to meet the region’s workforce and economic development needs through
noncredit career preparation courses for the emerging workforce as well as ongoing continuing
education and professional licensure/certification for incumbent employees. Strong relationships
with our local Workforce Investment Board, Department of Social Services, and regional
businesses have resulted in new channels for serving the residents of Cecil County and the region
as a whole. One major change has been the development of non-credit certificates that
incorporate a series of classes aimed at making students more competitive when applying for
positions; students working towards these certificates are more likely to be able to secure
financial assistance. Completers in career track programs that are funded through occupational
training funds consistently secure jobs in their newly acquired profession while participants in
licensure/certification courses continue to perform strongly in required examinations.

The CCE Division also has been awarded a number of significant grants that have enhanced
program opportunities for adults and youth. Included have been several BRAC related grants
that have enabled us to offer programs in innovation excellence, career discovery, and
government contracting. Additionally in FY2009, the Division coordinated summer youth
employment for 24 participants at 6 different employers. Prior to their employment, each
participant received approximately 30 hours of job-specific training to prepare them to contribute
at their worksite.

On the community education front, lifelong learning programs continue to expand in such areas
as summer programs, homeschool classes, and our 60+ Scholars. While our county’s senior
population has been hard hit by the economic downturn, the College has continued to find new
avenues to serve this very important group, and in fact, our annual Senior Expo had record
attendance. Programming for homeschool students was expanded to include a number of online
course options as a tactic to ensure that unique subjects that may not have sufficient enrollment
to run in traditional classroom format could still be offered to these youth. Additionally in
FY2009, our first STEM related summer camps had full enroliment and will be expanded even
further in the coming fiscal year.

Accountability Indicators
Accessibility and Affordability

Credit enrollment at the College continues its steady pattern of growth since FY 2000. The
annual unduplicated headcount for credit students enrolled at the College grew from 2,669 in FY
2006 to 3,110 in FY 2009 (indicator #1b). This number is above FY 2010 benchmark and it
represents a 16.5 percent increase in the number of unduplicated headcount credit student
enrollment. Between FY 2006 and FY 2009, the annual unduplicated non-credit student
enrollment declined from 5,371 to 4,687, a decrease of 14.6 percent (indicator #1c). The overall
student population fell from 7,843 in FY 2006 to 7,540 in FY 2009 because of the declining
noncredit student enrollment (indicator #1a). During the years in question, the economic
downturns in our county significantly impacted the number of students in workforce training
most dramatically. At our college, financial assistance for non-credit courses has not been
available to any level that could offset the impact of the state of the economy. Within the
workforce training decline, a significant decline in the number of contract training courses
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offered, hence students served, was the single biggest contributor. On the positive side, some of
the contract training non-credit programs were replaced with credit contract training classes
which in fact helped to fuel enrollment growth in credit. When employees are enrolled in credit
courses, companies were able to use tuition reimbursement funds that remained in place; this
strategy helped local businesses to continue building the competencies of their workforce despite
the loss of traditional training budgets. Since FY2007, a concentrated strategy has been in place
to redefine non-credit offerings in order to respond to this changing environment. One major
change has been the development of non-credit certificates that incorporate a series of classes
aimed at making students more competitive when applying for positions; students working
towards these certificates are more likely to be able to secure financial assistance. Therefore,
work with our local Workforce Investment Board, successful bids for workforce training related
grants, and input from local businesses have resulted in new channels for growth that have
yielded modest growth even though our county has yet to experience any significant economic
recovery.

Cecil College’s vision is to be a premier provider of higher education learning in Cecil County
and throughout the adjoining region. According to the student opinion survey conducted in
2007, the first reason for attending Cecil College was because of its closeness to home, followed
by low cost of attendance. In fall 2009, the College’s market share of first-time, full-time
freshmen enrolled in Maryland colleges or universities was 53.5 percent, a 14.2 percent decrease
over fall 2008 (indicator #2). Significantly, the College enrolls more than eight out of ten (87.2
percent) part-time undergraduate students from the service area (indicator #3). The College
essentially dominates the market for part-time students.

The College has experienced significant growth in the number of credit online courses. Over the
past four years, the number of online credit courses has grown from 76 in FY’06 to 171 courses
in FY’09, an increase of 125 percent. Student enrollment in online credit classes has increased
from 636 in FY’06 to 1,730 in FY’09, an increase of 272 percent (indicator #5a). Enrollment in
noncredit online courses (indicator #5b) continues to be significantly lower than in FY2006;
however, it did experience a 38.8 percent increase in FY2009 as compared to FY 2008. The
decline in enrollment in non-credit online courses has it explanation it the fact that for a number
of years, online courses were the focus of the non-credit leadership team as a means to add new
programming options in the area of workforce training. At that time, the enrollment numbers
were at the highest; however, our students were not achieving the level of success with these
courses that aligned with our goal of helping students to improve their skills to either secure new
employment or advance in their current positions. Therefore, while the non-credit division has
continued to offer online courses; we have refocused workforce development program growth in
more traditional formats that seem better suited to our students. This strategy change did result
in a decline in online students on the career education side of our division; however, an offsetting
strategy of marketing online classes to youth and seniors has worked to drive enroliment up on
the community education side of this equation. In addition, leadership is continuing to find ways
to incorporate online learning when appropriate in to non-credit certificates. Additionally, a new
workforce oriented online provider was selected to try to supplement traditional offerings in
areas where enrollment numbers would not be large enough to allow those courses to be offered.
While the completion of these courses falls more in line with our standards in terms of
completion and successful student outcomes, the cost of these courses are significantly above the
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norm for potential students in our county. As a result, enrollment in these classes has been low.
As we move forward, leadership will continue to explore other avenues for providing online
courses that meet the needs of our students.

Historically, the baccalaureate rates of Cecil County citizens have fallen well below the state
average. For this reason, Cecil College has strategized to promote access and affordability for
students in high school. The goal is to align students with specific degrees prior to high school
graduation. The College offers courses on-site in area high schools so they can complete college
coursework rather than complete high school electives. In part, this is made possible through the
College Bound Tuition Reduction Program. This program provides a fifty percent tuition
scholarship for all qualified Cecil County public high schools, Elkton Christian School, and
Tome School students to attend Cecil College while still in high school. Most recently additional
scholarship dollars were made available to defray the tuition rates for science and engineering
students by sixty-six percent. Students can complete 6-12 college credits during their Junior and
Senior years at a discounted rate. This program has been a great success with 12%-15% of the
senior class participating annually. Most importantly, these students are able to start college,
after graduation, having completed 6-24 credits towards a degree. Although only correlational at
this point, it is also notable that over the previous five years the baccalaureate completion rate of
Cecil County residents has increased.

The College also works with the public schools to ensure that the high school curriculum in: 1.
Arts and Communications, 2. Business, Finance and Marketing, 3. Health and Human Services,
and 4. Science, Engineering and Technology are aligned with Cecil College programs.
Additionally, every effort is made to assure the coursework completed through the On-Site and
College Bound programs is applied to degree requirements, so students can economize on the
time and cost of a degree. In the areas of math, science and engineering, the high school
curriculum includes college coursework in the senior year. These collaborative initiatives have
consistently prioritized the need to orient high school students to college during their secondary
education and encouraged early enrollment through financial incentives and convenience.

The successful persister rate after four years for all Cecil College students grew from 59 percent
for the fall 2004 cohort to 64 percent for the fall 2005 cohort. Successful persister rates
(indicator #10) are described as first-time fall cohort students who attempted 18 or more credit
hours during their first two years and either graduated, or transferred, or earned at least 30 credit
hours with a cumulative grade point average of 2.0 or above, or still enrolled at the College four
years after the initial entry. These rates showed notable decline between the fall 2003-2004
cohorts from 67% to 59%. Since the decline occurred across all categories of students (college-
ready, developmental completers, and developmental non-completers), the college reviewed
retention practices to develop and/or expand strategies that would improve persistence rates.
Based on this review it was determined that stronger, in-person, interventions were required
when students were identified as having attendance problems within the 1% three weeks of the
semester. Efforts were made to strengthen retention strategies to assist students (i.e. increase
attendance at study skills workshops, require students with attendance problems to meet with
advisors, and increase faculty participation in the academic monitoring system that identifies
students with attendance problems). The fall 2005 cohort persister rate increased to 64%, in part,
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based on these efforts. Continued emphasis is being placed on expanding the retention effort and
to examine developmental course content and sequencing to further improve persister rates.

The academic performance of Cecil College students at institutions of transfer (measured by
GPA after first year) is quite impressive (indicator #12), with 87 percent of Cecil transfers to
four-year institutions maintained a cumulative GPA of 2.0 or above after their first year. This is
a four percent increase over AY 07-08. The mean GPA of Cecil transfers after first year at
transfer institutions is 2.70 in AY’08-"09, a small increase over AY’07-"08.

The 2005 alumni survey results indicated that 85 percent of respondents were satisfied with the
quality of their transfer preparation, an improvement over the 2002 results (indicator #13).

Diversity

The number of minority students at Cecil College continues to increase, a consistent enrollment
pattern for eight years. Additionally, the percentage of non-white enrollment at Cecil College
exceeds the proportion of minorities as a percent of the total Cecil County population. The
percentage decrease in the accountability measure (indicator #14) reflects two circumstances.
While the aggregate number of minority students is increasing at Cecil College, the percentage
growth is not keeping pace with overall student population increases. Although the performance
indicator dropped slightly, the percentage of minority enrollment continues to outpace the county
population and public school non-white enrollment. In the aggregate, the College is
fundamentally committed to increasing minority students at Cecil College. Actions related to
this commitment are documented in the Cultural Diversity Plan.

Although extra efforts have been made to reverse this trend (the College posts full time faculty
openings in the placement offices of predominantly African American universities in efforts to
target minority candidates, the College has joined the Mid-Atlantic Higher Education
Recruitment Consortium, an organization dedicated to the recruitment and retention of minority
faculty), the percentage of full-time minority faculty employed at the College (indicator #15) has
declined from 7.1 percent in fall 2006 to 4.4 percent in fall 2009. On the other hand, the College
has made significant strides in attracting and retaining minority employees at various levels. The
percentage of minorities of full-time administrative and professional staff (indicator #16)
increased from 13.9 percent in fall 2006 to 14.8 percent in fall 2009. The College is able to
exceed by 2.8 percent its benchmark of 12 percent in this category because of its success in
recruiting and retaining full-time minority administrative and professional staff.

Successful persister and graduation-transfer rates of ethnic minority students after four years
(indicators #17 and #18) are broken down into three categories (African American, Asian/Pacific
Islander, and Hispanic). Because the number of students in the cohort for analysis in each
category is less than fifty in each of the four years under study, these rates are not reported. The
rationale for not reporting observations with small numbers was to avoid revealing outcomes for
a few students. Results for very few students also are subject to erratic fluctuations which may
have little or no reliability.

Economic Growth and Vitality: Workforce Development
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Over the last year Cecil College has boosted its efforts to better understand and use the data it
collects and reports. Part of this effort was revisiting the way Cecil College collects information
for and reports Performance Accountability indicators. In depth research has been done together
by the Office of Institutional Research and Career and Community Education to understand
workforce developmental courses. As a result, courses that were never considered as part of
workforce developmental education before FY2009 are now included in this category.
Therefore, the FY2009 enroliment numbers in noncredit workforce developmental courses
(indicator 24a and indicator 24b) are much higher than in the previous year because they are
more inclusive.

Annual headcount enrollment in continuing professional education leading to government or
industry-required certification or licensure (indicator #25) remained flat from FY2007 to
FY2008. A temporary absence in the leadership roles for this program may have negatively
impacted the delivery and therefore the growth of the program. An impact to this indicator was
felt when the non-credit courses in Refrigeration and Air Conditioning were not offered in
FY2008. Also, reductions in enrollment in Commercial Driver License preparation accounts for
the more significant factor. However, as course enroliments numbers suggest things started to
turn around with enrollment in continuing professional education leading to government or
industry-required certification or licensure. There is a 20 percent increase in the annual course
enrollments in continuing professional education leading to government or industry-required
certification or industry in FY 2009 as compared to FY 2008.

While the number of businesses provided with non-credit training (Indicator #26) continued with
a slight downward trend. However, both unduplicated headcount and annual course enrollments
in noncredit contract training (indicator #27) that had significant declines in FY2008 experienced
a small growth in FY2009. There is a continued shift in market demand for credit contract
training as the need for a degree-holding workforce in response to BRAC continues. However as
discussed previously, for the most part, the elimination or significant reduction in training funds
was the dominating factor. Employer satisfaction with non-credit contract training provided by
the College has always been excellent (indicator #28). In FY 2009, 100 percent of the clients
surveyed expressed satisfaction with the services provided.

Enrollment in noncredit community service and lifelong learning courses (indicator #29) at the
College decreased in FY2009. Enrollments in noncredit community service and lifelong
learning courses, by nature, are avocational and participants are usually tapping discretionary
funds for purposes of leisure activities, health, or extracurricular activities for children. Based on
data documented in our yearly trend analysis, declines in FY2009 students were almost equal in
youth, creative leisure, and senior programs. There were no significant issues within our control
that decreased the numbers, but rather can best be described as result of the downturn in the
economy. In fact, this impact hit us the hardest in FYQ9, and the numbers in FY10 will show the
beginnings of a rebound in this area.

Noncredit headcount enrollments in basic skills and literacy (indicator #30) is an indicator that

can vary from year to year based on community demand. In FY2009, the College increased the
number of community locations in which programs were offered in response to student requests.
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Effective Use of Public Funding

During its most recent Middle States Commission on Higher Education Accreditation, Cecil
College received a commendation on its budget development process from the visiting team.

The final report stated “The consensus based College Management Team with representation
from all employee sectors involves constituents in key decisions on budget and new initiatives.

In addition the accreditation team affirmed that Cecil College has a strong planning and resource
allocation processes based on its mission and goals, involves a wide range of stakeholders in its
planning processes and effectively ties institutional priorities for funding to its Strategic Plan.
The development of a priority list for funding provides a clearly communicated roadmap to all
constituencies for an effective use of the College funds.

Cecil College continued to build on its financial strength in FY 2009 with approximately $19.7
million in total operating revenue an increase of $1,089,570 (5.9 percent). Tuition and fees
revenue increased 7 percent ($426,983) while State appropriations increased 4.8 percent
($220,837) as a result of an overall increase in State funding for community colleges and Cecil’s
significant enrollment growth two years prior. County support increased 6.5 percent ($493,513)
over the prior year. This increase in revenue enabled the College to end the year with a surplus
and add $304,177 to its fund balance reserves.

In FY 20009, total College expenses increased to $19,385,708 over fiscal year 2008 which totaled
$17,792,777. Compensation increased $805,431. Two thirds of these salary expenses were in
Instruction and include one (1) new full-time faculty position, increases in adjunct and tutor pay
rates, and the hiring of tutors to accommodate the College’s growing enrollment. The remaining
compensation increase is related to an increase in part-time hours to accommodate students’
needs, as well as overall salary increases and promotions. The remaining funds were spread
evenly across the functional areas for increases in general operating expenses and equipment.

In FY 2009 the average salary for full-time faculty, Fall 2008 was $60,955 compared to the
statewide community college average of $65,888. The College continues to improve adjunct
faculty pay rates which average $629.00 per credit hour to achieve a more competitive position
with other colleges in the region.

The College spent 59.7 percent of its unrestricted operating expenditures on instruction,
academic support and student services in FY 2009. Compared to other Maryland community
colleges, Cecil’s percent expended on student instruction and student services lags 5 percent
behind the statewide average except in the student services function in which Cecil exceeds the
statewide average. In FY 2009, the College’s expenses related to Student Services were 14
percent compared to 10 percent statewide. Institutional support and plant operation/maintenance
expenditures are approximately 23 percent and 15 percent, respectively. Both expenditure
categories exceeded the statewide averages for community colleges because the College does not
have the size advantage of larger institutions.

The Cecil College Foundation is comprised of 25 directors committed to developing financial

and other resources for Cecil College in the form of scholarships and program improvement
funding.
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Despite the economic situation, the Foundation exceeded its FY09 annual fund goal of $375,000,
having raised $554,309. The Textbook Scholarship Fund continues to inspire donors to provide
funds to offset the cost of students’ textbooks. Textbook Fund donations in the amount of
$32,202* have been received since its inception in August 2007. Additionally, the Planned
Giving Committee met success this year, recording five significant planned gifts in the total
amount of $231,980. The foundation hosted two Collegium de Vinum wine tasting dinners and a
gala during FYQ9 that raised over $34,000* for scholarships.

As a result of its fundraising efforts, the Foundation awarded 157 students $175,740 in
scholarships this academic year.

*included in the annual fund donation total:

Annual Fund Scholarship
Fiscal Year Contributions Awards
FY '05 $83,165 $52,895
FY '06 $193,151 $53,362
FY '07 $266,438 $107,625
FY '08 $435,825 $149,097
FY '09 $554,309 $162,000

Cost Containment
FY 2010 Significant Cost Containment Actions

As part of the annual budget development process, Cecil identifies areas for cost savings and
incorporates these savings into the budget request. In addition, throughout the year all College
staff work to find and implement cost savings that reduce operating expenses. In FY 2010 Cecil
College accumulated $331,226 in cost containment actions.

Savings Category
Academic Programs

Elimination of Transportation & Logistics Symposium 3,744 S
College

Elimination of community events (Chautauqua, Unity Day) 30,000 S
15% reduction in travel & conferences 42,661 S
5% reduction in supplies & materials 55,471 S
Water rental curtailed 2,002 S

Executive Management

Omitting food service on All College Day 5,858 S
Omitting pre-commencement luncheon 3,800 S
Board packets sent electronically 500 A
$1 reduction in per sq. ft. rental fee for College Crossing 4,300 A

Enrollment & Student Support Services
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Cecil Leadership 2010 — emarketing brochures and applications 600 S
Financial Services

Copier replacement 5,402 S
Negotiation of prior pricing from Maryland Correctional Enterprises 9,000 A
Waste removal contract under Cecil County Public Schools (Tri-State, Inc) 5,000 S
Contracts offering discounts for annual payment vs. monthly 900 S
Print services for business cards through Office Depot 500 S
Eliminating refreshments/1 lunch during budget meetings 700 S
Contract with PNC Bank for banking services 3,960 A
Information Technology

PC power management (offset by FY2010 software purchase) 18,000 R
Eliminated T1 data line between North East & Cecil campuses 9,303 S
Eliminating duplicate trunk lines provided by Cavalier 17,152 S
T1 line to provide extension dialing for telephone systems 3,963 S
Cell phone agreement modified 4,000 S
Facilities

Electric — Savings from Phase Il Lighting Retrofit 7,000 A
Energy - (over Delmarva rates) 97,410 S
TOTAL $331,226

A = Cost Avoidance
S = Cost Savings

R = Reallocation
Re = Revenue
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Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
a. African American

b. Asian, Pacific Islander

c. Hispanic

d. Native American
e. White

f. Foreign

g. Other

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
62.7% 66.9% 64.4% 63.4%
45.3% 44.2% 44.1% 42.0%
FY 2006 FY 2007 FY 2008 FY 2009
61 76 88 78
16.3% 15.9% 17.9% 20.0%
41.6% 45.1% 47.0% 45.1%
Spring 2006 Spring 2007 Spring 2008 Spring 2010
65% n/a n/a 49%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
7.6% 6.8% 6.7% 6.8%
1.5% 1.4% 1.4% 1.4%
1.4% 1.7% 1.8% 1.9%
0.5% 0.7% 0.4% 0.5%
87.3% 87.3% 87.8% 87.8%
0.2% 0.3% 0.5% 0.5%
1.5% 1.7% 1.4% 1.1%
FY 2006 FY 2007 FY 2008 FY 2009
$10,193 n/a n/a n/a
$26,770 n/a n/a n/a
163% n/a n/a n/a
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
7,843 7,809 7,443 7,540 10,500
2,669 2,727 2,968 3,110 3,000
5,371 5,265 4,661 4,687 7,500
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
58.0% 59.6% 67.7% 53.5% 64.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
86.0% 85.7% 86.1% 87.2% 90.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
70.5% 63.8% 69.5% 74.3% 70.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
636 761 938 1,730 700
265 137 121 168 350
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
42.8% 41.8% 42.1% 38.7% 48.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 94% 97% 100% 100% 95%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort Spring 2010
8 Non-returning student satisfaction with educational goal
achievement 81% 73% 71% n/a 75%
Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Fall 2005 Cohort 2006 Cohort
9 Developmental completers after four years 38% 39% 33% 36.3% 39%
Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Fall 2005 Cohort 2006 Cohort
10 Successful-persister rate after four years
a. College-ready students 84% 82% 79% 68% 85%
b. Developmental completers 84% 85% 79% 86% 85%
c. Developmental non-completers 36% 44% 33% 50% n/a
d. All students in cohort 64% 67% 59% 64% 75%
Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Fall 2005 Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 61% 63% 63% 53% 80%
b. Developmental completers 52% 55% 54% 53% 70%
c. Developmental non-completers 17% 31% 26% 28% n/a
d. All students in cohort 39% 47% 45% 41% 60%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 86.0% 74.0% 83.0% 87.0% 85%
b. Mean GPA after first year 2.83 2.48 2.69 2.70 2.75

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark

2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 92% 78% 87% 85% 85%
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment 11.2% 10.8% 10.9% 10.8% 15.0%
b. Percent non-white service area population, 18 or older (not
benchmarked) 8.9% 9.2% 8.6% 9.9% n/a
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 7.1% 6.9% 6.8% 4.4% 8.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 13.9% 13.8% 14.5% 14.8% 12.0%
Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Fall 2005 Cohort 2006 Cohort
17 Successful-persister rate after four years
a. African American n<50 n<50 n<50 n<50 n/a
b. Asian, Pacific Islander n<50 n<50 n<50 n<50 n/a
c. Hispanic n<50 n<50 n<50 n<50 n/a
Fall 2002 Fall 2002 Fall 2003 Benchmark
Cohort Cohort Cohort Fall 2004 Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American n<50 n<50 n<50 n<50 n/a
b. Asian, Pacific Islander n<50 n<50 n<50 n<50 n/a
c. Hispanic n<50 n<50 n<50 n<50 n/a
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19 Occupational program Associate degrees and credit certificates

20

21

22

23

24

25

26

27

28

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation.

Employer satisfaction with career program graduates

Licensure/certification exam pass rates

a. National Council Nursing (NCLEX-RN)
Number of Candidates

b. Licensed Practical Nurse (NCLEX-PN)
Number of Candidates

¢. Commercial Truck Driver
Number of Candidates

Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enroliments

Number of business organizations provided training and services

under contract.

Enroliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enrollments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
20 26 34 54 30
5 9 10 11 5
2 4 3 2 5
49 61 66 81 55
0 0 0 1 0
2 2 4 7 1
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
2000 2002 2005 2008 Survey 2008
83% 7% 88% 75% 80%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
2000 2002 2005 2008 Survey 2008
82% 75% 91% 93% 80%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
82% 100% 86% N/A 95%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
90% 95% 82% 93% 85%
39 39 55 57
100% 100% 100% 100% 85%
6 9 9 14
n/a n/a n/a 94%
n/a n/a n/a 36
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,113 742 866 1,583 1,300
1,714 1,162 1,226 3,586 2,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
2,061 1,430 1,297 1,214 2,200
2,476 1,614 1,631 1,965 2,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
21 19 16 19 35
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
904 669 537 577 1,200
1,294 1,020 658 788 1,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
92% 100% 100% 100% 95%
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Community Outreach and Impact

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 2,100 2,181 2,141 1,629 2,350
b. Annual course enrollments 4,657 4,748 4,679 4,130 4,800
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 690 695 677 716 750
b. Annual course enroliments 1,081 1,115 1,093 1,239 1,100
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 41% 40% 41% 41% 45%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 46% 45% 45% 45% 50%
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CHESAPEAKE COLLEGE
Mission

Chesapeake College is a comprehensive public two-year regional community college serving the
educational needs of the residents of Caroline, Dorchester, Kent, Queen Anne's and Talbot
counties on Maryland's Eastern Shore. Chesapeake College’s mission states that the college will
offer affordable, quality educational experiences in a learner-centered environment. Each
student’s success is nurtured by comprehensive support services, innovative instructional
approaches and individual attention. The college is the regional center for economic
development, sustainability, recreation and the arts.

Institutional Assessment

With the implementation of a new strategic plan and the college’s Periodic Review Report
accreditation activity, Chesapeake College conducted an extensive internal review of the
college’s planning, assessment and budgeting processes and enrollment management system.
Through college community conversations with Board members, administrators, staff, faculty
and students, upcoming significant challenges and opportunities for the college were identified.
With this information, a comprehensive evaluation of institutional performance in the areas of
fiscal responsibility, student learning, access and affordability, responsive academic
programming, diversity, community outreach, workforce development, course/program and a
detailed review of enrollment projections for the next five years allowed the college to update
strategic initiatives and focus efforts on the critical needs of the service region.

As a result, the college revised its Comprehensive Planning, Assessment and Budgeting Plan and
made process improvements. The college also updated its divisional tactical plans (Student
Learning Outcomes, Enrollment Management, Administrative Services and Technology Plans),
Developmental Studies Assessment Plan, Academic Program Review and developed the
college’s first Sustainability Plan. The college’s executive leadership monitors performance
closely, with the President ensuring the college’s governing board is updated monthly on the
strategic plan’s progress and institutional performance.

Explanations Requested by MHEC Review of the College’s 2009 Report

Commission staff requested explanation on the performance of two indicators and clarification
on three licensure/certification pass rates.

e Market share of part-time undergraduates
(3) In fall 2005 Chesapeake College enrolled 77% of its market share of part-time
undergraduates, but by fall 2008 that figure had decreased to 73%, the lowest point in at
least the last four years.

Headcount of part-time undergraduates has remained relatively flat from fall 2005 to fall

2009; growing only by 4% while the service region’s population grew by 10%. The most
challenging counties of our five-county service region for part-time undergraduates are
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Kent (67% - county market share of part-time undergraduates) and Queen Anne’s (62 % -
county market share of part-time undergraduates) counties, from which the college loses
some of its market share to Anne Arundel Community College’s diverse program
offerings. Another factor may be limited access since the college only offers two
completely online programs, yet serves a five-county service region.

The college is closely monitoring this student population and has several initiatives in
place to reverse declining performance. The college is currently increasing visibility
through Facebook and Twitter, upgrading the website and enhancing online services (e.g.
online credit registration and admissions chat sessions). The master academic plan is
annually updated to the service region’s critical workforce needs to ensure responsive
program offerings. Further, a systematic communication system has been implemented to
ensure all prospective students and current students have immediate access to information
and services about the college and that each inquiry is followed up and addressed.

e Occupational program associate degrees and credit certificates awarded in data
processing
(19b) In FY 2008 the College awarded 2 degrees or certificates in data processing, down
from 26 in FY 2005. The current figure marks the lowest number of credentials awarded
in this area in at least the last four years and is considerably below the College’s FY 2010
benchmark of awarding 30 credentials in this program area.

Data Processing at Chesapeake College addresses career degrees and certificates in
Network Management (AAS, CT- Advance and Basic), PC Systems Specialist (AAS, CT
— Advance and Basic), Interactive Media/Web Design (AAS, CT - Advance and Basic,
LOR), Computer Information Security (AAS), Microsoft Application Specialist (AAS,
CT - Advance and Basic, LOR) and Educational Technology (CT) . While a slight
increase occurred in FY 2009, FY 2010 degree completion numbers continue to increase
with unduplicated headcount increasing by 43% from the previous year to 175 students
enrolled in Computer Information programs. In 2006, the college started a new program
for Technical Professional Studies offering an associate’s degree and the start of this
Business program negatively correlates with the start of the negative trend for degree
completion in Data Processing.

To increase completion, the college has instituted a ladder of progression to encourage
students to successfully complete a Letter of Recognition, Basic Certificate, Advanced
Certificate and Associate of Arts degree. Faculty is conducting outreach to increase
student contact, provide assistance and encourage progress in their respective programs.
The college has increased marketing efforts and through increased communication with
the local business community and schools, is working to develop a Regional CISCO
Academy. Continued evaluation efforts of student learning have been increased at the
course and program level to ensure quality curricula. The college also continues to work
on increasing articulation agreements in this area to promote seamless transition from
high school to higher education in these fields. Continued improvement is anticipated.

Quality and Effectiveness
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Goal 1 of the Maryland State Plan, Quality and Effectiveness, states to: “Maintain and
strengthen a system of postsecondary education institutions recognized nationally for academic
excellence and effectiveness in fulfilling the educational needs of students and the economic and
societal development needs of the state and the nation.”

Student success is at the core of Chesapeake College’s mission. The fall-entering 2005 cohort of
all first-time full-time and part-time students consisted of 593 students, with 126 (21%) college-
ready students and 467 students (79%) having at least one developmental need in reading,
writing and/or math. Of all students with at least one developmental need, 40% completed their
developmental requirements after four years. 342 first-time students completed over 18 credit
hours within the first two years and were used as the cohort for analysis. After four years, 43%
(147 students) graduated and/or transferred and 69% (236 students) graduated, transferred and/or
still persisting at the college. The successful-persister rate and the graduation-transfer rate
remained fairly stable from the previous cohort. To improve performance, the college is
enhancing the student intake process, monitoring students’ course-taking patterns and conducting
an in-depth review of the developmental studies program to support the full learning potential of
each and every student served. The structural gap between high school graduation requirements
and college readiness continues to be a challenge and through the “Mapping the Future”
program, the college has been working with service area schools since FY2006 to test 11™ grade
students so that they can identify areas for improvement and work toward preparing for college
in their senior year. To date, high schools in four counties within the college’s service region
have participated in this program, with 626 11" grade students tested and several strategies
implemented to increase collaboration between Chesapeake College and area high schools to
improve student preparedness.

In FY 20009, licensure/certification first-time pass rates achieved five out of eight FY 2010
benchmarks, with the only decline noted in the state protocol exam for the Emergency Medical
Technician - CRT (i.e. decline of 12 percentage points to 88%, which represents 16 students).
The college continues to collect feedback and review text books, equipment, educational
pathways and curricula to make responsive enhancements to promote student success. These
first-time pass rates do not reflect the overall pass rate for these programs and do not account for
the time, additional instruction and assistance faculty give students to assist in retaking and
successfully passing licensure/certification exams.

Graduate satisfaction (“completely achieved” and “partly achieved”) with educational goal
achievement for the 2008 cohort (73 respondents) slightly increased from the previous cohort (86
respondents) to 99%, surpassing the college’s benchmark.

For the spring 2009 cohort, non-returner student satisfaction with educational goal achievement
slightly increased from the spring 2007 cohort to 68%, but still did not achieve the benchmark of
73%. The response rate for this survey was 11%, with only 56 out of 490 surveys returned.

In pursuit of the college’s strategic initiative “College of First Choice,” the college closely
monitors student perception and student success and allocates resources to ensure challenging
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and quality programs that promote individual excellence. In FY 2009, the college allocated 56%
of expenditures toward instruction and selected academic support.

Faculty and staff continually seek innovative ways to engage students and dynamic interaction
with both local communities and communities across the globe (China). The college continues to
examine policies, scheduling options, student learning, current educational pathways, the
learning environment, technological infrastructure and current institutional processes to promote
learning, increase retention and improve success rates.

Access and Affordability

Goal 2 of the Maryland State Plan, Access and Affordability, states to: “Achieve a system of
postsecondary education that promotes accessibility and affordability for all Marylanders.”
College and divisional tactical plan goals strive to increase access and remove barriers that may
inhibit student success.

Within the most recent reporting period, Chesapeake College enrollment trends remain strong for
incoming freshmen, college-bound high school graduates and both credit and non-credit
students; however, the part-time market share, as discussed, has declined to 73%. Credit
headcount and non-credit students continued to grow by an additional 86 students and 1,873
students respectively. In fall 2009, market share of first-time, full-time freshmen and the market
share of part-time undergraduates remained stable from the previous year. In AY2008-2009,
market share of recent college-bound high school graduates slightly increased from the previous
year to 56%.

Online programming offers accessibility to a variety of student populations, with the college
working toward enhancing its learning platform. In FY 2009, enrollment in online credit and
non-credit courses continued to grow, increasing by 16% and 30%, respectively.

In FY 2009, the non-credit basic skills and literacy courses unduplicated headcount demonstrated
a significant annual increase to 1,572 students with 3,096 registrations, surpassing achievement
of the FY 2010 benchmarks. Enrollment in non-credit community service and lifelong learning
also surpassed achievement of benchmarks, with significant increases in unduplicated headcount
(additional 963 students) and annual course enrollments (additional 1,778 registrations) from the
previous year.

Focusing on affordability, the college is continually working on outreach efforts to financial aid
recipients and as a result, in FY 2009, 25% of students received the Pell grant and 41% of
students received grants, awards, loans, work-study and scholarships. The college’s ratio of
tuition and fees for a full-time student to the average tuition and fees for a full-time Maryland
undergraduate at Maryland’s public four-year institution remained at 46% for fiscal year 20009,
slightly surpassing the target limit of 45%. Due to funding cuts, the college has had to raise
tuition in FY 2009 from the previous fiscal year by 7%; however, this increase was based on the
college diligently evaluating its tuition and fees against the median household income for the
service region to ensure increases did not greatly impact accessibility.
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Diversity

Goal 3 of the Maryland State Plan, Diversity, states to: “Ensure equal educational opportunity
for Maryland’s diverse citizenry.”” Embedded in the college’s mission and strategic plan, the
college nurtures a community of lifelong learning among its students, faculty and staff, ensuring
equal access to high-quality education and student success for all citizens regardless of race,
color or national origin. Parallel to this commitment, the college promotes equal opportunity
recruitment practices of faculty and staff to ensure a diverse, high-quality workforce. With
implementation of the college’s Cultural Diversity Plan in 2009, the college has increased efforts
to support equal opportunity for all.

In fall 2009, minority student enrollment compared to the service area population increased by
three percentage points from the previous fall to 21%, achieving the fall 2010 benchmark.
Diversity of student enrollment at Chesapeake College consistently remains higher than the
percentage of non-white service area population ages 18 and above, as based on census estimates
from the Maryland Department of Planning, State Data Center.

While the college pays close attention to the student achievement of minority student
populations, the college’s service region on the Eastern Shore presents small cohorts for African
American, Hispanic and Asian student populations and as a result, only African Americans are
discussed. For the African American 2005 cohort (52 students), the “successful persister” rate of
African American students slightly increased from the previous cohort to 64% (33 students),
achieving the 2006 cohort benchmark. The four-year graduation/transfer rate of African
Americans also increased from the previous cohort to 39% (20 students), coming within one
percentage point of achieving the 2006 cohort benchmark. The college continues to closely
monitor minority student populations and conducts several programs to increase student
engagement and success: Success and Interactive Learning Program (SAIL) to provide front-
loaded programming and services in a case-management approach to increase retention and
academic success for first-year students; Minority Male Student Success Program to increase
full-time minority male student success; and the Athletic Retention Outreach to discuss the
importance of completing retention programs and planning for academic success.

Goal 4.0 of the college’s Cultural Diversity Plan is to, “Recruit, train and support a diverse
workforce.” While the college has encouraged a commitment to diversity through its
recruitment processes and has consistently reviewed policies and procedures to remove any
barriers that may exist, the percentage of minorities of full-time faculty decreased from the
previous year to 10% for fall 2009 (i.e. decline of two minority faculty members) and the
percentage of minorities of full-time administrative and professional staff slightly increased from
the previous year to 12% for fall 2009 (i.e. increase of one minority professional staff member).
The college is currently working on professional development appreciation training, which will
include “courageous conversations,” and will continue its recruitment outreach to minority
publications and audiences.

To enhance and sustain the college’s commitment to diversity, a resource inquiry on the
college’s Cultural Diversity Plan was conducted in January 2010 to ensure resources were
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available to successfully implement initiatives that ensure an inclusive, welcoming college
environment for all.

Student-Centered Learning

Goal 4 of the Maryland State Plan, Student-Centered Learning, which states to: “Achieve a
system of postsecondary education that promotes student-centered learning to meet the needs of
all Marylanders.” The college strives to create a student-centered learning system that addresses
differences among learners in strategic and effective ways. With open-access enrollment, 61%
of the college’s credit students were enrolled part-time and 81% of students needed at least one
developmental remediation course in fall 2009. In FY 2009, the college served 440 students
enrolled in English for Speakers of Other Languages courses.

Ensuring quality instruction and curricula that shape students as independent learners who are
intellectually competent and have the knowledge, skills and abilities to succeed remains a top
initiative for academic committees. In AY2008-2009, 81% of students at transfer institutions
one year after matriculating from Chesapeake College achieved a cumulative grade-point
average of 2.0 or above and achieved an overall mean grade-point average of 2.70. General
Education core learning competencies are consistently evaluated to enhance instructional
practices in the classroom and ensure quality curricula.

Relative to the extremely low response rate, graduate satisfaction (“very well” and “well”) with
transfer preparation for the 2008 cohort (19 respondents) was 68%, dramatically below the
benchmark of 82%. However, the values for this indicator changed with a revised alumni survey
and 21% of respondents indicated that they were “moderately well” satisfied with preparation of
transfer, which was excluded from this percentage.

In fiscal year 2009, occupational program Associate degrees and credit certificates by program
area increased from the previous year in Business, Data Processing and Health Services.
However, slight declines were noted in Engineering Technology (-3), Natural Science (i.e. Food
Service, -3) and Public Service (-2). As discussed, the college is examining the students’ course-
taking patterns, recruitment strategies with strategic community partnerships and retention
initiatives to increase student success rates.

Economic Growth and Vitality

Goal 5 of the Maryland State Plan, Economic Growth and Vitality, states to: “Promote economic
growth and vitality through the advancement of research and the development of a highly
qualified workforce.” Goal 2.0 of the college’s strategic plan supports strategic collaborations
and partnerships to support the Eastern Shore’s economic vitality and support the development
of a highly qualified workforce.

Of thirty-seven respondents from the alumni survey, the percent of career program graduates

employed full-time in a related field increased from 2005 to 89% (33 graduates). Of thirty-three
respondents from the alumni survey, 91% (30 respondents) indicated that they had been “very
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well” to “well” prepared at Chesapeake College for their jobs. Despite the low response rate,
both indicators surpassed achievement of the 2008 benchmark.

The college is making every effort to further workforce development and continuing education.
Non-credit Workforce Development unduplicated student headcount and course enrollment
increased from the previous year to 5,703 students and 9,452 registrations, respectively. While
continuing professional education leading to government or industry-required certification or
licensure unduplicated headcount slightly decreased to 2,418, the number of course registrations
increased to a record breaking 4,319, surpassing the FY2010 benchmark. The number of
business organizations that were provided training and services under contract declined to 97 in
FY 2009; however, enrollment in contract training increased, surpassing both benchmarks.
Employer satisfaction with contract training (74 respondents with a 76% response rate) slightly
declined from 99% in the previous year to 97%.

In lean budgetary times and uncertain labor markets, the college continues to annually monitor
the environment to ensure responsive programming and address critical workforce needs, while
at the same time promoting operational efficiency. Through the Division of Continuing
Education and Workforce Training and in conjunction with the Workforce Investment Board, the
college serves recently laid-off workers to help update skills and equip them to find other
employment. As the college strives to provide responsive programming to the service region’s
workforce needs, it is also developing programming for “green” occupations to further energy
conservation and sustainability efforts on the Eastern Shore.

Community Outreach and Impact

The college continually scans its environment, tracking population and industry trends to meet
the service region’s educational needs. The college’s outreach and impact can be seen through
the following new and expanded educational offerings, partnerships with the public schools,
community partnerships, economic/workforce development initiatives and performing arts and
cultural programming.

Educational Offerings

e The College's Division of Continuing Education and Workforce Training partners with
the Upper Shore Aging and Queen Anne’s County Health Department to provide an
Enhanced Fitness program teaching the importance of physical activity and strengthening
exercises along with nutrition, health and wellness education.

e The college was funded through the Maryland State Department of Education (MSDE) to
provide Early Childhood scholarships through the ECE Career and Professional
Development Fund. Twelve students from the Eastern Shore participated in this
program, managed by the Chesapeake Child Care Resource Center staff, in AY 2009-
2010.

e Chesapeake HELPS!, an information and referral community resource line and web site,
funded by the five Local Management Boards and managed by Chesapeake Child Care
Resource Center, received national accreditation through the Alliance of Information and
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Referral Systems (AIRS). Chesapeake HELPS! is one of two accredited | & R services
in Maryland.

The Chesapeake Child Care Resource Center received a Community Initiative grant from
the Caroline County Human Services Council (LMB) to provide a conference for
Caroline County Child Care Providers. This successful event, titled, “Sustaining Child
Care in Caroline County,” was held in November 2009 and had 111 participants from the
county.

Chesapeake College provided emergency preparedness training for child care providers
through a grant titled “Project Security Blanket” that is funded through the Maryland
State Department of Education. This statewide grant, managed by the Chesapeake Child
Care Resource Center, partners with community colleges and child care resource centers
across the state to provide this training. Between January 2008 and May 2010, this grant
has provided emergency preparedness training for 6,758 child care providers across the
state.

Chesapeake College Continuing Education and Workforce Training, through the use of
MHEC funds, provides enrichment ESL courses for students testing out of advanced
ESL, as well as providing instruction in the learner’s first language for non-literate
students. These classes allow advanced-level learners to enter post secondary education
programs. The Spanish/Creole reading and writing courses provide beginning-level
learners with the base skills in their first language to transfer to ESL classes and become
successful students capable of making literacy level gains.

Chesapeake College partners with Caroline, Dorchester, Kent, Queen Anne’s and Talbot
Counties” Departments of Social Services for referral services for clients needing English
language skills, Adult Basic Education or GED prep classes to our program. Chesapeake
College instructors provide necessary documentation to DSS for enrolled students.
Chesapeake College partners with Caroline County Family Support Center/Early Head
Start to provide the parenting education, parent-child interactive activities and children’s
education components of the Family Literacy Program. CCFSC/EHS also provides free
space for adult education classes and maintains a computer lab available to adult
education students. Referrals are made to and from both programs. Family advocates
provide retention support for adult education learners. Bilingual staff is also shared as
needed to retain correct information during intake.

Community Partnerships

Chesapeake College is represented on the Board of the Mental Health Association in
Talbot County by participating as a member of the Education Committee which meets
monthly and plans educational seminars and conferences to meet the needs of the
community regarding pertinent mental health issues.

The college’s Division of Continuing Education and Workforce Training partners with
the Upper Shore Aging and Queen Anne’s County Health Department to provide a
Living Well Program teaching real-life skills for living a full, healthy life with a chronic
condition.

The College partners with the One-Stop Centers in Caroline, Dorchester, Kent, Queen
Anne’s and Talbot counties’ to meet with students to discuss job-search strategies,
employment referral and placement and other workforce services. This collaborative
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effort will provide adult education students with more information regarding services
available through the One-Stop, specifically obtaining, retaining or advancing
employment.

e Chesapeake College provides adult education students access to services generally only
available to credit students. Through Disability Support Services, students meet with the
disabilities coordinator and a student learning plan is developed and provided to the adult
education instructor. Student support services provide free homework help for adult
education students at the Wye Mills and Cambridge Center campuses. Students are
provided with job listings for the upper shore through the Office of Career Services.

Partnerships with the Public Schools

e The adult education program has established relationships with local high school pupil
services and guidance staff to serve as support system for students at risk of not
completing school and students choosing to withdraw.

Economic and Workforce Development Initiatives

e The Maryland Small Business Development Center accepts referrals from the adult
education program. The intake and assessment specialists provide this information to
students owning or interested in owning their own business. These services will assist
students in meeting their employment and career goals.

e Chesapeake College’s Continuing Education and Workforce Training partners with
Department of Occupational and Rehabilitative Services (DORS) to offer programs and
services that help people with disabilities go to work or stay independent in their homes
and communities. Referrals are shared between both programs. Students enrolled in
DORS have access to additional support services, such as tutoring, assisting in retention
efforts and helping students meet their educational goals and make literacy level gains.
In addition, students eligible for services through DORS receive vocational and/or on-
the-job training leading to obtaining, retaining and advancing employment.
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Cost Containment
Chesapeake College continually seeks to reduce waste and contain costs when appropriate to
improve overall institutional efficiency and achieve savings in fiscal resources. The most
significant cost containment actions the college adopted for FY 2010 were:

Cost Savings Category:

Reduction of Opt-Out Medical benefits from $2500 to $2000 $ 35,000
Information Technology 191,000
Academic Furniture and Equipment 30,000
General Campus Furniture and Equipment 23,500
Sub -Total $279,500

Cost Avoidance Category:
Utility Savings — Contracted Out Pool Operations $ 50,000

Total Cost Savings: $329,500

Revenue Enhancements:
Escalator on Agreement with Shore Health Systems $14,053
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CHESAPEAKE COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A
B

Fall 2006 Fall 2007 Fall 2008 Fall 2009
Percent credit students enrolled part-time 66% 64% 62% 61%
Students with developmental education needs 78% 78% 80% 81%
FY 2006 FY 2007 FY 2008 FY 2009
Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses 230 144 132 440
Financial aid recipients
a. Percent receiving Pell grants 23% 21% 21% 25%
b. Percent receiving any financial aid 38% 39% 38% 41%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
Credit students employed more than 20 hrs/ week 59% 68.0% 64.0% 58.0%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
Student racial/ethnic distribution
a. African American 17% 16% 15% 17.62%
b. Asian, Pacific Islander 2% 1% 1% 1.23%
c. Hispanic 1% 2% 2% 1.86%
d. Native American 0% 0% 1% 0.35%
e. White 80% 80% 81% 78.12%
f. Foreign 0% 1% 0% 0.18%
g. Other 0% 0% 0% 0.67%
FY 2006 FY 2007 FY 2008 FY 2009
Wage growth of occupational degree graduates
a. Median income one year prior to graduation $16,558 $15,969 $12,054 $14,047
b. Median income three years after graduation $33,430 $40,528 $32,050 $39,549
c. Percent increase 102% 154% 166% 182%
Accessibility and Affordability
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Annual unduplicated headcount
a. Total 11,536 11,143 11,645 13,619 12,500
b. Credit students 3,385 3,455 3,493 3,579 4,000
c. Non-credit students 8,491 8,052 8,484 10,357 8,800
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
Market share of first-time, full-time freshmen 51% 52% 52% 52% 51%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
Market share of part-time undergraduates 75% 74% 73% 73% 78%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
Market share of recent, college-bound high school graduates 54% 59% 55% 56% 60%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in online courses
a. Credit 1,690 1,895 2,054 2,391 2,000
b. Non-credit 369 212 261 338 500
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions 45% 44% 46% 46% 45%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement

7

10

11

12

13

Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal
achievement

Developmental completers after four years

Successful-persister rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Graduate satisfaction with transfer preparation
*values changed to well and very well

Diversity

14

15

16

17

18

Minority student enrollment compared to service area population
a. Percent non-white enroliment

b. Percent non-white service area population, 18 or older (not
benchmarked)

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
90% 97% 97% 99% 98%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
71% 71% 66% 68% 73%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
37% 39% 37% 40% 42%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
78% 85% 86% 83% 85%
76% 76% 83% 80% 86%
35% 48% 46% 37%
61% 66% 70% 69% 69%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
57% 55% 71% 67% 65%
46% 48% 52% 44% 56%
24% 20% 21% 25% 30%
40% 38% 44% 43% 50%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
75% 85% 85% 81% 85%
2.58 2.80 2.72 2.70 2.75

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
2% 57% 87% 68%* 82%

Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
20% 19% 18% 21% 21%
18% 19% 19% 19%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
13% 13% 14% 10% 15%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
12% 13% 11% 12% 15%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
36% 57% 57% 64% 55%
<50 <50 <50 <50 na
<50 <50 <50 <50 na
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
26% 23% 33% 39% 40%
<50 <50 <50 <50 na
<50 <50 <50 <50 na
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Economic Growth and Vitality, Workforce Development

19

20

21

22

23

24

25

26

27

28

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Occupational program Associate degrees and credit certificates
awarded by program area:
a. Business 7 11 28 37 25
b. Data Processing 17 10 2 3 30
c. Engineering Technology 1 3 5 2 5
d. Health Services 83 85 76 110 85
e. Natural Science 1 4 3 0 5
f. Public Service 25 27 29 27 50
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
Percent of career program graduates employed full-time in a related
field. 84% 7% 73% 89% 80%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
Graduate satisfaction with job preparation. 7% 78% 87% 91% 85%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
Employer satisfaction with career program graduates 86% 100% 89% N/A 95%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Licensure/certification exam pass rates
a. American Registry of Radiologic Tech 100% 92% 100% 100% 98%
Number of Candidates 13 12 11 13
b. National Registry Exam (EMT-P) 88% 70% 71% 95%
Number of Candidates 8 10 7
c.NCLEX-RN 96% 86% 84% 96% 95%
Number of Candidates 49 7 62 55
e. Physical Therapist Assistant 100% 100% 75% 80% 90%
Number of Candidates 5 5 4 5
f. State Protocol (EMT-CRT) 100% 7% 100% 88% 80%
Number of Candidates 8 13 6 16
g. State Protocol (EMT-P) 100% 100% 100% 95%
Number of Candidates 7 10 6
h. National Registry (EMT-I) 73% 7% 67% 81% 80%
Number of Candidates 11 13 6 16
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount 5,080 5,049 5,575 5,703 6,500
b. Annual course enroliments 7,494 8,152 8,649 9,452 9,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 2,536 2,502 2,601 2,418 2,750
b. Annual course enroliments 3,804 4,085 3,821 4,319 4,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Number of business organizations provided training and services
under contract. 85 96 136 97 115
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enrollment in contract training courses
a. Unduplicated annual headcount 5,659 5,951 5,963 6,822 6,200
b. Annual course enrollments 9,595 11,886 12,077 14,095 10,200
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Employer satisfaction with contract training 100% 100% 99% 97% 98%
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Community Outreach and Impact

29 Enroliment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount
b. Annual course enrollments

30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount
b. Annual course enrollments

Effective Use of Public Funding

31 Percentage of expenditures on instruction

32 Percentage of expenditures on instruction and selected academic
support

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
3,465 2,985 2,910 3,873 3,800
7,861 6,656 6,938 8,716 8,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
267 683 728 1,572 300
490 1,259 1,586 3,096 525
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
48% 47% 47% 49% 53%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
57% 57% 58% 56% 57%
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COLLEGE OF SOUTHERN MARYLAND

MISSION

The College of Southern Maryland (CSM) is an open-admissions, comprehensive regional
community college that fosters academic excellence and enhances lives in Southern Maryland.
CSM meets the diverse needs of students and the community by providing accessible, accredited,
affordable, and quality learning opportunities for intellectual development, career enhancement,
and personal growth. The college embraces lifelong learning and service, providing a variety of
personal enrichment and cultural programs in a safe and welcoming environment.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1 Quality and Effectiveness: “Maintain and strengthen a preeminent statewide
array of postsecondary education institutions recognized nationally for academic excellence and
effectiveness in fulfilling the educational needs of students, the State, and the nation.”

The College of Southern Maryland has several sites in the tri-county area and seeks to attain
greater academic excellence and institutional effectiveness through a Quality Improvement
Process (QIP). CSM established QIP in academic year 2008-09 to strengthen the integration of
planning, assessment, and resource allocation. The Quality Improvement Council (QIC)
coordinates and reviews all quality improvement initiatives including the review of both strategic
and assessment plans and plan accomplishments. QIC recommends new directions for CSM and
budget priorities to the president’s council (PC) at the start of the fiscal year. The council is
made up of representatives from the major areas and levels of organization within the college
and leads QIP. Part of the quality initiative is the identification of Key Performance Indicators
(KPIs). Several of the Institutional Performance Accountability Report indicators were adopted
by CSM as KPIs and as such are routinely monitored and discussed as part of the institutional
assessment component of QIP. Where the college does not expect to reach the benchmark the
indicators have been folded into the goals and objectives in the CSM 2010-2013 Institutional
Strategic and Operational Plans. They are described in this report.

The college monitors its performance on State Plan Goal 1 with indicators 7, 8, 9, 10, 11, 23, 31,
and 32. The college meets or exceeds its benchmarks on graduate satisfaction with goal
achievement (Indicator 7), developmental completers after four years (Indicator 9), and the LPN
licensure certification exam (Indicator 23). In 2009, CSM saw the highest level of satisfaction
among its graduates in the last eight years: 96% of students completely or partly achieved their
goal. Furthermore, a new question on the survey asks if graduates would attend the same
community college if they had to do it all over again. Ninety-one percent of CSM graduates
indicated that they would. Graduates also stated attending CSM helped them gain clarity of their
educational and career goals as well as self-confidence.

The observed volatility in graduation, transfer and the successful persistence of students,

monitored through indicators 10 and 11, makes it difficult to discern a trend. The graduation-
transfer rate of all students (Indicator 11) in the fall 2005 cohort after four years lags the
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benchmark and is below the rate for the fall 2004 cohort. Each of the student segments i.e.
college-ready, developmental completers, developmental non-completers, and minority students,
is below the targeted graduation-transfer rate this reporting cycle. Small differences between the
rates of all students in the cohort and the African American segment’s successful persistence
after four years (Indicator 10 and 17) against the same benchmark are one indication of
successful attempts to close the achievement gap.

Licensure certification and pass rates for RN and LPN display mixed success on the National
Council Licensure Examination (NCLEX) in the nursing field (Indicator 23). The CSM pass rate
for LPN candidates meets the benchmark at 100%. The pass rate for RN candidates is
unchanged from 2008 (89%) and within two percentage points of meeting the 91% benchmark
for this indicator.

In support of State Plan Goal 1, CSM identified several action items to undertake through the
CSM 2010-2013 Institutional Strategic Plan (ISP). CSM will systematically review and assess
current partnership programs to determine gaps in its current offerings; expand collaborative
partnerships with four-year institutions that result in more bachelor degree opportunities for its
graduates. As part of the ISP 2010-2013 the recruitment pipeline will be analyzed to identify
barriers. Services to foster student success include CSM’s Student Success Center (SSC). The
SSC provides a comprehensive system of student support services before transfer. These
services include peer and online tutoring, skills improvement software, testing and services to
students with disabilities. Each campus also has a staff of academic and career advisors to assist
students with degree progression and transfer services.

Start Smart will be launched at CSM this year. Start Smart is an initiative to foster the retention
and successful persistence of students. The Start Smart program assists first-time college
students in getting started on the path to a successful college experience. It helps students learn
about college and develop skills needed for academic and personal success. Start Smart consists
of a variety of programs, resources, and activities including: the first advising session,
orientation, online orientation, and Kick Off to College, an orientation program which takes
place prior to the start of the semester. Freshman seminars, fast-track developmental courses,
customized orientations for certain student populations and a re-design of the online orientation
will be added. Each of these new activities will be offered at all campuses.

State Plan Goal 2 Access and Affordability: “Achieve a system of postsecondary education that
promotes accessibility and affordability for all Marylanders.”

Indicators 1 through 6 and indicators 29 and 30 display CSM performance on State Plan Goal 2.
CSM exceeds its benchmarks on six of the indicators: total annual unduplicated headcount of
22,943 (Indicator 1a); the credit student headcount of 11,036 (Indicatorlb); noncredit headcount
of 12,568 (Indicator 1c); market share of part-time undergraduates (Indicator 3); and enrollment
in online courses (Indicator 5), enrollment in noncredit community service and lifelong learning
(Indicator 29), and enrollment in noncredit basic skills and literacy courses (Indicator 30). The
college developed new marketing and promotion approaches designed to attract adult learners
(such as women over thirty years old, underrepresented ethnic/race groups, discharged, returning
and retiring military, retirees in search of a second career, and others). It has targeted specific
credit and noncredit programs to market to them. The market share of part-time undergraduates
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(Indicator 3) exceeds the 2010 benchmark and offsets the slight decline in the market share of
first-time full-time freshmen (Indicator 2), which is below the benchmark. The fact that the
market share of recent college-bound high school graduates continues to lag the benchmark is of
concern to the college. It is being addressed in the goals, objectives, and action items of the
CSM 2010-2013 ISP.

The College of Southern Maryland actively seeks to enroll high school and recent high school
graduates through multiple outreach efforts in the tri-county area. These efforts include making
presentations to graduating seniors, administering placement testing in the tri-county high
schools, hosting Open Houses at all four CSM locations, visiting parent and community groups,
participating in Project Graduation (LaPlata) and participating in Adult Basic Education
graduation ceremonies in all three counties. During the 2009-2010 Academic year, the
enrollment advisors met with more than 2,065 recent high school graduates through this efforts

Various instructional delivery formats are offered by CSM. The rate of enrollment growth in
online courses (Indicator 5) exceeds the enrollments by students in traditional day and evening
courses offered on campus. Online enrollment in FY2009 exceeded the 6,217 benchmark, as it
has for the past three years. Credit course online enrollments are 11,292. Courses that are
exclusively online and courses that are Web-enhanced or Web-hybrid also provide an
opportunity for students to further their education at a time convenient for them, expanding
CSM’s reach and giving students greater access to higher education. Providing access to
affordable education throughout the lifespan is important to the college. The college coordinates
with local senior centers to bring health education classes to seniors in response to an increased
interest in health and healing. The college consistently offers several new community service and
lifelong learning courses each semester and continues to develop new partnerships that allow us
to expand the delivery of classes.

Making college affordable is a national challenge, as well as a challenge for CSM. The college
makes every effort to keep tuition and fees low for its students. To help students meet costs,
CSM introduced a Tuition Payment Plan which extends a four-month period to pay CSM tuition.
Since the plan is not a loan program, there is no debt, no credit search, and no interest or finance
charge assessed on the unpaid balance, only a $50 per semester non-refundable enrollment fee.
Through the college’s financial assistance office, CSM is increasing the numbers of students
receiving advising as they seek federal and state grants and loans. The college also offers an
online Scholarship Finder, which is a quick, easy, and free service that helps Southern Maryland
students match their backgrounds and financial needs to dozens of local scholarships in a wide
variety of academic programs.

State Plan Goal 3 Diversity: “Ensure equal educational opportunity for Maryland’s diverse
citizenry.”

CSM monitors State Plan Goal 3 and equal educational opportunity for its staff and students and
through indicators D-F, 14-18. Student needs are as varied as the student population. These
include the students who come to upgrade their skills for a particular job, students who are
pursuing an associate degree to transfer to a 4-year institution and students who come to pursue a
hobby (such as learning a language). The trends in the benchmarked indicators for State Plan
Goal 3 (14-18) have shown mixed results at CSM.
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Within the past four years, the college has achieved an ethnic/racial breakdown more diverse
than the southern Maryland region, specifically for Asians, African Americans, and a small but
growing Hispanic population (Indicator 14). CSM’s percent of non-white enrollment (31.7%)
exceeds the benchmark (26.4%) established for this indicator and is larger than the percent of
non-white service area population 18 or older (not benchmarked). While the Caucasian share of
students has declined in recent years from 72% in fall 2003 to 65% currently, the share of
students of other races/ethnicities have increased (Indicator F). Most (59%) CSM students are
part-time and 46% of first-time students enrolled in the fall term have at least one developmental
need (Indicator A). Over 14% of students received Pell Grants (Indicator D) in FY2009 and
63% percent of CSM credit students are employed for more than 20 hours each week (Indicator
E).

The percent minorities of full-time faculty (Indicator 15), declined by one-half of one percentage
point (from 14.3% to 13.8%) while at the same time, the percent minorities of full-time
administrative and professional staff ( Indicator 16), improved a full percentage point and is
above the 17% benchmark for the third consecutive year. Decreases have been seen at CSM in
the successful-persistence and graduation- transfer rates of African American students
(Indicators 17 and 18, respectively). These data have prompted the review of CSM’s current
student retention strategies and action items to implement them.

CSM addresses its performance in the CSM Cultural Diversity Plan which aligns to the college’s
2010-2013 ISP, and speaks to minority student recruitment and retention throughout the goals,
objectives and action items. CSM has identified facilitators to lead focus groups and host
dialogues with African-American students to determine current roadblocks to graduation and/or
transfer, planned for the comprehensive review of demographic data, enrollment patterns,
financial aid, academic achievement, perception of campus climate, etc. between African
American students and all students. It has begun a thorough analysis of the recruitment pipeline
to identify problems/barriers and develop and implement a plan to recruit a diverse workforce
and explore issues regarding minority employee retention. In addition, a review of the
approaches used to advertise open positions, particularly with regard to individuals of
underrepresented groups on campus is planned.

The President’s Committee on Diversity and Inclusion (PCDI) was formed at CSM in 2008 and
is responsible for a comprehensive and integrated college-wide approach aligned with the
college’s diversity and inclusion efforts. The committee evaluates and recommends
improvements to the college’s policies and practices, including recruiting, retention, outreach,
marketing, and professional development.

Activities for its diverse student body are held often at the college. For example, the Educational
Talent Search program co-sponsored a Young Women of Color Conference where over 200
students and parents attended seminars and workshops led by women in key leadership roles
including local news reporters, political leaders and business persons; a Green Industries Career
Day with participation from technology firms, seven labor unions, medical groups, military units
and local businesses; and an internship with Concerned Black Men of Virginia. The college also
sponsored Unity in Our Community, a diversity forum, for the third consecutive year. This

104



outreach forum brings community leaders and citizens together for productive dialogue and
discussion to build a healthier, more tolerant community that celebrates diversity.

State Plan Goal 4 A Student-Centered Learning System: “Strengthen and expand teacher
preparation programs and support student-centered, preK-16 education to promote student success at
all levels.”

The college monitors its performance on State Plan Goal 4 with Indicators 12, performance at the
transfer institution, 13, graduate satisfaction with transfer preparation, and 19, occupational
program associate degree and credit certificates. The college showed some improvement this
reporting cycle on the indicators relating to transfer preparation and it is close to meeting the
FY2010 benchmarks. Transfer is a primary goal of many CSM students. In the last two years, the
number of students citing “transfer to a four-year institution” as a reason for attending college has
increased to over 50%.

Performance at the transfer institution is monitored with indicator 12, and undergraduate
performance once transferred showed some improvement this year. Indicator 12a, the percent
with cumulative GPA of 2.0, now stands at 79.3%, up from 78.1% in AY 2007-08. The mean
GPA after the first year (2.71) is up from 2.69 in FY2007-08 and only .04 percentage points from
the 2.75 benchmark.

The results of the recent 2008 graduate follow-up survey shows that CSM graduates place high
importance on earning an associate’s degree or certificate and preparing to transfer to a four-year
institution. Of CSM graduates once enrolled in transfer programs, most are satisfied with their
preparation for transfer (Indicator 13) with 75% stating that CSM prepared them “well’ or ‘very
well’ for transfer.

CSM's 2+2 partnerships with four-year institutions facilitate transfer and provide opportunities
for students to earn their bachelor's degrees. These programs allow students to easily transfer
between institutions with minimal risk of wasted credits, and while saving thousands of dollars
on tuition, fees, housing, and transportation costs. Each month, admissions representatives from
private and state schools visit each campus to recruit and advise students of their transfer options.
Some schools offer instant, on-site admissions for students who have a completed application
and transcript.

The college offers two Associate of Arts degrees in teaching: AAT Early Childhood Education
and AAT Elementary Education. CSM joined forces with the University of Maryland College
Park to guarantee the transfer of students to the university through membership in the Maryland
Transfer Advantage Program (MTAP). MTAP eases the transfer process and makes it possible
for students to begin taking classes at UMCP at a tuition discount while still attending CSM.

In the occupational program areas, Indicator 19, CSM meets the benchmark in Business and in
the Health Sciences. The Health Sciences Division offers a wide selection of degree programs,
certificates, letters of recognition, and continuing education to meet healthcare career needs.
Programs and courses are specifically designed to meet the diverse needs of the Southern
Maryland community and the CSM faculty creates a dynamic, flexible teaching environment.
The Associate Degree Nursing Program at CSM has been designated as a Health Manpower
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Shortage Program. This means that Maryland residents living outside Charles, St. Mary's, and
Calvert counties, who are entering this program, are eligible for in-county tuition rates.

CSM’s Better Education Together initiative (BET) to strengthen pre K-16 continuity was
launched in 2008 and has had a positive impact. BET is chaired by CSM’s President and the
three county school superintendents. Teams staffed with executives and student services
personnel from both the college and the public schools explore problems and create solutions
together. As a result, two of the three school districts have, or will be testing junior level skills.
This is being considered for expansion. In Charles County, students earned placement in the
CSM Composition and Rhetoric course through the college preparatory English course offered in
the Charles County High Schools. To earn placement, students needed to earn at least a C in the
high school course and pass the exit essay exam, which was administered by the high school
teachers and team-graded by CSM faculty. It is hoped that this will foster student success as
well as offset the percentage of students entering CSM who need remediation.

Dual enrollments at the college significantly increased this year from all three counties in the
service area. For CSM overall, dual enrollment increased 74%. The dual enroliment
processes/deadlines were defined, and the communication process with high school students and
parents improved. This year, the college reviewed and improved campus tours and began
investigating virtual tour options and fall adult learner information sessions for all three counties.

State Plan Goal 5 Economic Growth and Vitality, Workforce Development: “Promote economic
growth and vitality through the advancement of research and the development of a highly qualified
workforce.”

CSM works closely with business and industry to offer credit and noncredit programs focused on
workforce development. It offers programs in career fields where there is high demand and
continually adjusts curricula to meet local employment needs. State Plan Goal 5, economic
vitality, is monitored with Indicators 20, 21, 24, 25, 26, 27 and 28. The college met or exceeded
its benchmark on two indicators: indicator 25, enrollment in Continuing Professional Education
leading to government or industry-required certification or licensure, and Indicator 28, employer
satisfaction with contract training. It is expected that through several steps CSM is taking,
increases in the number of students enrolled in workforce development programs will be
apparent next year. Indicator 20 serves as an example of the challenge CSM and the
communities it serves will confront in the immediate future. Compared to the FY2006 result,
and the 2008 alumni survey benchmark, fewer career program graduates are employed in a
related field.

Programs such as the Education Partnership Agreement between CSM and Naval Air Warfare
Center Aircraft Division (NAWCAD) address the issue. The agreement develops a pipeline for
students to advance from academic studies to employment within national security industries in
Southern Maryland. The partnership develops the framework for interaction between CSM
students and faculty, area elementary, middle and high school students and teachers, and
NAWCAD scientists and mentors. It identifies students with an interest in science while they are
in elementary school, and will provide learning and internship opportunities for them through
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college. Naval Air Systems Command (NAVAIR) Fellows will be working with CSM faculty on
projects and experiences for the students.

There has been significant outreach in contract training as the number of businesses (Indicator
26) increased by 29 businesses and the unduplicated headcount (Indicator 27a) increased by 96
students over the previous year. In FY2009, the overall enroliment numbers declined slightly,
however CSM maintains a perfect 100% employer satisfaction with contract training (Indicator
28). The CSM Corporate Center designed and introduced new programs to foster southern
Maryland’s economic vitality through expanded education, training, and business consulting
services. The Maryland Center for Environmental Training (MCET) is a statewide center that
also offers contract training by providing site-specific environmental, health and safety training
and services for municipalities, private businesses and industry, and state and federal agencies.
These two areas handle the bulk of contract training provided by the college.

CSM expects to see improvements in FY2010 as a result of the many new noncredit certificates
in workforce development that it markets as Career Starters. Career Starters are noncredit
certificates that are targeted to those who are out of work due to the recession or targeted to those
individuals who are looking at changing careers. This includes a variety of careers in areas such
as business, construction, early childhood, healthcare, hospitality, information technology, real
estate, transportation and veterinary courses. In addition, CSM opened a new Center for Trades
and Energy Training at the beginning of FY2010 to offer new and expanded course offerings to
the Construction Trades.

Developing and administering workforce preparation programs and courses that meet the
employment needs of the Southern Maryland/Washington Metropolitan area is a continual
process at the College of Southern Maryland. A Weekend College option was launched two
years ago to address the demands of working adults. In addition, the number of online courses
and programs has steadily increased over the past three years to offer convenient opportunities
for learning. Recruiting efforts also include special open houses for non-traditional aged
students in the evenings and on weekends. Through articulation agreements with four-year
institutions, as well as through the forty-one (41) Science, Technology, Engineering, and
Mathematics (STEM) identified programs, degree or certification in STEM fields, and its Career
Starters in noncredit education, CSM is addressing critical workforce shortages in southern
Maryland.

Recognizing the emerging crisis for the energy industry, CSM with its industry, education and
economic development partners created a comprehensive solution to address demands for
workers with operations, maintenance, and/or construction skills in three sectors: energy
generation (oil, gas, coal, nuclear, solar, wind); energy transmission/distribution; and energy
facility/utility construction. The college applied for and was awarded a $1-million grant. In
addition, CSM received a $130,000 federal grant to provide scholarships for a new nuclear
science training program that launches in 2010-2011 and will be housed at the Prince Frederick
campus. It is part of a larger grant awarded by the Nuclear Regulatory Commission to prepare
the next generation of nuclear energy technicians, a field that faces a wave of retirements within
the next decade.

Issues Raised by MHEC Review of the College’s 2009 Report
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Tuition and fees as a percent of tuition and fees at Maryland public four-year institutions.

(6) InFY 2009, tuition and fees at the College of Southern MD were 50.7% of the tuition and
fees at public four-year institutions in the State. This ratio is up from 48% in FY 2008, and is
currently higher than at any point in at least the last four years. Explain the reason for the
increase in this ratio, and provide information on the strategies that the College has employed to
ensure that it remains an affordable postsecondary option for students.

Institutional Response

The reason for the increase is quite simple. The State of Maryland has chosen to hold tuition flat
for students at the University of Maryland System colleges. This was not extended to the state’s
community college students. As a result, our tuition has increased by 3-5% each year. To
compound the problem, the State of Maryland has chosen to not fund the Cade formula
according to the bill passed by the State legislature several years ago. So, instead of the
community colleges receiving 26.5% of what the State contributes per FTE to University of
Maryland System schools, they received only 21.8%. These are the reasons for the decreasing
gap between the public four-year sector and the College of Southern Maryland. As for ways to
reduce the gap, it will take care of itself, as the University of Maryland System is now being
forced to raise tuition and fees and that will reduce the ratio.

Enrollment in noncredit workforce development courses

(24a) From FY 2007 to FY 2008 enrollment in noncredit workforce development courses
decreased precipitously from 6,723 to 5,805. Current enrollments are the lowest that they have
been in at least the last four years, and are considerably below the FY 2010 benchmark of 7,447
enrollments.

Institutional Response:

Workforce Development at CSM was reorganized during fiscal year 2009 as a result of declines
in enrollment, which fell across the board by 5.7%. In addition, a major decrease in noncredit
enrollments resulted during a reorganization of CSM’s Allied Health and Nursing between its
credit and noncredit divisions. Under the reorganization, a higher emphasis will be placed on
short-term training designed to help participants get started in a career. Significant program
development will occur in high-demand employment areas such areas as, business,
construction/trades, healthcare, and hospitality. In fact, the college opened a Center for Trades
and Energy Training in fiscal year 2010 to prepare the workforce for the boom in construction
employment and green jobs projected through 2018.

COMMUNITY OUTREACH AND IMPACT

The College of Southern Maryland (CSM) routinely conducts public opinion surveys on issues
of high public interest, such as health care and economic development, voter confidence, and
Internet usage. As a way of gauging its impact on the community, the surveys include a question
on the respondent’s perception of the college. In the last four polls, greater than 95% of
respondents in the college’s tri-county service area reported that the college is a valuable
resource for the community.
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Positive trends in community outreach and impact are the result of expanded personal
enrichment program offerings and new partnerships that enable delivery of a wide variety of
special interest topics, such as culinary arts, performing arts, and history courses for adult
learners. In each of the three counties, driver education training was adopted by CSM and is
now being taught for the high schools. The Kids’ and Teen College 2009 summer program
offered 269 summer courses at the three campus locations for children ages 5-15. CSM
increased its offerings of home school classes, and year-round kids’ Saturday classes and
conferences. Many of the increased course offerings in the Kids’ and Teen College program
target gifted and talented children in the areas of math, science, engineering, and information
technology.

CSM launched an Institute for Science, Technology, Engineering and Math (ISTEM) to work
with the CSM STEM faculty/staff and the greater community. The goal of the institute is
improvement, coordination, promotion and development of STEM-related educational programs.
Among its activities will be the identification of internship and coop opportunities for CSM
students and the identification and arrangement for community resources (e.g., speakers,
facilities, equipment donations) to be used in CSM’s STEM-related programs.

Outreach projects to advance CSM’s STEM programs and initiatives involve elementary, middle
school, high school and college students through CSM’s Robotics Competition. The popular
competition is sponsored by the National Science Foundation, and attracts numerous community
partners. During the CSM Robotics Competition, each team gives a technical presentation on
how they approached the engineering challenge, how they designed and programmed their robot
and how they approached design and functionality problems. Robots are programmed to
complete tasks both with driver-controlled play and a 20-second autonomous period.

During the annual “Women in Math” conferences, high school students from Calvert, Charles
and St. Mary’s counties receive hands-on insight into math and science fields by females who
have excelled in their areas of expertise. This year’s mentors included women who shared their
formulas for success in pharmacy, cryptography, architecture, chemical engineering, mechanical
engineering and computer science. For the second year, the college offered a Youth in
Technology Summit for middle school, high school and college-level students and their parents
in the tri-county area. The summit included speakers, booths, demonstrations and the
opportunity to discuss career fields with engineers, mathematicians, scientists, and others from
private industry and from the two major naval bases in the region. Plans are underway to expand
this program to include integrating healthcare and possibly the arts with STEM careers.

Federal Reserve Bank representatives and CSM representatives are working together to provide
financial literacy training locally for public school teachers so that teachers do not have to travel
to Baltimore. The CSM president, Dr. Bradley Gottfried, has contacted the superintendents’
offices in the three counties to begin discussions about the best way to conduct the training.
Additionally, the college sponsored free financial seminars through two all-day Money Smart
conferences at the La Plata and Leonardtown campuses. These workshops are offered by
financial experts addressing a wide variety of topics regarding real estate and mortgage, personal
banking and finance, identity theft, financial planning and insurance. The seminars are free and
open to all residents in the tri-county community.
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CSM created learning experiences and support services to meet the needs of distinct groups in
this accountability cycle. The Big Read program engages the community in simultaneously
reading and discussing a single book with the goal of spreading the joy of reading and initiating
thoughtful dialogues. This year, CSM again coordinated efforts with libraries, schools and
community partners to include activities such as book discussions, classroom assignments,
public readings, author interviews, and book preservation workshops that reached a diverse
audience of lapsed and non-readers. Community members participated throughout the tri-county
area. For the fourth consecutive year, CSM offered free community forums, a Friday Night
Lecture Series and a summer Twilight Concert Series, both free and open to the public. In
support of the Maryland Humanities Council, CSM hosts Chautauqua each July, featuring visits
with historic figures during the summer at each of its campuses. Each of these programs is
expected to continue.

The college’s efforts to bring fine arts to the Southern Maryland region include the Literary
Connections series and the Ward Virts concerts as well as the annual Jazz Festival and a Latin
Music Festival that provides workshops for high school students and sessions for community
members with renowned musicians. As part of the Connections Series, U.S. Poet Laureate Kay
Ryan helped the college kick off National Poetry Month by reading from several of her
collections. She is a longstanding advocate of community colleges and their vital educational
role. In 2005, CSM received the donation of a concert grand piano in memory of a talented
concert-trained pianist who grew up in Southern Maryland and began an annual series of
concerts. The Ward Virts concert series is held six times a year at the Prince Frederick Campus
and internationally acclaimed pianist Robert Jordan most recently performed. Prince Frederick
also is host to the Southern Maryland Piano Competition.

Throughout the academic year the CSM Fine Arts and Humanities Department brings many
performances to the community. The theatre season opened with ‘Poe! Poe! Poe!’. A total of
513 local high school students attended and the public performances were sold out. Others
performances included Rodger’s and Hammerstein’s musical “Some Enchanted Evening”, the
Maryland High School Festival, and the American College Theatre Festival sponsored by the
Kennedy Center. CSM students performed ‘Wolf’ at a national convention in Lexington KY and
has been asked back to perform at next year’s conference in Atlanta.

The CSM Center for Civic Engagement and Service-Learning works to strengthen the
community through experiences centered on service-learning, volunteerism, and civic
engagement. The center offers ongoing support to faculty, students, and non-profit partners,
professional development opportunities (training and technical assistance), and specialized
leadership and service programming for students. This year 671 students participated in service
learning opportunities through their coursework. Ninety-percent of the agencies receiving the
student volunteers rated their satisfaction level as “satisfied” or ‘very satisfied’. The Center for
Civic Engagement and Service Learning also connects any individual seeking to become
involved in the community and volunteer opportunities. Through its Volunteer Southern
Maryland (VSMD) online database, CSM links volunteer opportunities with individuals.
Currently VSMD has 891 volunteers and 239 agencies registered in its database, with 5,268.45
service hours recorded.
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SIGNIFICANT COST CONTAINMENT ACTIONS
2010

Implementing a major energy audit recommendation by SMECO-Chevron to replace an
old inefficient chiller with a smaller more efficient chiller has been the major reason for a
16% reduction in electricity usage in the Learning Resource Center. This has resulted in
a savings of $17,000 in FY 2010.

Using in-house facility staff and rented equipment a new 100 space temporary parking lot
was installed on the Prince Frederick campus. The project allowed students to park in a
safer area and was finished in time for the start of the fall semester. The project was
completed at a savings of $37,000 under the lowest contractor’s bid.

The in-house staff provided construction inspection services for a major renovation of the
Fine Arts Building. The renovation included fire alarm upgrading, renovation of six
restrooms to new ADA requirements, installation of a new “green” roof, replacement of
36 heat pumps, installation of a new energy management system and installation of new
store front ADA entrance doors. This saved approximately $32,000 in contractor costs.

Energy Savings from the energy management system and various other conservation
measures are estimated to be $209k for the three campuses.

Four golf carts were purchased. In the spring, summer and early fall Operations and
Maintenance staff use the golf carts in place of the college maintenance trucks. This is
estimated to save $6,000 in fuel costs.

Using in-house staff, the Assistant Director for Operations and Maintenance decided to
make a major repair on the large tractor, a costly piece of equipment. This resulted in a
savings of $6,000 in contract costs and was a valuable training exercise for several
members of the staff.

Code Green: to conserve energy during the summer months by closing all college
campuses every Friday at 1:30pm during the final week of May as well as throughout the
months of June and July. Employees were required to make up the hours not worked on
Friday during the other days of the work week saved an estimated $5,000.

The soft-hiring freeze saved approximately $500,000

Cost containment for the College of Southern Maryland totaled $812,000.

111



COLLEGE OF SOUTHERN MARYLAND

2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated enroliments in English for Speakers of Other

Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

. White

Foreign

. Other

@~ooaooTe

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
63% 60% 60% 59%
48% 46% 47% 46%
FY 2006 FY 2007 FY 2008 FY 2009
24 18 28 17
11% 12% 13% 15%
21% 22% 24% 27%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
Not Available 65.4% 63.0% 56.2%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
20% 21% 22% 23%
3% 3% 4% 4%
3% 3% 3% 3%
1% 1% 1% 1%
69% 69% 65% 66%
1% 0% 0% 0%
3% 3% 4% 4%
FY 2006 FY 2007 FY 2008 FY 2009
$19,148 $19,933 $19,919 $15,874
$36,679 $37,679 $39,338 $36,654
91.6% 89.0% 97.5% 130.9%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
20,869 22,255 22,016 22,943 22,777
10,035 9,979 10,309 11,036 10,507
11,351 12,837 12,234 12,568 12,270
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
60.0% 62.6% 62.9% 58.7% 60.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
71.5% 71.1% 72.9% 73.3% 72.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
67.2% 67.5% 66.1% 67.3% 67.9%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5,388 7,063 8,978 11,292 6,217
459 415 525 462 531
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
49.2% 48.0% 50.7% 50.7% 49.9%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 91% 92% 95% 96% 95%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort Spring 2009
8 Non-returning student satisfaction with educational goal

achievement 59% 64% 61% 63% 64%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort

9 Developmental completers after four years 83.3% 84.5% 79.8% 85.7% 85.3%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort

10 Successful-persistor rate after four years

a. College-ready students 82.0% 86.3% 84.6%
b. Developmental completers 75.0% 76.5% 85.5%
c. Developmental non-completers 31.0% 37.5% 45.8%
d. All students in cohort 79.0% 82.1% 81.3%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 62.4% 71.6% 70.0%
b. Developmental completers 49.5% 55.0% 60.7%
c. Developmental non-completers 25.0% 37.5% 24.0%
d. All students in cohort 56.7% 65.1% 58.6%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 79.9% 79.9% 78.1% 79.3% 84.0%
b. Mean GPA after first year 2.69 2.71 2.69 2.71 2.75
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 80% 85% 83%
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment 28.6% 30.0% 31.7% 31.7% 26.4%
b. Percent non-white service area population, 18 or older (not
benchmarked) 28.5% 29.8% 30.6% 31.2%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 14.0% 14.2% 14.3% 13.8% 17.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 15.7% 18.7% 22.0% 23.1% 17.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 70.7% 67.0% 78.7% 75.8% 81.3%
b. Asian, Pacific Islander N<50 N<50 N<50 N<50 n/a
c. Hispanic N<50 N<50 N<50 N<50 n/a
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American 45.5% 51.1% 55.1% 48.4% 58.6%
b. Asian, Pacific Islander N<50 N<50 N<50 N<50 n/a
c. Hispanic N<50 N<50 N<50 N<50 n/a
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Economic Growth and Vitality, Workforce Development

19

20

21

22

23

24

25

26

27

28

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Occupational program Associate degrees and credit certificates
awarded by program area:
a. Business 162 194 218 191 190
b. Data Processing 80 78 83 56 100
c. Engineering Technology 17 10 15 7 23
d. Health Services 110 113 116 113 134
e. Natural Science 1 2 1 0 3
f. Public Service 86 101 85 66 83
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
Percent of career program graduates employed full-time in a
related field. 79% 86% 86% 80% 86%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
Graduate satisfaction with job preparation. 71% 81% 78% 7% 83%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
Employer satisfaction with career program graduates 83% 95% 100% N/A 95%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Licensure/certification exam pass rates
a. Nursing License Exam (NCLEX) - RN 86% 82% 89% 89% 91%
Number of Candidates 78 94 80 90
b.Nursing License Exam (NCLEX) - LPN n/a 100% 100% 100% 100%
Number of Candidates None 6 5 6
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount 6,127 6,723 5,805 5,875 7,447
b. Annual course enroliments 9,725 10,410 8,869 8,386 11,820
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 3,655 4,388 4,454 4,260 3,966
b. Annual course enroliments 4,577 5,627 5,483 4,940 4,600
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Number of business organizations provided training and services*
under contract. 84 69 67 96 98
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enrollment in contract training courses
a. Unduplicated annual headcount 3,587 4,002 3,474 3,570 4,360
b. Annual course enroliments 5,877 6,184 5,352 4,840 7,143
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Employer satisfaction with contract training 100% 100% 100% 100% 100%
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Community Outreach and Impact

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 5,071 5,899 5,997 6,342 6,163
b. Annual course enroliments 7,315 9,074 9,715 9,310 8,891
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 24 18 28 27 20
b. Annual course enroliments 24 18 29 27 20
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 46.0% 46.8% 47.4% 46.5% 48.6%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 54.0% 54.4% 55.1% 54.3% 55.7%

115



116



THE COMMUNITY COLLEGE OF BALTIMORE COUNTY

MISSION

The Community College of Baltimore County (CCBC) provides an accessible, affordable, and
high-quality teaching and learning environment that prepares students for transfer and career
success, strengthens workforce development, and enriches our community.

INSTITUTIONAL ASSESSMENT

Progress towards State Goals and Benchmark Success

Through FY2009 CCBC has already partially met or exceeded 22 of the 32 benchmarks
established to be achieved by next year. Many of the indicators have multiple components and
CCBC has met or exceeded the benchmark targets for several parts of these indicators. A
number of the accomplished benchmarks also demonstrate progress toward each of the goals
outlined in the 2009 Maryland State Plan for Postsecondary Education.

State Plan Goal 1: Quality and Effectiveness: “Maintain and strengthen a preeminent statewide
array of postsecondary education institutions recognized nationally for academic excellence and
effectiveness in fulfilling the educational needs of students, the State, and the nation.”

Results of the CCBC’s Graduate Survey indicate that CCBC is effectively meeting the needs of
its students. Graduates of CCBC are satisfied with their experiences at the college. Results of the
2008 Graduate Survey report that 96% of graduates are satisfied with their education goal
achievement (exceeding the benchmark set at 95%). The majority of graduates also reported
satisfaction with transfer and job preparation.

CCBC has been successful in effectively preparing students for licensure/certification
examinations. Students completing programs that require a licensure/certification exam have
been successful in passing the exams on their first-try. The majority of the program areas listed
reported a first-time pass rate above 90% in FY2009 (Ind. 23).

CCBC has also been successful in providing effective programs and services that positively
impact students entering with developmental education needs. Forty-nine percent of
developmental students entering CCBC in fall 2005 completed their developmental requirements
after four years. This is the highest rate of developmental completers in the past 4 fiscal years
and is just below CCBC’s benchmark goal for the fall 2006 cohort set at 50%. Students who
complete their developmental education requirements are also successfully persisting after four
years of study at CCBC. Eighty percent of Development Completers in the fall 2005 Cohort are
successfully-persisting after four years compared to 81% of College-ready students. This
persister rate is slightly less than the fall 2004 cohort. The graduation-transfer rate for
Developmental Completers has remained stable for the last two fiscal years. College-ready
students are graduating or transferring at a rate of 56.7% (fall 2005 Cohort). This the highest rate
in four fiscal years.
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CCBC continues to strive toward excellence by developing the Comprehensive Academic Plan
which has five priorities: 1) support student success through outstanding pedagogy, 2) improving
student success by working with enrollment and student services, 3) continue to recruit, retain
and develop outstanding faculty, 4) maintain and build enrollment in both our credit and
continuing education operations and 5) maintain and build academic partnerships with other
institutions.

Despite the fiscally challenging environment of the past few years CCBC has maintained its rate
of expenditures on instruction and academic support exemplifying CCBC’s commitment to
effectively meeting the needs of students in a high-quality teaching and learning environment.

CCBC acknowledges the notable drop in non-returning student satisfaction with educational goal
achievement and is currently investigating this change (Ind. 8).

State Plan Goal 2: “Achieve a system of postsecondary education that promotes accessibility and
affordability for all Marylanders.”

CCBC demonstrates progress toward State Plan Goal 2 in both the credit and continuing
education (CEED) program areas. Credit student enroliment has increased each of the last three
fiscal years and CEED student enrollment has experienced growth over the last two fiscal years

(Ind. 1). Despite difficult economic times for both student and college budgets, CCBC continues
to be a quality, affordable educational option for Baltimore County and the surrounding
Maryland counties.

CCBC exceeded all 3 targeted benchmarks in fall 2009 for market share of credit students which
include: market share of first-time, full-time freshmen; part-time undergraduates; and recent,
college-bound high school graduates (Ind. 2, 3, and 4). Headcount and registration in noncredit
community service and lifelong learning courses and noncredit basic skills and literacy courses
surpassed the FY2010 benchmarks also (Ind. 29 & 30).

CCBC courses are delivered using a variety of formats intended to increase accessibility. Web
courses/online courses is one format utilized by CCBC and both credit and CEED students take
advantage of this delivery method. Enrollment in online credit courses has steadily grown over
the past four fiscal years reaching 13,487 in FY2009 and surpassing the benchmark set for
FY2010. Enrollment in online continuing education courses is growing as well reaching over
1,000 students in FY2009 (compared to 659 students in FY2008).

Tuition and fees increased at CCBC in FY2010 in response to budgetary funding cuts at the state
level. However, CCBC tuition and fees remain less than half the cost of Maryland public 4-year
tuition and fees and is still within 2 percentage points of the goal of costing no more than 45% of
the cost of Maryland 4-year public tuition and fees.

The surging enrollment at CCBC is a testament to its efforts to continue its mission to provide an
accessible, affordable, and high-quality teaching and learning environment.
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State Plan Goal 3: “Ensure equal educational opportunity for Maryland’s diverse citizenry.”

CCBC students continue to represent the diverse communities of the Baltimore region. Forty
three percent (43%) of all students (credit & CEED) enrolled at CCBC are from minority groups.
In comparison, the Baltimore County adult, non-white population stands at 32%. CCBC has
surpassed its minority credit student enrollment benchmark for the past two fiscal years with
44% of CCBC credit students reporting their race/ethnicity as a minority (Ind. 14).

The successful-persister rate for minority cohorts has fluctuated over past fiscal years. However

for the fall 2005 cohort, the successful-persister rate for each minority category experienced an
increase (Ind. 17). The rate for Asian, Pacific Islander students has already exceeded the 80%
benchmark. The graduation-transfer rate for the fall 2005 African Americans and Asian/Pacific
Islanders was similar or higher than the fall 2004 cohorts. The rate for Hispanic students
declined and stands at 37.7%, currently 12.3 percentage points below the 50% benchmark target.

In fall 2009, the percent of minority faculty grew to 18% surpassing CCBC’s goal of increasing
the percent of minority full-time faculty to 17% by fall 2010 (Ind. 15). This increase illustrates
the progress of the College’s increased attention to the recruitment and hiring practices of
minority faculty and the retention of this faculty.

CCBC students are not only ethnically diverse; they are also diverse in regards to their age,
academic needs, and financial standing. The majority of credit students (54%) were between the
ages of 20-29 in FY2010 whereas continuing education programs tend to serve a student
population more diverse in age. The largest group of CEED students were 60 years of age or
older in FY2010.

Many students will be required to enroll in developmental courses in English, math and reading

prior to enrolling in a college level course at CCBC. The number of students enrolling in an
English as a Second Language course has increased for the third consecutive year (Ind. C).

As finances continue to be stretched, specifically in this economic climate, students are more in
need of financial assistance. The number of Pell grant recipients increased to 26% in FY 2009
(compared to 24% in FY2008) and the percent of students receiving any type of financial aid
increased to 38% (compared to 36% in FY2008). Fifty-seven percent of credit students reported
working more than 20 hours a week in spring 2010 (Ind. E).

State Goal 4: “Achieve a system of postsecondary education that promotes student-centered
learning to meet the needs of all Marylanders.”

CCBC has implemented various initiatives that promote student-centered learning and focus on
increasing student success and retention. As of the spring 2010 semester all first-time certificate
or degree-seeking students are required to enroll in the new Academic Development Course
(ACDV 101). ACDV 101 fosters the development of decision-making skills and learning
strategies to increase students’ success during their CCBC experience. The course is organized
by four career academies: Health Professions, Business and Social Science, Humanities & Arts,
and STEM. Students will explore occupational options within their academy and create an
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“academic road map” intended to assist them in successfully completing a certificate or degree at
CCBC.

CCBC'’s credit program areas participate in a program review process every 5 years (with
grouping of programs on differing cycles). Data regarding student demographics, retention, FTE,
course cancellation, course success, and number of graduates is provided by program to the
Program Review Committee. The data shared through the program review process presents a
means by which program coordinators, academic deans, and other academic administrators can
establish a foundation and guide for future program development and improvement. It also
allows program and academic administrators to assess the extent to which the program has
achieved its objectives, and to determine the means to enhance this effort. The end result is an
Executive Summary highlighting important aspects of each program, and making
recommendations for the future. The program review process at CCBC presents the opportunity
to review tangible outcomes related to academic initiatives aimed at improving student success
in academic areas. Although the formal review is based on a five year cycle, program areas are
provided data each year to help monitor outcomes annually.

In addition to the program review process CCBC has an extensive course level Learning
Outcomes Assessment component. Course level assessment is conducted on high impact courses
and each course participates on a five year cycle. This assessment is faculty driven. A faculty
team is responsible for designing the assessment tool and for the implementation of the project.
By doing the project over several years faculty members are able to make adjustments to the
course based on the first assessment.

To provide more focus on student success, CCBC became a member of the Achieving the Dream
(ATD) initiative. As part of this initiative the college has implemented pedagogy projects in all
departments. The pedagogy projects consist of implementing innovative teaching techniques that
focused on the entire student classroom experiences. The impact of these projects has already
been documented in higher student engagement scores on the Student-Faculty Interaction
benchmark, a component of the Community College Survey of Student Engagement (CCSSE).
The college has also utilized this initiative to conduct a series of focus groups on the student
experience in developmental Mathematics. This coming academic year, CCBC will conduct
more focus groups on the matriculation process and the experiences of new CCBC students.

With the understanding that student learning not only occurs in the classroom, CCBC is
developing a new Academic Advising Plan ensuring that all students received appropriate
guidance.

An additional indicator of successful student-centered learning initiatives at CCBC is illustrated
in the performance of students transferring from CCBC to other institutions. These students are
performing well at their transfer institutions: 82% of transfer students earned a cumulative GPA
of 2.0 or above in AY08-09. Transfer students’ mean GPA has met or exceeded the benchmark
(2.60) for the past 3 academic years.
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State Goal 5: “Promote economic growth and vitality through the advancement of research and
the development of a highly qualified workforce.”

CCBC'’s continues to contribute to local and state economic growth through the training of
numerous students in its Continuing Education and Economic Development (CEED) programs.
In FY2009 both unduplicated headcount and course enrollment in workforce development
courses surpassed the benchmark set for FY2010 (headcount=27,144 and course
enrollment=44,472). Enrollment in courses leading to government or industry-required
certifications and licensures also surpassed the benchmark set for FY2010.

CCBC’s continuing education department continues to serve local businesses and organizations
in the Baltimore area through contract training opportunities. Although the number of contract
training provided to businesses decreased in FY2009, CCBC has continued to surpass the
benchmark target set for this area for the fourth consecutive year (Ind. 26). Employer satisfaction
with contract training continues to remain high. In FY2009, 97% of employers were satisfied
with contract training provided by CCBC (Ind. 28).

Issues Raised by MHEC Review of CCBC’s 2009 Report
Graduation Transfer Rate After Four Years for Developmental Completers

The graduation-transfer rate after four years for developmental completers for the fall 2005
cohort showed a very slight increase over the fall 2004 cohort. The college has many initiatives
underway aimed at increasing the success of all students. However, the most significant is the
new CCBC strategic plan which contains a new direction, Student Success. The new plan will
extend from fiscal years 2011 through 2013 and includes four strategic directions in all. Three
directions existed in the previous plan (Teaching and Learning Excellence, Organizational
Excellence, and Community Engagement) and a new fourth direction, Student Success, was
added to formally acknowledge student success as an institutional imperative and to elevate the
college’s ongoing commitment to student achievement.

The ability of our students to achieve the educational goals for which they come to CCBC is a
very important measure of the success of the College. By establishing Student Success as the
first strategic direction, the college is clearly articulating how it will focus its resources and
measure progress.

Successful Persister Rate After Four Years for African Americans

The successful persister rate after four years for African American students in the fall 2005 was
59.1% and is statically the same as the rate in 2004. However, with the new strategic direction
(see response above) and new initiatives like Achieving the Dream, CCBC is focused on raising
these rates.

In spring of 2009, CCBC was the first community college in Maryland invited to join Achieving
the Dream. CCBC was selected because of its deep practice of using evidence to lead change and
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its progressive programs for at-risk learners, as was recognized through the MetLife Community
College Excellence Award, its numerous awards in learning outcomes assessment, and its
participation in national research projects such as the Learning Communities Demonstration
Project led by MDRC.

CCBC'’s focus for Achieving the Dream is student success, including the passing of
developmental and gatekeeper courses, the retention of students, and ultimately the awarding of
certificates and degrees. The focal point of student success has been infused into all planning
efforts, such as the creation of a new strategic plan and the process of reaccreditation with
Middle States.

Analysis of CCBC outcomes data over the past several years has shown that although large
numbers of students place into developmental courses, fewer than half ever complete
developmental sequences, and even fewer enroll in and complete gatekeeper courses. African
American students are disproportionately placed in developmental courses, and so they are at
even greater risk of not completing a credential. The result for all CCBC students is that only
about 15% ever earn a degree, despite the fact that about half list degree completion as a goal.
Even more disconcerting is that only 7% of our African American students ever earn a degree.
The college has identified four main strategies to use in improving student success—the
requirement of a mandatory academic success course for all new students, a comprehensive
advising system, accelerated courses and pathways for developmental students, and a campaign
to close achievement gaps between African American and white students.

Licensure/certification exam pass rate for Emergency Medical Tech (EMT) Paramedic

The licensure pass rate for the most recent cohort (FY2009) is now at 87%. Although this is still
not at the desired college FY2010 benchmark of 100%, it is at its highest level during the past
five years and higher than the national pass rate. Some of the volatility in the licensure pass rate
has been cause by the small number of test takers (14 in FY2008 and 15 in FY2009).
Additionally, within this same time frame, the National Registry of EMT’s, the national certify
agency, changed over from a paper and pencil examination to computer adaptive testing. The
department now provides more information about the examination process to students prior to
their testing and believe that this has been helpful. But more importantly, increased efforts have
been devoted to instruction that ensures more opportunity to students to apply didactic
knowledge and more intensive interactive learning situations. With increased efforts the college
is confident that our pass rates will remain significantly higher than the national average and
closer to the desired 100% benchmark.

COMMUNITY OUTREACH AND IMPACT

Community Involvement

In addition to being a major educational force in the region, CCBC is proud of its role in the
cultural life of the region. Each summer CCBC campuses enjoy involvement with local
festivities associated with their region of the county. The CCBC Catonsville Campus participates
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annually in the Catonsville Fourth of July parade on nearby Frederick Road. July 2010 was the
64™ year of this annual Independence Day celebration for the area and many CCBC employees
participated in the parade to show support to the local community. CCBC Catonsville sponsors a
float and CCBC administrators, staff and students ride on the float and pass out CCBC
giveaways. Dundalk Campus staff members also participated in a local parade, the Dundalk
Heritage Parade, in summer 2010. Staff members entered a float in remembrance of the Red
Rocket streetcars that used to travel the area. CCBC staff and students walked alongside the float
handing out CCBC giveaways.

CCBC Essex is the home of The Children’s Playhouse of Maryland, Inc., and is dedicated to
providing theatrical experiences for young people in Baltimore’s diverse metropolitan area.
CPM’s goals are: (1) to make live theatre accessible to all children, (2) to enable young people to
gain an appreciation of the arts as well as confidence and a sense of responsibility and (3) to
provide training and practice in acting and theatre production for youth. Offering classes,
summer camps and performing opportunities for young performers under 18 years of age,
Children's Playhouse of Maryland produces five musicals each year in its home studio, the J
Building Lecture Hall on the CCBC Essex Campus.

CCBC Dundalk has created a community garden that provides fresh produce to local food
pantries, providing fresh produce for those in need. As of August 2010, 220 pounds of produce
has been donated to the Community Assistance Network (C.A.N.).

CCBC Student Development, CCBC Foundation, Alumni Relations and Student Life are joining
forces with a number of community and business partners for the 2" annual Road 2 Success
career preparation event for students. CCBC is hosting a college-wide clothing drive requesting
donations for gently used business attire to help students gain a competitive edge in the job
market.

Community Partnerships

The Automotive Technology program at The Community College of Baltimore County (CCBC)
is the premier automotive technology training program in the State. The Manufacturer-Specific
program, in partnership with General Motors, Ford Motor Company, and Toyota Motors Sales
USA, provides students the opportunity to earn an Associate of Applied Science (AAS) degree
as well as meet specific training standards of their chosen manufacturer. The two-year
cooperative education program alternates college instruction with on-the-job dealership training.
Local dealers provide paid positions to students to help meet local economic and workforce
demands. The program is ASE/NATEF certified, all instructors are ASE Master certified, and
students may sit for ASE certification as they complete various segments of the program.

CCBC'’s School of Health Professions currently has a partnership with Franklin Square Hospital
Center and with MedStar providing the College with additional masters-prepared nursing
instructors from the hospital.

CCBC partners with the Baltimore County Public School System (BCPS) on a multitude of
projects. One joint effort focuses on preparing current high school students for college. Various
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programs are offered to introduce current high school students to the importance of college and
college life. The College Pathway Program provides college awareness activities that engage
high school sophomores in examining the advantages of choosing college as a pathway to their
future. Students participate in “college readiness” activities to reach their career goals and to
provide students with the necessary skills and abilities to be successful in college. The College
Connection Program provides exploration sessions for students to examine career options,
choosing a major, short and long term educational goals, financial planning, and special
decisions related to the college admissions process.

CCBC'’s Parallel Enrollment Program (PEP) continues to be a popular program among BCPS
high school juniors and seniors. Eligible high school junior and seniors can enroll in courses at
CCBC while attending high school giving them a jump start on college. CCBC hosts both a PEP
information day for high school juniors to introduce them to the advantages of the PEP program
and a PEP visitation day that allow prospective PEP students to visit a CCBC campus, take the
Accuplacer test, and meet with an Academic Advisor to discuss scores and next steps for
registration and orientation.

The Baltimore County Tech Prep Career Pathways Consortium shares a strong partnership
between The Community College of Baltimore County and the Baltimore County Public School
System. The Consortium has been established to ensure that students successfully completing a
Career and Technology Education program at the secondary level can seamlessly transition to
CCBC to continue their studies towards an Associate’s degree or become gainfully employed in
a high-wage, high-demand career.

Annually CCBC hosts a College Fair in partnership with BCPS at the Catonsville and Essex
Campuses. In 2010 over 100 universities and colleges from Maryland and surrounding states
were showcased at the College Fair. Each of the two CCBC campuses hosted approximately
1,000 prospective college students and parents at this year’s fair.

Other Community Outreach

The college’s facilities continue to be valuable resources for cultural, athletic, and community
events. The Catonsville, Dundalk and Essex campuses sponsored and hosted theatrical
productions, art exhibitions, musical performances, guest speakers, and high school athletic
competitions. High School graduation ceremonies, community sport events and statewide
academic competitions are regular occurrences on each campus during the year.

Environmental Scanning and Strategic Planning

Much of CCBC’s success at anticipating the needs for new courses, programs, and services for
the region continues to be facilitated by its Environmental Scanning effort. Reported are
important trends in the economy, labor force, social values, competition, education, technology,
demographics, and politics. Implications of these trends for CCBC are identified and used in
program development, executive decision making, and in operational processes. The
development of these environmental scanning reports involves literature reviews, tracking of
internal and external trends, and data analyses that are then shared with a wide variety of CCBC,
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business, community, and governmental leaders for their insights. The process of producing and
sharing these report scans has been very useful in identifying strategic opportunities for the
college.

The environmental scans provide both a framework and a focus for the College’s Strategic Plan
and planning process. Through FY2010, work on CCBC’s Strategic Plan for FY2011 - FY2013
took place. This new plan places major emphasis on the college’s goals of addressing student
success, teaching and learning excellence, organizational excellence, and community
engagement. All college plans such as COMAP Il (Comprehensive Academic Plan), the
Enrollment and Student Services Plans as well as plans for Administrative Services and
Institutional Advancement were aligned to reflect these College goals. The goals and objectives
were introduced throughout the College to the unit level. The college’s Institutional Planning
and Assessment Review Committee (INPARC) has taken a lead in implementing a cohesive
system of coverage and reporting.

COST CONTAINMENT EFFORT

Cost Containment Efforts

The following present various cost saving/sustainability initiatives that were employed during
FY2010.

CCBC continued its hiring “chill” carefully reviewing every open position, with Senior Staff
reviewing each request and authorizing only select recruitments based upon needs to deliver
instruction and associated support to students. This hiring “chill” is responsible for
approximately $700,000 of savings.

Electronic applications replacing a number of manual processes that resulted in savings of
$46,250 from the following:

e Communicate with financial aid students via e-mail
Eliminating mailing of paystubs to employees with direct deposits
Issuing employee reimbursements through ACH instead of checks
Enhanced electronic self service options for students (Registration, admissions, etc.)
Process implemented to monitor copies made at the multi-functional devices

Reducing Utility Consumption from a number of initiatives that included:
e Closing down the buildings during holidays $80,000
e Adjusting thermostats by 1 degree (higher in summer and lower in winter) $16,000
e Installing energy efficient lighting $16,718

Other:
e Utilization of double sided forms (e.g. adjunct faculty contracts) and general duplex copying
e Save America campaign — (proper disposal of cigarette butts)
e Additional push to recycle

125



THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the

performance indicators below.

Fall 2006 Fall 2007 Fall 2008 Fall 2009
A. Percent credit students enrolled part-time 64.8% 65.7% 65.3% 63.7%
B. Students with developmental education needs 68.0% 69.0% 72.0% 73.0%
FY 2006 FY 2007 FY 2008 FY 2009
C. Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses 1,910 2,007 2,139 2,288
D. Financial aid recipients
a. Percent receiving Pell grants 25% 24% 24% 26%
b. Percent receiving any financial aid 38% 37% 36% 38%
Spring 2006 Spring 2007 Spring 2008 Spring 2010
E. Credit students employed more than 20 hrs/ week 61.8% 59.5% 57.4%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
F. Student racial/ethnic distribution
a. African American 31% 32% 31% 34%
b. Asian, Pacific Islander 4% 4% 4% 4%
c. Hispanic 2% 2% 2% 3%
d. Native American 0% 0% 0% 0%
e. White 57% 56% 56% 53%
f. Foreign 2% 2% 2% 2%
g. Other 3% 3% 4% 3%
FY 2006 FY 2007 FY 2008 FY 2009
G. Wage growth of occupational degree graduates
a. Median income one year prior to graduation 22,345 23,512 19,097 20,038
b. Median income three years after graduation 42,592 46,272 44,344 45,867
c. Percent increase 91% 97% 132% 129%
Accessibility and Affordability
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1 Annual unduplicated headcount
a. Total 66,142 63,860 63,529 66,494 68,000
b. Credit students 27,978 27,817 28,251 30,120 29,500
c. Non-credit students 39,739 37,449 36,653 37,921 40,000
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
2 Market share of first-time, full-time freshmen 37.1% 39.0% 43.1% 43.1% 39.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
3 Market share of part-time undergraduates 66.2% 66.5% 67.6% 69.8% 66.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
4 Market share of recent, college-bound high school graduates 49.5% 51.1% 50.3% 50.1% 50.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5 Enrollment in online courses
a. Credit 9,079 9,585 10,724 13,487 11,000
b. Non-credit 659 751 659 1,051 1,500
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
6 Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions 43.1% 43.6% 43.2% 46.7% 45.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 94.0% 97.0% 95.0% 96.2% 95.0%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort Spring 2009
8 Non-returning student satisfaction with educational goal
achievement 71% 59% 60% 47% 70%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
9 Developmental completers after four years 47% 48% 48% 49% 50%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persister rate after four years
a. College-ready students 78.0% 78.9% 80.0% 81.3% 78%
b. Developmental completers 83.7% 84.5% 81.6% 80.1% 84%
c. Developmental non-completers 45.9% 47.8% 46.1% 43.6% 46%
d. All students in cohort 71.7% 73.3% 71.5% 70.4% 71%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 54.6% 55.4% 55.1% 56.7% 58%
b. Developmental completers 53.3% 51.5% 49.5% 49.8% 55%
c. Developmental non-completers 24.2% 27.1% 27.3% 27.5% 24%
d. All students in cohort 46.1% 46.4% 45.3% 45.5% 47%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 80% 79.3% 80.8% 82.4% 80%
b. Mean GPA after first year 2.60 2.67 2.72 2.60
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 72% 81% 72% 7% 80%
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enrollment compared to service area population
a. Percent non-white enrollment 40% 40% 41% 44% 40%
b. Percent non-white service area population, 18 or older (not
benchmarked) 30% 31% 31% 32%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 14.5% 17.0% 17.0% 18.0% 17.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 27.8% 28.0% 28.0% 28.0% 32.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persister rate after four years
a. African American 62.3% 63.1% 59.0% 59.1% 70%
b. Asian, Pacific Islander 80.5% 80.6% 78.4% 87.8% 80%
c. Hispanic 73.2% 69.4% 65.6% 66.7% 75%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American 37.1% 36.9% 36.2% 36.4% 45%
b. Asian, Pacific Islander 61.5% 55.6% 54.4% 64.9% 57%
c. Hispanic 57.7% 37.1% 40.6% 37.7% 50%
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19 Occupational program Associate degrees and credit certificates
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awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation
Employer satisfaction with career program graduates

Licensure/certification exam pass rates

a. Emergency Medical Tech - EMT-Basic
Number of Candidates

b. Emergency Medical Tech - EMT -Paramedic
Number of Candidates

c. Massage Therapy
Number of Candidates

d. Medical Laboratory (first class 2010)
Number of Candidates

e. Mortuary Science
Number of Candidates

f. Nursing - Practical
Number of Candidates

g. Nursing (RN)
Number of Candidates

h. Occupational Therapy
Number of Candidates

i. Physician Assistant
Number of Candidates

j. Radiological Technology (Radiography)
Number of Candidates

k. Radiation Therapy Technician
Number of Candidates

|. Respiratory Care Therapist
Number of Candidates

m. Veterinary Technology
Number of Candidates

Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
160 147 193 174 194
87 80 127 126 103
96 104 178 142 109
426 441 422 439 451
20 24 13 17 39
173 214 203 200 229
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
84% 90% 85% 76% 85%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
83% 88% 82% 82% 85%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
96% 92% 84% N/A 90%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
99% 91% 99% 94% 100%
81 91 83 110
78% 79% 71% 87% 100%
18 29 14 15
94% 88% 86% 100% 90%
17 17 14 9
na na na na na
na na na na
85% 85% 80% 2% 90%
13 26 25 18
96% 100% 96% 94% 90%
26 25 28 18
92% 95% 96% 97% 90%
218 176 210 202
100% 87% 94% 82% 100%
8 15 17 11
91% 96% 96% 95% 100%
35 27 27 38
100% 100% 95% 96% 100%
11 16 19 23
NA 31% 47% 85% 90%
16 15 13
79% 86% 82% 100% 90%
14 29 11 15
100% 75% 63% 64% 90%
12 20 16 11
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
24,693 21,306 20,369 27,144 21,000
39,026 34,889 36,845 44,472 32,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
4,501 4,299 5,773 7,356 3,800
7,218 7,673 11,519 15,381 7,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
224 187 157 133 120
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
23,572 23,149 21,290 23,646 16,000
42,274 40,338 42,979 51,393 50,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
98% 99% 97% 97% 95%
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Community Outreach and Impact

29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount
b. Annual course enroliments

30 Enroliment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount
b. Annual course enroliments

Effective Use of Public Funding

31 Percentage of expenditures on instruction

32 Percentage of expenditures on instruction and selected academic
support

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
10,487 9,463 7,896 8,509 8,000
22,403 21,125 20,718 19,979 14,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
3,479 4,116 3,584 4,409 3,500
6,538 7,625 6,797 7,355 7,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
51% 49% 49% 49% 53%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
60% 58% 58% 57% 62%
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FREDERICK COMMUNITY COLLEGE

1. MISSION

Frederick Community College is a student-centered, community-focused learning college
preparing individuals to meet the challenges of a diverse, global society through quality,
accessible, innovative, lifelong learning.

Frederick Community College offers courses, degrees, certificates, and programs for workforce
preparation, transfer, and personal enrichment. Through these offerings, the College enhances
the quality of life and economic vitality of Frederick County.

2. INSTITUTIONAL ASSESSMENT

Goal 1 (Quality and Effectiveness) of the State Plan for Postsecondary Education (State Plan),
clearly expresses the desire of the State to have an “academically excellent and effective
postsecondary system”. In response, the College’s Board of Trustees has approved an
Institutional Effectiveness and Assessment Procedure as of May 2010. The purpose of this
procedure is to identify the manner in which the College connects the concepts of effectiveness,
assessment, planning, and reporting in its overall operating activities. It further identifies the
anchors which the College uses in determining overall effectiveness, the role that assessment has
in the evaluation of effectiveness, the points where the College’s effectiveness will be evaluated,
and the reporting practices associated with assessment. The College has identified four Critical
Success Factors for recognizing and affirming accomplishment of its external accreditation
requirements and exemplary achievement of internally developed goals and objectives of its
Strategic Plan. They include:

1. Access and Articulation
2. Student Achievement
3. Resource Management
4. Quality Assurance

In addition, the College is in the process of developing an Academic Master Plan and a Program
Review Plan to chart the course for the College’s academic future and serve as a guide in
program decision making and resource allocation.

A. _Accessibility and Affordability

Goal 2 (Access and Affordability) of the State Plan emphasizes the importance of accessibility
of education to students. The College continues to be mindful of that fact and has now
increased its enrollment capacity by building a new Classroom/Student Center. Opened in spring
2010, the building houses 10 classrooms and 6 computer labs and greatly expands the College’s
ability to support students’ educational goals. Additionally, the College is able to keep its tuition
affordable for most Frederick County residents, evidenced by its low tuition and fees compared to
Maryland public four-year colleges and universities.

In addition to the above, several initiatives are now routinely adopted by the College to
enhance accessibility for Frederick County residents. They include:
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e Monthly visits by admissions representatives to each of the nine public high schools,
and three private high schools,

e Attendance at home school events in Frederick County to present information about
the College to prospective students,

e Regular monthly presence at the Business Employment Center to provide,
education/training information for unemployed Frederick County residents,

e Regular visits to local businesses and Ft. Detrick , to promote specialized programs
and educational opportunities,

e The presence of touch-screen kiosks in the registration area for Spanish speakers’
parents and prospective students concerning College opportunities, and costs, and

e Special populations community events such as the Asian Lunar Festival, Latino
Festival, Kappa Alpha Psi ceremony, and Maryland School for the Deaf conference.

Overall, the College has met five out of its nine established benchmarks for achieving student
access and affordability. The College is pleased to find that it has been able to:

e Increase its credit enrollment by 25% (6,872 vs. 8,580),

e Increase enrollment in on-line credit courses by 53% (3,353 vs. 5,132),

¢ Increase its market share of first-time, full-time, freshmen by 8% (48% vs. 56%), and
part-time undergraduates by 4% (73% vs. 77%), and

o Keep total tuition and fees at 45% of the MD state public universities rates and 3%
lower than its benchmark.

The College continues to work on other benchmarks, however, and finds that:

¢ Non-credit enrollment has declined (12,296 vs. 10,450) and is 6,050 students fewer
than the College’s benchmark (16,500),

e Total unduplicated headcount has declined (from18,478 to 18,258) and is 4,642
students fewer than the College’s benchmark,

e The percentage of recent college-bound high school graduates has declined
somewhat (60% vs. 61%), one percentage lower than the College’s benchmark), and

e Enrollment in on-line non-credit courses has declined by 11% (155 vs. 137).

Frederick Community College credit students now average 22 years in age, are more likely to
be female (59%), part-time (62%), enrolled in transfer programs (62%), and Frederick County
residents (93%).

B. Quality and Effectiveness: Student Satisfaction, Progress and Achievement

To further support Goal 1 of the State Plan and its associated emphasis on student achievement,
Frederick Community College continues its collaboration with the Frederick Public Schools
(FCPS) for aligning its curriculum to increase college readiness of FCPS graduates. The
College and FCPS realize the importance of working together to ensure continuity of learning
necessary for successful first-time college students. In an effort to foster ongoing
communication and address common concerns, FCPS and the College have agreed to collect
and evaluate all placement testing data and exemptions from placement testing for FCPS 2009
graduates. The goal of this project is to determine which courses, levels of courses, student
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grades and senior schedules lead to greater college readiness. College data for this cohort was
linked with the FCPS student records to support the research goal and answer specific questions
concerning the promotion of positive changes in student learning in Frederick County. In
addition, FCC’s department chairs and program managers from all disciplines met with FCPS
teachers to discuss college readiness factors and issues and changes in both systems that related
to learning in future students.

The College is pleased to note that the benchmarks for Quality and Effectiveness (which
include Student Satisfaction, Progress and Achievement) have, with two exceptions, been met.

e Graduate satisfaction with educational goal achievement remains high (97%),

e Non-returning student satisfaction with goal achievement remains high (77%),

e Successful persister rates among college-ready (85%) and developmental completers
(89%) remains high,

e Average student performance at transfer institutions remains high (2.83), and

e Cumulative GPA of 2.0 or higher for transfer students to MD public four year
institutions is high (85%).

Unfortunately, the College did not meet two of its benchmarks as 2010 saw a:

¢ Decline in developmental completers after four years of 1% (57% vs. 56%), and a
e Decline in graduate satisfaction with transfer preparation 10% (88% vs. 78%).

Important to note regarding graduate satisfaction, however, is the change in 2009 Graduate
Follow-Up survey being used. Scoring scales for this instrument were changed from a choice of
five responses to four (Very Good, Good, Fair, Poor, Very Poor) / (Very Well, Well,
Moderately Well, Poorly). Institutional researchers throughout Maryland community colleges
subsequently reported associated decline in their transfer satisfaction rate as well.

Given the above, the College is aware of, and responsive to, student needs associated with
career and transfer preparation. As a result, its Career and Transfer Center (CTC) has
implemented several initiatives to assist students with their career and transfer goals:

e Revised the Career and Transfer Planning session offered in New Student Orientations to
emphasize the expectation that students begin making career and/or transfer planning
decisions by the time they have completed 30 college credits. As a result, the CTC staff
have seen not only an increase in the number of students utilizing CTC services, but more
importantly, use of services much earlier in student’s college experience than previously
observed.

e Developed My Transfer Plan, a comprehensive planner that guides students through the
process of evaluating, selecting, applying to, and financing four-year colleges. CTC staff
developed this initiative in conjunction with the Academic Advising staff, who also
facilitate use of the planner with students seeking advising services.

e Implemented a systematic process for the electronic transmission of information
regarding career development and transfer planning resources. On a weekly basis, all
first year students receive an e-mail containing information on upcoming CTC events
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such as workshops, campus visits from 4- year college representatives, and employment
recruitment opportunities.

Goal 4 (Student-Centered Learning) of the State Plan emphasizes the importance of educational
transitions and an effective alignment across all higher education segments for enhancing
student success. In response, the College has signed 9 new articulation agreements with various
four-year universities in the State and 2 with technical colleges, developed 3 new credit
programs, revised 21 and discontinued 8. In FY 2009, the Curriculum Committee also
approved 20 new courses.

In addition to emphasizing transitions, Goal 4 of the State Plan seeks a student-centered
learning system as an essential means of addressing differences among learners in manageable
and effective ways. The College recognizes this importance and has taken initiatives to promote
the success of learners by creating the First Year Focus program, the Early Alert program, the
Individual College Academic Plan (ICAP), and the Woman-to-Woman Mentoring Program.
During this past year, these programs were assessed to determine their effect on student
learning and/or underwent significant enhancement. To that end:

e The First Year Focus (FYF) program serves traditional age students entering College
directly after graduation from high school. The program consists of a comprehensive
orientation process, intrusive and individualized academic advising, including weekly
correspondence from the advisor to the student, and an early warning process for
students evaluated by faculty members to be at risk of academic failure. FYF
students are assigned to an academic advisor for their first 24 credits. Advisors
communicate with their assigned students on a weekly basis via the myfcc e-mail
system advising students of upcoming milestones (e.g., deadline to withdraw from
classes) and events (e.g., career development workshops) that are relevant to first-
year students. The program was implemented in 2008-09. An assessment of the
effectiveness of the Orientation program, one of the major components of the FYF
initiative, was conducted this year using 2009 Orientation program data. Data
revealed that those incoming students who attended the Orientation program had a
statistically significant higher (p < .01) rate of fall-to-spring retention (73%, n=517)
that those who did not attend Orientation (65%, n=188). While unable to account for
intervening variables, the data does suggest that the Orientation aspect of the First
Year Focus program seems to support student retention.

e The Early Alert program now provides faculty an opportunity to assist students,
deemed to be at risk of academic failure, with a recommended course of action to
address their course standing. The goal of the program is to increase the eligibility of
a student to return to the College in a subsequent semester (e.g., not “fail out” or
suffer academic suspension). An assessment of the effectiveness of the Early Alert
program conducted this past year revealed that between 2008-09 and 2009-10, the
percentage of students who were issued an Early Alert but achieved a favorable
course outcome rose from 52% to 62%, indicating that the Early Alert program has
been effective in addressing student success and therefore, ultimately, retention.
While these efforts resulted in a 42% increase in the overall number of Early Alerts
issued between 2008-09 and 2009 -10, the rate of Early Alerts issued to students, who
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ultimately had an unsuccessful course outcome, rose only from 17% to 18%,
indicating that the program is under-utilized by faculty. Continued emphasis will be
placed on increasing faculty use of the Early Alert program as a means of providing
students with critical feedback on their academic performance in the classroom.

e The Individualized College Academic Plan (ICAP) was actually developed several
years ago as a tool used by advisors to help students establish educational goals and a
formal educational plan to enable them to achieve their stated goals. This year,
however, the ICAP, originally in paper form, was significantly enhanced when
redesigned to an electronic version. While meeting with the student, the advisor
completes the ICAP online and at the conclusion of the advising session, sends a
customized copy of the ICAP to the student’s College e-mail account where the
student can access it at any time during the year. For example, students who are on
Academic Probation will have embedded in their ICAP an electronic link to the
College’s Academic Probation Policy providing them with a ready reference, rather
than having to rely solely on the advisor’s verbal description of the restrictions
associated with Academic Probation standing. Students can also refer back to their
ICAP for future semester course suggestions made by the advisor to assist them with
appropriate course sequencing.

e Finally, the Woman-to-Woman Mentoring Program, created by the Frederick County
Commission for Women and established at the Women's Center in the Office of
Adult Services matched 13 mentor/mentee pairs during this first year of operation.
The Woman-to-Woman Mentoring Program is an intergenerational program designed
to assist young women ages 18 - 29 who desire career and personal guidance to
transform their lives through mentoring relationships focused on career, education
and family.

C. Diversity
The College achieved all but one of its diversity benchmarks as it aligns itself with Goal 3

(Diversity) of the State Plan to promote accessibility and achievement historically under-
represented student populations. The College:

e Now enrolls proportionately more minority students (25%) than similar residents
who live in its service area (20%),

e Has obtained higher rates of minority full-time administrative and professional staff
(19%) than its 11% benchmark for 2010, and

e Has obtained higher rates of minority full-time faculty (12%) than its 11%
benchmark for 2010.

The College has also been very successful in enhancing the diversity of its student body whose
racial/ethnic makeup is now more diverse than that of Frederick County. As of fall 20009,
students of color comprised 25% of the College’s student body, a 70% increase from five years
ago in fall of 2005. Of this number, 12% were African American, 6% Hispanic, 4% Asian, and
0.6% were Native American. What remains is for the College to focus on under-represented
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students’ achievement rates since graduation /transfer rate for African-American students at the
institution has declined from 55% in 2004 to 36% for 2005 cohort.

Frederick Community College is committed to closing the achievement gap between students
of color and its students in general. Using a comprehensive and holistic educational model, the
Multi-Cultural Student Service Program provides students of color with ongoing support and
guidance to allow them to reach their fullest academic and social potential. Students have the
option to work with a caring mentor who will assist them with their academic and personal
goals, while receiving a variety of innovative interventions to address their academic and
personal challenges. Through this Program, the College attempts to:

e Ensure that first year students make a successful transition to the institution,

e Improve grade point averages and retention rates of these first-year students,

e Assist students in completing their program of study, transferring to four-year
institutions, and/or entering the work force,

e Provide counseling, information, and support services to meet students’
developmental and educational needs, and

e Provide academic and student development opportunities which will enhance college
persistence and personal growth.

Two program initiatives are employed to complement this effort. The Elite 8 program provides
female students overall support essential to their academic goals. Participants find
encouragement and assistance as they participate in weekly discussions and activities designed
to meet their general needs. Through the program, eight important principles are emphasized:
academic excellence, sisterhood, healthy relationships, leadership, community service,
perseverance, confidence, and positive self-image.

The Big 6 Program on the other hand is designed to provide males of color, especially African
American males, with the necessary support, academic development, and life training to
improve academic achievement. This all-male program encompasses a wide array of
researched educational strategies proven to assist African American males as well as initiatives
to meet recommendations set forth by the Task Force on the Education of Maryland’s African-
American Males. Workshops and activities are conducted on a weekly basis and take place
during the school day and/or on the weekends. Workshops and activities are designed to
educate, motivate, challenge, and support males in reaching their fullest, life potential and to
achieve academic excellence in the classroom. The Big 6 Program uses Afro-cultural teaching
pedagogy to effectively engage the African American male learner and provide cultural
competence training to instructors at the College. In addition, the program provides
participants with a mentor, community service opportunities, an Afrocentric centered
curriculum and literature to increase cultural consciousness relevant to their real world
experience.

Goal 3 of the College’s Diversity Strategic Plan seeks to have College employees who mirror
the representation of historically under-represented students. Objectives under this goal also
seek to establish the College as a leader in cultural diversity, and assure that College policies,
procedures and practices promote inclusion. The College has worked diligently to achieve this
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goal and, as a result, is pleased to report that their recruitment efforts yielded a positive result.
The College now has more diverse full-time faculty, administrative, and professional staff than
its stated benchmark. Moreover, in 2009, a Memorandum of Understanding was signed with
Howard University to provide a Howard doctoral student intern with a partial salary,
mentorship, and professional development in exchange for the student’s teaching two three-
credit courses. The College hosted the intern in spring 2010. The College also further supported
the strategic goal of diversifying faculty and staff by facilitating the hiring of three foreign
employees (two faculty, and one administrator) in the past several years through the H1B visa
process.

D. Economic Growth and Vitality, Workforce Development
Goal 5 (Economic Growth and Vitality) of the State Plan articulated the importance of
promoting economic growth and vitality of the State through the development of a highly
qualified workforce. In response, the College offers variety of opportunities to Frederick
County residence to advance their careers. One third of all credit enrollments during fall 2009
were in the College’s career programs leading to an A.A.S. degree, a certificate, or a letter of
recognition. These programs, geared towards producing workforce-ready graduates, have
increased in enrollment 37% since fall 2004. For the past six years, the largest number of
graduates in career programs has been in the health sciences. The enrollment for Allied Health
programs in particular continues to grow as it addresses the increased demand for trained
professionals in this field. In addition, majority of the non-credit programs are designed to
develop a highly qualified workforce.

The College has met half of its benchmarks for Economic Growth and Vitality and Workforce
Development. Clearly, economic dynamics of the County have adversely impacted the
indicators not being met.

Current positive trends include the fact that:

e Total graduates (309) for Occupational Program Degree and Credit Certificates
increased 16% in FY2009 compared to FY2006 (265). This increase is 10% higher
than the benchmark (280),

e Career program graduates employed full-time in a related field is higher (96%) than
the 2008 benchmark (89%),

e Graduate satisfaction with job preparation (89%) is higher than last surveyed but still
down relative to 2002 (100%),

e Pass rates for allied health licensure and certification exams are high, 99% for
Registered Nursing , (100%) for Practical Nursing (100%), much higher than the
corresponding benchmarks (92%), Finally

e Employer satisfaction with contract training is higher (98%) than in 2009 and is
equal to the FY2010 benchmark.

However, there are some negative trends for the College within this area. Specifically,

e Two programs have fewer graduates than the benchmarks, Health Services (127 vs.
130) and Natural Science (Hospitality 5 vs. 10),
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e Pass rates for Respiratory Therapy (91%) licensure and certification exams (91%)
are lower than last year and the benchmark (92%),

e Enrollment in non-credit, workforce development courses is down (N=11,643 vs.
13,869) compared to 2006,

e Enrollment in continuing professional education leading to government or industry-
required certification or licensure has declined compared to FY 2006 (N=2,451 vs.
3,775), and

e Annual enrollments in contract training courses has declined compare to FY 2006
(N=7,272 vs. 8,352). Actual numbers of contracts fell as well (N=82 vs. 95).

The College received a $1.9M award from the U.S. Department of Labor (DOL) to design and
promote building trade programs as part of the High Growth and Community-Based Job
Training Initiative and in response to the State’s acknowledged need for a more highly
qualified workforce. The grant resulted in the development of a Construction Management and
Building Trades Technologies Institute to address the construction workforce needs in
Frederick County and the surrounding region. The College now offers continuing education
training programs in six skilled trades (Welding, HVAC, Electrical, Carpentry, Plumbing, and
Masonry), two new credit certificate/Letters of Recognition programs (LOR), a new Building
Trades Associates Degree, augmented courses in the Construction Management Associates
Degree, and a more seamless transition between work and education for County residents. All
of the above was meant to help create a visible educational career path for the Building Trades
workforce. The College has trained 701 students by the end of grant in February 2010. The
relative success of the grant is evident given that 188 (27%) students completed their
education/job training, 468 (67%) received degrees or certificates, and 214 (31%) entered
training-related employment.

E. Effective Use of Public Funding
The two indicators for Effective Use of Public Funding are lower than the College’s
established 2010 benchmarks.
e Percentage of expenditures on instruction for 2009 is 47% and is 6% below the
established 2010 benchmark ( 53%), and the
e Percentage of expenditures on instruction and selected academic support is 6%
below the 2010 benchmark (52% v. 58%)

Both of these rates have stayed the same as the previous year.

MHEC Required Explanation for Indicator 32

e Percentage of expenditures on instruction and selected academic support (32)
The percentage of expenditures on instruction and selected academic support has
dropped consistently from 58% in FY 2005 to 52% in FY 2008. Explain the steps
that the College has taken to move toward its FY 2010 benchmark of 58%.

e College Response
State funding for instruction and selected academic support continues to remain two
years behind (state funding for FY 2010 is based on FTE's from FY 2008).
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Meanwhile, the College has experienced a 9% growth in FTEs during fall 2009 and
spring 2010. The combination of the lag in funding based on FTE's in conjunction
with the State reductions in overall funding affect have, and will continue to affect the
College’s ability to increase expenditures for instructional purposes. Essentially, the
reduction in public funding is limiting the revenue available to fund current and
future budgets at the College. Without sufficient funding it is difficult for the College
to provide a quality educational experience for students. As a result, the College

has had no choice but to raise tuition and furlough its employees in order to meet
instructional cost demands. In-county tuition rate has been raised by $7 a credit hour
for FY 2011, almost twice the rate of any previous year. Faculty and staff have also
been furloughed four days. FY 2010 and 2011 State of Maryland and Frederick
County additional fiscal reductions in funding have put the College even further
behind. Clearly, educational access to a segment of the County’s student population is
being threatened and educational excellence at the College is at risk.

3. COMMUNITY OUTREACH AND IMPACT

Goal 1 in the State Plan emphasizes the importance of active involvement of higher education
institutions in their respective community. The College’s staff continues to take the importance
of community outreach seriously serving on the FCPS Guidance Board, ANSR (Advocates for
Non-Speaking Residents), and the Leadership Frederick Education Board. Faculty have also
staffed recruitment booths or participated on panels at the Chamber of Commerce Fairs,
Frederick City Government, Frederick County, Ft. Detrick, Armed Forces Day, Juvenile
Diabetes Community Fair, Maryland School for the Deaf, Citicorp, BB&T, Business
Employment Center, and the Frederick County Health Department. Additional examples of
community/staff involvement are listed below.

Frederick County Public School (FCPS) remains one of the College’s partners in
improving access to higher education in the county. Approximately 2,500 FCPS
students attended College Night as over 90 college representatives have staffed
tables to present college options for county college-bound students. Also, the
College’s “Life After Middle School” event has helped over 300 local parents of
eighth graders where presenters discussed career and education options available in
the County, the high schools, and beyond.

The Children’s Center partners with Frederick County Public School's Success
Program, a transitional education program designed for students 18-21 who have
disabilities and are high school graduates. The program allows students to learn
skills for daily living, increases their academic skills, and exposes them to the world
of work.

The Services for Students with Disabilities (SSD) office offered outreach to FCPS
high schools during summer 2009. This included SSD staff visiting special
education teachers and case managers at various high schools to share a newly
created Transition to College video. This video is also posted on the College’s
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website and is helpful to students preparing for the transition from high school to
college.

In addition, the College and FCPS, Division of Rehabilitation Services (DORS),
Service Coordination, The Arc of Frederick County and Frederick County
Workforce Services offered the annual Transition Fair in spring for Frederick
County high school sophomores, juniors, and seniors who require special education
services. Almost two hundred students and parents attended the session and learned
about "life after high school.” The fair included a keynote speaker, workshops for
parents and students related to post-secondary education and workforce
opportunities, as well as an exhibitor's fair and campus tour.

College faculty are also involved with the scientific community where one faculty
member is the president of the Frederick Chapter of Sigma Xi, the international
scientific honors society. The College has also co-sponsored some events, which
bring members of the area’s scientific community (Hood College, NIH, NCI, etc.) to
the campus for meetings and seminars. Seminars, which are open to the public,
foster students access to scientific professionals and improve networking and
collaborative opportunities for students and faculty alike. Also, with the long-term
service learning project with the Monocacy Battlefield National Park, students
participated in a research project by collecting aquatic invertebrate data needed by
the park. In addition, students in one science class are required to participate in the
National Parks Day, volunteering in clean-up efforts at area parks.

Community members currently serving on the College’s Diversity Committee come
from different local organizations such as Negro Business and Professional
Women’s Club, Kappa Alpha Psi fraternity, Multicultural Office of FCPS, Indian
Association, Latinos Unidos of Frederick County, NAACP, UNESCO Center for
Peace, Governor’s Commission on African Affairs, Omega Psi Phi fraternity,
Mosaic (multicultural) Church, Ft. Detrick Office of Small Business Programs,
Human Relations.

As a result of her work with the College’s Diversity Committee, the College’s
Director of Diversity received the Lord D. Nickens Community Service Award from
the Frederick County Human Relations Commission for her "outstanding
contributions toward the work of human relations in Frederick County." She also
received a congratulatory certificate from Senator Barbara Mikulski for "her strong
commitment and record of achievement in promoting affirmative action, cultural
diversity and inclusion within the community."

In 2009-2010 the College was also involved in community programs to promote
diversity in Frederick County. Programs included a Martin Luther King Celebration,
History of Black Deaf Education, Lunar New Year Celebrations, Annual Human
Relations Awards, International Committee of Sports for the Deaf (Deaflympics, Is
Frederick, MD Deaf Friendly?), and the Theodore Stephens Excellence Awards for
African American Students enrolled in FCC. Additionally, the Office of Diversity
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supported community organization events such as the Negro Business and
Professional Women’s Martin Luther King, Jr. Celebration, the Asian Lunar New
Year, Annual Human Relations Awards, the Theodore Stephens Excellence Awards
for African American students, the NAACP annual banquet, the Second Annual
Asian American Health Fair, and hosted the Fifth Annual Frederick Latino Festival.

Initiated by a member of the Board of Trustees, this past year the College was
involved in two additional activities designed to support community members of
color. First, FCC's President gave an overview of the College and its programs to
Alpha Phi Alpha fraternity. Second, the College continued to serve as the location
for the annual two-day Capital District African Methodist Episcopal Church school
convention. Organizers chose the College primarily to provide youth

participants exposure to a campus environment in order to foster college-oriented
goals at an early age.

The Office of Adult Services formed a community partnership with the Frederick
County Department of Social Services for the Maryland Rise program, a program
created to assist individuals, receiving public assistance, to return to college for
developing and enhancing marketable skills. Nineteen students participated. Adult
Services staff provided educational case management for the students and the
Department of Social Services provided assistance with tuition, books, and other
educational costs.

Faculty also led the College’s involvement with the Bikes for the World Drive. This
is a partnership between FCC and the Carroll Creek Rotary Club to offer over 100
bikes to individuals around the world.

Each election year for the past 6 years, the College has sponsored a series of political
forums and debates. FCC's students and faculty have recently partnered with the
Frederick News Post, the League of Women Voters, and WFMD Radio to hold a
series of debates related to the 2009 Frederick City Elections.

The Children’s Center helps one agency in the community each month. Three
examples are noted here. Pennies for pets were collected and donated to the
Frederick County Humane Society for dog food. Food and supplies for the soldiers
in the armed forces was collected for the Frederick Community Action Agency. The
Adult Center residents visit the Children’s Center once a month and do an activity
with the pre-k classroom.

One of the goals of the athletic department is to be a positive role model for the
youngsters in the community. A few examples of their community participation
include: hosting over 150 boys and girls campers grades 2-8 in basketball, softball,
volleyball and baseball, inviting North Frederick Elementary 5th graders to the
College FCC for a "play day" where they had scavenger hunts, math activities and
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basketball, and the Athletic Department and alumni golf tournament scholarship
fundraising event which served 144 people from the community

Students’ clubs are also active in the community. The following are two examples:
Poverty Simulation - FCC/ United Way Collaboration: exposed students and
community members in a role play to the challenges of poverty and hunger. One
hundred students participated from FCC, FCPS, and Washington College. Thirty
non-profit organizations participated in this simulation. FCC Honors Students
Association participated in Pink Ribbon Bike Ride and Canal Clean-up fundraisers
for the Community Horwitz Breast Cancer Fund. In addition, they collaborated with
the Fashion Club in a fundraiser to benefit Haiti. Moreover, Student Program Board
organized a movie night as well as collected corporate sponsorships for a fundraiser
of a non-perishable food item for Frederick’s Soup kitchen.

College students and faculty members are also actively promoting music, theatre, and arts in the
community by holding presentations, exhibitons, and performances and by being active members
of various Arts Boards. Examples of their involvement in the community include:

Current faculty as members of the Delaplaine's exhibition selection panel. As a
member of this panel, they review the artists' applications for exhibition and evaluate
their merit. In addition, another faculty is a member of the Regional Greater
Frederick Advertising Federation for student ADDY awards committee and the
Public Art Task Force for the City of Frederick.

The College also recorded several video segments of community topics for its cable
TV Channel 23. Examples of studio interviews include: Guy Djorkin, Executive
Director, UNESCO Center for Peace and the US Ambassador from Cape Verde
Islands, the US Ambassador from Slovakia, and the US Ambassador from Slovenia.
The Meeting Point is a new program in which the President of FCC, Dr. Carol
Eaton, interviews FCC and community guests such as Frederick Mayor Randy
Clements.

Communications Graphics students producing graphic designs for Frederick
County’s Habitat for Humanity.

Faculty serving as a Rotary Club regional judge for a “Peace Poster” competition.

Faculty serving as a member of Scholarship Committee for GFAF to award
$7,000.00 in scholarship funds to Frederick County high school and college students.

Scheduling, coordinating and promoting the White House News Photographers
Association (WHNPA) Exhibition .

Involvement in a Frederick County community collaboration with The Ensemble
School and Maryland Ensemble Theatre. The collaboration produced six
performances of a Shakespeare play with 30 members of the cast and crew.
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4, COST CONTAINMENT

The following are significant cost containment and/or reallocation actions that were adopted in
fiscal year 2009-10. These actions resulted in $1,188,502 of savings:

e One Furlough Day - Estimated Savings $80,000
e Restrictions to Contracted Services $279,529
e Restrictions to Purchased Equipment $160,132
e Restrictions to Travel & Conferences & Meetings $180,770
e Restrictions to IT Equipment & Software $85,512
e Restrictions to Supplies & Course Costs $106,080
e Elimination of the General Counsel Position $105,600
e Reduction of Hourly Staffing $32,300
e Reductions to Scholarships $113,579
e Elimination of Funding for the Innovation $45,000

Fund & Collaboration Council
e TOTAL $1,188,502
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FREDERICK COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

White

Foreign

Other

@~ ooooTp

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
61.5% 62.3% 62.4% 62%
51.0% 56.0% 56.4% 60%
FY 2006 FY 2007 FY 2008 FY 2009
269 228 308 303
8.4% 8.6% 9.5% 10.6%
19.2% 18.8% 26.5% 27.7%
Spring 2004 Spring 2006 Spring 2008 Spring 2010
72% 59% 57% August
Fall 2006 Fall 2007 Fall 2008 Fall 2009
7.6% 10.1% 9.5% 9.9%
2.2% 4.1% 2.4% 2.9%
3.8% 4.9% 4.7% 5.0%
0.6% 0.5% 0.6% 0.6%
79.0% 75.0% 74.3% 74.5%
5% 2.8% 5.8% 4.8%
2.3% 2.6% 2.6% 2.4%
FY 2006 FY 2007 FY 2008 FY 2009
$15,599 $15,984 $23,638 $19,186
$40,338 $41,234 $43,636 $44,890
159% 158% 85% 134%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
18,478 17,236 17,794 18,258 22,900
6,872 7,045 7,650 8,580 7,400
12,296 10,837 10,905 10,450 16,500
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
48% 56% 56% 56% 54%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
73% 74% 7% 7% 74%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
64% 60% 61% 60% 61%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
3,353 4,068 4,297 5,132 4,300
155 171 186 137 204
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
43% 43% 44% 45% 48%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008

7 Graduate satisfaction with educational goal achievement 96% 95% 95% 97% 95%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark

Cohort Cohort Cohort Cohort 2009 Cohort
8 Non-returning student satisfaction with educational goal
achievement 70% 82% 82% 7% 75%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
9 Developmental completers after four years 57% 53% 57% 56% 57%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persistor rate after four years
a. College-ready students 79% 82% 88% 85% 78%
b. Developmental completers 75% 75% 83% 89% 78%
c. Developmental non-completers 31% 39% 37% 57% N/A
d. All students in cohort 71% 74% 80% 83% 75%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 73% 76% 79% 78% 68%
b. Developmental completers 54% 60% 57% 62% 58%
c. Developmental non-completers 26% 31% 34% 42% N/A
d. All students in cohort 56% 62% 62% 64% 60%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 82% 79% 84% 85% 83%
b. Mean GPA after first year 2.68 2.62 2.80 2.83 2.79
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
13 Graduate satisfaction with transfer preparation 88% 80% 94% 79% 85%
Diversity
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
14
Minority student enroliment compared to service area population
a. Percent non-white enrollment 21% 23% 25% 25% 20%
b. Percent non-white service area population, 18 or older (not
benchmarked) 17% 18% 18% 18%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
15 Percent minorities of full-time faculty 10% 9% 10% 12% 11%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16
Percent minorities of full-time administrative and professional staff 6% 15% 15% 19% 11%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 57% - 68% - -
b. Asian, Pacific Islander - - - - -
c. Hispanic - - - - -
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American 49% - 55% - -
b. Asian, Pacific Islander - - - - -
c. Hispanic - - - - -
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FREDERICK COMMUNITY COLLEGE

2010 ACCOUNTABILITY REPORT

Occupational program Associate degrees and credit certificates

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation.

Employer satisfaction with career program graduates

Licensure/certification exam pass rates
a. Registered Nursing
Number of Candidates
b. Practical Nursing
Number of Candidates
c. Respiratory Therapy
Number of Candidates

Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enroliments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
44 41 32 47 30
14 20 20 13 30
7 7 7 14 10
127 123 147 127 130
7 1 0 5 10
66 62 56 103 70
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark

2000 2002 2005 2008 Survey 2008
91% 83% 86% 96% 89%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
83% 100% 83% 89% 90%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
100% 100% 80% N/A 100%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
95% 93% 91% 99% 92%
88 45 86 70
100% 94% 100% 100% 92%
11 18 19 19
73% 93% 92% 91% 92%
15 27 13 11
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
9,327 8,132 8,195 7,913 11,920
13,869 12,321 11,763 11,643 16,008
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,884 1,810 1,775 1,406 1,987
3,775 3,535 2,952 2,451 2,822
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
95 81 88 82 150
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
5,329 4,208 5,181 4,868 6,755
8,352 6,870 7,875 7,272 8,962
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
91% 100% 94% 98% 98%
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Community Outreach and Impact

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 3,067 2,883 2,484 2,592 3,152
b. Annual course enroliments 4,661 4,752 4,071 4,694 4,652
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 222 175 206 255 173
b. Annual course enroliments 298 215 267 319 227
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 50% 48% 47% 47% 53%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 57% 55% 52% 52% 58%
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GARRETT COLLEGE
MISSION

Garrett College provides accessible, quality education in a supportive environment to a diverse student
population. We offer associate degrees and certificate programs as well as continuing education to meet
the transfer, career, workforce development, and lifelong learning needs of our students and the
community. We are committed to the ongoing development of engaging, innovative, and sustainable
curricula, programs, and initiatives that are responsive to a changing world.

INSTITUTIONAL ASSESSMENT

Garrett College continues to offer a comprehensive and diversified array of transfer and career programs
despite its small size. Over the last three and a half years enrollment has grown significantly, with fall
2009 enrollment being the highest on record. This growth is attributable in large part to the
establishment of the Garrett County Scholarship Program (GCSP) in fall 2006, which covers tuition for
all graduating Garrett County high school students. However, the number of out-of-county and out-of-
state students has also grown, due to more aggressive marketing and recruiting efforts. Despite these
gains, enrollment growth continues to be a major concern, particularly as the College looks to tuition
revenue as a way to offset reductions in state and local funding. While graduating high school seniors
have typically accounted for the majority of the College’s incoming students, the local high school
population continues to shrink. Therefore, to achieve the desired growth the College will need to
concentrate on attracting more non-traditional students (a population that has not been well-served in
recent years) as well as more students from outside Garrett County. Although, beginning with fall 2010,
the College does expect to see a significant increase in non-credit enrollment as a result of the recent
extension of the GCSP to include graduating high school students who prefer to pursue postsecondary
job training instead of a college degree. Such students account for about 30% of the local high school
population.

Student Characteristics

The majority of Garrett College’s credit students attend full-time, while the number of students
attending part-time has steadily decreased. In fall 2009, more than three-quarters of Garrett’s credit
students were full-time. While its student body is predominantly white, the College has been successful
in attracting a minority population that is proportionally much larger than that of its service area. Over
the last four years the number of new students needing developmental courses has been increasing.
During this same period, the College’s enrollment has also increased significantly so this trend may be
the result of the shift to a much more diverse student population that has accompanied this enrollment
growth. In fall 2009, among new students, 73.5% required developmental coursework in English,
reading, and/or mathematics, a 22.3% increase from fall 2008. (NOTE: The correct percentage of new
students with developmental education needs reported for fall 2008 in the FY2009 Performance
Accountability Report is 60.1%.) The percentage of students receiving some form of financial aid has
risen dramatically from 57.7% in FY2006 to 80.1% in FY2009, an increase largely attributable to the
introduction of the Garrett County Scholarship Program in fall 2006. Graduates from Garrett’s
occupational (career) programs typically experience high percentage increases in wage growth due to
the fact that they are more likely to be full-time students rather than part-time and are therefore
employed fewer hours and make less money prior to graduation. Currently, only 38.4% of Garrett
students work more than 20 hours per week.
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Institutional Performance Relative to the Five State Plan Goals
Garrett College’s performance with respect to achieving the five goals for postsecondary education as
outlined in the 2009 Maryland State Plan is summarized below.

State Plan Goal 1 - Quality and Effectiveness: Maintain and strengthen a system of postsecondary
education institutions recognized nationally for academic excellence and effectiveness in fulfilling the
educational needs of students and the economic and societal development needs of the state and nation.

Quality and effectiveness can be evaluated not only in terms of how the institution’s programs and
activities benefit students (i.e., educational effectiveness), but also the wider community. The
effectiveness with which the institution uses its financial, human, and physical resources also attests to
its overall quality and effectiveness.

Educational Effectiveness: Based on available data comparing the performance of community college
transfer students, Garrett College graduates frequently outperform all other Maryland community
college graduates. Its transfer students normally hold very high cumulative averages after one year at
the receiving institution. In fact, data for the AY07-08 cohort indicate that Garrett’s transfer students
held the highest of Maryland community colleges in this category with a mean grade point average of
3.04 (Indicator 12b). For AY08-09, the mean GPA was slightly higher at 3.05, significantly above the
AY09-10 benchmark of 2.84. In AY08-09, 94.4% of Garrett College students who transferred to a
Maryland public four-year institution earned a cumulative GPA of 2.0 and above, a significant increase
from AY07-08 and more than 4 points above the AY09-10 benchmark of 90%.

Since 1999, Garrett College has administered the Collegiate Assessment of Academic Proficiency
(CAAP) test to all degree candidates in order to evaluate student attainment of learning outcomes in its
general education program. Three subtests of the CAAP are normally administered: critical thinking,
mathematics, and the writing essay. For spring 2010, overall performance on the individual tests was
down slightly from last year, but Garrett students still performed well, with 63% scoring at or above the
national mean in Mathematics; 67% in Writing; and 53% in Critical Thinking. Students scoring at or
above the national mean on one or more subtests are also awarded a certificate by ACT. Over one-third
of the students received a certificate for all three exams; 19% received certificates for two of the exams;
84% of the students received a certificate for one or more exams.

Community Service: Unduplicated annual headcount in noncredit community service and lifelong
learning courses declined significantly in FY2008, and again in FY2009, falling by almost 50% from FY
2007. Annual course enrollments also declined, falling by 45.4% from FY2007. FY2009 performance
on these measures is far below the FY2010 benchmarks, particularly in the case of annual course
enrollments, which would need to increase by 241% in order to meet the benchmark. This declining
trend in enrollment in noncredit community service and lifelong learning courses is most likely the
result of the overall decline in the economy. Enrollment in noncredit basic skills and literacy courses
has remained fairly consistent since FY2006; although, for FY2009, unduplicated annual headcount and
annual course enrollments both fell slightly. These declines were just enough to put annual headcount
just below the FY2010 benchmark; annual course enrollments, however, remained a little above the
FY2010 benchmark.

Effective Use of Financial, Human, and Physical Resources: For FY2009, the College’s percentage
of expenditures on instruction and on instruction and selected academic support were 35.8% and 40.8%
respectively, percentages that have changed very little over the last four years. Reported percentages
previous to FY2006 (e.g., FY2005) were higher, but expenditures for Academic Administration were
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not subtracted in the computation as per the instructions from MHEC. In addition, fixed costs, utility,
advertising, and other administrative costs, and costs associated with operation of the College’s two
residence halls have increased while the College’s total budget has remained relatively flat. At the same
time, during this time period many of the College’s faculty members were at the top of the scale so their
salaries increased only slightly. In view of these factors, it is clear that the College will not achieve
either of the FY2010 benchmarks (40% and 50% respectively) and they should be revised accordingly.
Because of Garrett’s small size, expenditures on instruction and academic support will almost always be
disproportionate to the pattern typically seen at most institutions where expenditures on instruction and
related academic support account for a majority of the budget.

State Plan Goal 2 — Access and Affordability: Achieve a system of postsecondary education that
promotes accessibility and affordability for all Marylanders

From FY1999-2001, Garrett College’s annual unduplicated credit headcount enrollment increased
modestly, but then declined sharply through FY2004. In fact, unduplicated credit enrollment declined
by 14.6% from FY2001-FY2004. This downward trend ended in FY2005 and FY 2006, with
unduplicated enrollment increases of 9.2% and 11.1% respectively over FY2004. Enrollment then
increased by 18.7% between FY2006 and FY2007, mainly due to the introduction of the Garrett County
Scholarship Program. The unduplicated credit headcount enrollment reported for FY2007 (984)
exceeded the FY2010 benchmark by 8.25%. A more modest enrollment increase (2%) occurred
between FY2007 and FY2008, with unduplicated credit headcount enrollment almost 100 students
above the FY2010 benchmark. For FY2009, unduplicated credit headcount enrollment increased by
3.49% to 1,039, the highest on record. This trend suggests that, going forward, the GCSP’s influence on
future enrollment growth will be minimal. For fall 2009, almost 80% of the College’s service area
residents attending higher education in Maryland as first-time, full-time freshmen enrolled at Garrett,
well above the fall 2010 benchmark of 65%. Over the past four years the market-share of part-time
undergraduates has remained relatively steady; the fall 2009 market share of 73.2% falls just below the
fall 2010 benchmark of 75%.

The College continues to work with the Garrett County Schools to offer programs and activities which
are designed to encourage students to consider postsecondary education, to make them aware of the
steps necessary to prepare for it, and to let them know that financial aid is available. Since AY04-05, the
College’s market share of recent, college-bound high school graduates has steadily increased, except for
a slight decline in AY07-08. The market share of recent, college-bound high school graduates for AY08-
09 increased to 81.5%, which is well above the AY09-10 benchmark, and an 11.5% increase over
AYO07-08. This increase in market share of recent, college-bound graduates is due in part to more
students taking advantage of the Garrett County Scholarship Program.

Garrett’s Division of Continuing Education and Workforce Development provides a wide variety of
noncredit instruction. Noncredit unduplicated enrollments increased continuously between FY2005 and
FY2007, with a noncredit unduplicated enrollment of 3,897 occurring in FY2007. At that point,
Continuing Education and Workforce Development (CEWD) appeared to be on track to reach its
FY2010 enrollment benchmark of 4,000. However, in FY2008, noncredit unduplicated enrollment
decreased by 6.65%. In FY2009, it dropped again to 3,199, a 17.9% decrease from the 3,897 reported
for FY2007. This declining trend in enrollment can be attributed to several factors: a drop in
professional development courses conducted for Garrett Memorial Hospital, a sharp decline in
enrollments for Massage Therapy, and the overall downturn in the economy which has lead many
businesses to curtail their training and professional development activities. CEWD is currently
exploring the potential for new program and training offerings and has already implemented several new
programs.
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Through FY2007, Garrett’s enrollment in both credit and noncredit online courses experienced
significant increases. Online credit enrollment grew by 163% and noncredit by 214% from FY04-FYO07.
However, credit and noncredit enrollment in online courses declined significantly in FY2008. During
FY2008-2009, the College engaged in a re-evaluation of its distance learning program amid concerns
about cost effectiveness and quality control, particularly with regard to online courses originating from
other institutions. As a result, fewer online courses were offered and advertising for on-line courses was
curtailed. These concerns are being addressed and the FY2010-2013 Strategic Plan reaffirms the
College’s commitment to increasing its distance learning capability and online course offerings.
However, for fall 2009, enrollment in credit online courses continued to decline to a four-year low that
falls well below the fall 2010 benchmark. Enrollment in non-credit online courses increased slightly but
still falls well short of the fall 2010 benchmark.

Revenue from tuition and fees has become increasingly important as State funding continues to decline
and increases in local (county) funding are curtailed. Because Garrett County’s median household
income remains among the lowest in the state, the College has been reluctant to increase tuition and has
focused instead on increasing enrollment in order to increase tuition revenue. For FY2008, the
community college system-wide average tuition and fees per credit hour was $107 while Garrett’s
tuition and fees per credit hour was $99, making Garrett’s tuition and fees the sixth lowest in the State.
However, in spring 2009, because of rising costs and the economic downturn, the College did find it
necessary to raise in-county tuition by $8 per credit hour. Nevertheless, Garrett’s tuition and fees as a
percent of tuition and fees at Maryland public four-year institutions has risen only slightly from 42.3%
in FY2006 to 44.1% in FY2010, slightly below the percentage reported for FY2009, and well below the
FY2011 benchmark of 53.1%. To retain its competitiveness, the College will continue to work toward
keeping tuition and fee increases to a minimum.

State Plan Goal 3 — Diversity: - Ensure equal opportunity for Maryland’s diverse citizenry

Garrett College is committed to achieving a culturally diverse student body, faculty, and staff, and a
campus environment that values and actively supports diversity. The College also strives to ensure that
its graduating students are adequately prepared to live and work in a global society comprised of diverse
cultures and beliefs. For example, in order to provide a multi-cultural learning experience, the College
has integrated diversity and multi-cultural activities into the curricula of selected general education
courses. All students must complete (with at least a “C” grade) one of these “Identity and Difference”
courses in order to graduate.

Because of Garrett County’s very small minority population, the College must look to other geographic
areas to recruit minority students, faculty, and staff. In fall 2008, minority student enrollment reached a
record high of 14.7%, which far exceeds the representation of minorities within the College’s service
area and the fall 2010 Benchmark of 2.0%, which equates to the percentage of Garrett County’s
population that is made up of minorities who are 18 or older. While the minority student population
declined slightly for fall 2009 (to 13.4%), the reduction in the actual number of students is relatively
small. Fewer Hispanic and Native American students were enrolled, while the percentage of African
American students enrolled continues to increase.

The College has been less successful in attracting minority faculty and staff. A relatively small staff and
an even smaller number of full-time faculty, low turnover, almost no minority representation in the
service region, the rural character and isolation of Garrett County, and a relatively low wage scale, all
pose significant challenges to the College’s ability to recruit and retain minority faculty and staff. While
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the College appears to have a relatively high percentage of minority faculty (5.89%), this percentage
represents one minority full-time faculty member from among its full-time faculty of seventeen. With
so few full-time faculty, a single hire or resignation can cause a significant shift in the percentage of
minority representation. Garrett’s fall 2010 benchmark for minority faculty is 8.0%. As of fall 2009,
minority representation among the College’s full-time administrative and professional staff was 7.40%,
down from the 8.80% reported for fall 2008, but again, this change represents the loss of a single
individual. The fall 2010 Benchmark for minority administrative and professional staff is 6.0%.
Through the use of targeted recruitment strategies the College may be more successful in attracting
minority faculty and administrative and professional staff. Opportunities to hire minority faculty are
particularly likely to increase, given that almost half of the College’s full-time faculty will be eligible to
retire within the next 5-10 years.

State Plan Goal 4 — Student-Centered Learning: - Achieve a system of postsecondary education that
promotes student-centered learning to meet the needs of all Marylanders

Garrett’s vision is to be a vibrant learning center of first choice for local residents. The College believes
it can best overcome barriers to obtaining a higher education by respecting and caring for students as
individuals, by identifying their strengths and needs, by starting them at a point appropriate to their skill
level, by providing them with appropriate support services, and by motivating and encouraging them to
achieve standards of personal and academic excellence.

Students give Garrett College very high marks on key factors pertaining to academic achievement. On
the 2008 alumni survey, 91% of the respondents indicated satisfaction with their educational goal
achievement. A survey was also conducted of students who previously enrolled in spring 2009 but
failed to re-enroll in the following semester (fall 2009). This survey showed that non-returning student
satisfaction with educational goal achievement was 90.6%, just slightly below the percentage obtained
from the fall 2007 survey (91.3%). The College’s performance with respect to these two indicators
approaches the established benchmarks.

Of the students in the entering fall 2003 cohort with at least one area of developmental need (Indicator
9), slightly over half completed all recommended developmental course work after four years. For the
entering fall 2004 and fall 2005 cohorts, the percentages of developmental completers are somewhat
lower at 46% and 46.2% respectively. However, given the relatively small number of students in the
data set, a very small change in the number of students from one year (or period) to the next can produce
a relatively significant change in the reported percentage. Such changes are often the result of normal
variation. Over the current four-year window the percentage of developmental completers averages
about 48%, as compared with the 2006 cohort benchmark of 57%. For the fall 2005 cohort, Garrett’s
successful-persister rate (Indicator 10) for college-ready students was slightly higher than the rate
reported for the fall 2004 cohort and well above the 2006 cohort benchmark. The successful-persister
rate for developmental completers from the 2005 cohort (73.9%) was the lowest for the four-year
window, but not far off the 2006 cohort benchmark of 78%. (It should be noted that for indicators 10D,
10c., and 10d for the 2004 cohort the data are believed to be incorrect due to a suspected methodological
error.) The successful-persister rate for developmental non-completers from the 2005 cohort was also
the lowest for the four-year window, but still well above the 2006 cohort benchmark of 40%. For all
students from among the 2005 cohort, the successful-persister rate (73.1%) was again the lowest for the
four-year window, but it too exceeds the 2006 cohort benchmark of 70%.

Garrett’s graduation-transfer rates for the fall 2005 cohort were significantly lower than those for the fall
2004 cohort, but, as was noted above, the data for the 2004 cohort are believed to be in error. In
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comparison with the data for the fall 2002 and 2003 cohorts, in three of the four designated categories of
students: college-ready (11a), developmental completers (11b), and all students in cohort (11d), the
graduation-transfer rates for the 2005 cohort are lower and in two of the categories (developmental
completers and all students) below the 2006 cohort benchmarks. However, once again it should be
noted that considerable variability in these percentages may occur from year to year due to the relatively
small populations involved. The graduation-transfer rate for college-ready students for the fall 2005
cohort (79.2%) exceeds the 2006 cohort benchmark. For the fall 2005 cohort, the graduation-transfer
rate for developmental non-completers was 44%, well above the 2006 cohort benchmark, and
considerably higher than the rates for the 2002 and 2003 cohorts. Over the four-year window the
percentage of transfer program graduates indicating satisfaction with their preparation for transfer has
varied widely with no clear trend emerging. This pattern is likely due again to the very small number of
students in the sample where a small change in the numerator translates into a relatively large percentage
change. On average, over the four-year window for which data are available (no data were provided
from the 2008 Alumni Survey), 80% of graduates indicated they were satisfied with their transfer
preparation; this matches the 2008 Alumni Survey benchmark.

Two of the “Benchmarks for Effective Educational Practice” as determined from the Community
College Survey of Student Engagement (CCSSE): Student-Faculty Interaction and Support for Learners,
are also indicators of the extent to which an institution is student-centered. With respect to “Student-
Faculty Interaction, on the 2010 CCSSE Garrett College scored well above average, falling slightly
below the score for the 2010 Top Performing Colleges. With respect to “Support for Learners” Garrett
scored just about on par with the three-year cohort of participating colleges

State Plan Goal 5 — Economic Growth and Vitality: - Promote economic growth and vitality through
the advancement of research and the development of a highly qualified workforce

Garrett College continues to work towards the State Plan goal to “promote economic growth and vitality
through the advancement of research and the development of a highly qualified workforce.” As part of
this mission the College offers Associate degree and credit certificate programs and noncredit job
training. Garrett College also uses its institutional resources to promote regional economic
development through partnerships with regional and local government, business and industry, the
Garrett County Schools, and economic agencies (both public and private), in order to foster strength and
prosperity among Garrett County’s various economic sectors.

In FY2008, the College awarded a total of 86 degrees or certificates in four general occupational
categories (Indicator 19): business, data processing, natural science, and public service. A total of 60
degrees or certificates were awarded in business, down slightly from FY2008, but still almost twice the
FY 2010 benchmark. Only 6 degrees or certificates were awarded in natural science; this was a
significant drop from the 11 awarded in FY2007 and well below the 2010 benchmark of 12. The 6
degrees or certificates awarded however, is more consistent with the number of awards from previous
years. Many of the students who enroll in the natural sciences transfer before completion, either to
engineering programs at West Virginia University, or to health related programs at Allegany College of
Maryland. For FY2009, the number of degrees or certificates in public service rebounded from the
four-year low recorded in FY2008. The 17 degrees or certificates awarded falls just short of the FY2010
benchmark and is consistent with the number of awards for FY2005-2007. Three degrees or certificates
in data processing were awarded, which is consistent with previous years, but short of the FY 2010
benchmark. The College is currently engaged in upgrading its computer and information technology
programs so the number of awards in data processing is expected to increase within the next 2-3 years.
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Employers of Garrett graduates have consistently indicated a high degree satisfaction with the career
preparation those graduates receive. (While the 2005 Employer Survey resulted in only a 50% level of
satisfaction, only two employers responded to this question.) No results were reported for the 2008
Employer Survey. On the 2008 Alumni Survey, only 57.1% of graduates indicated they were satisfied
with their job preparation, in contrast to 89% in 2005 and the 2008 benchmark of 79% However, it is
important to point out that the response rates to these surveys has generally been quite low so it is
difficult to draw any valid conclusions from the results. Almost 78% of career program graduates
indicated that they were employed full-time in jobs related to their academic field, well above the 2008
survey benchmark of 65%.

Workforce development courses support the State Plan’s objective of providing ongoing educational
programs and services that employees and employers require for upgrading skills. While Garrett
College had 5,114 enrollments in non-credit workforce development courses in FY 2009 (in a
community of approximately 11,000 households), this number is an 18.6.7% decrease from FY2008; it
also falls short of the FY2010 benchmark. Unduplicated annual headcount for FY2009 also declined to
2,628, a 15.8% decrease from the previous year that likewise falls short of the FY2010 benchmark.
These declines were most likely due to the economic downturn, as companies typically cut training
dollars as their first attempt to trim budgets. Garrett’s Continuing Education and Workforce
Development Division also offers Continuing Professional Education leading to government or industry-
required certification or licensure. For FY2009, annual unduplicated headcount for Continuing
Professional Education dropped to 790, a 13.9% decrease from the previous year and well under the
FY2010 benchmark. On the other hand, annual course enrollments increased to a four-year high of
1,155 which is, nevertheless, still below the FY2010 benchmark. The general decrease in enroliment in
Continuing Professional Education that has occurred since FY2005 is at least partially due to a decline
in professional development being conducted for the local hospital, banks, and realtors, and more
recently, to a decline in enrollment in the Massage Therapy program.

Continuing Education plans courses and offerings and customizes training in response to the needs of
businesses, governmental and non-profit agencies, and other organizations. For FY2009, unduplicated
annual headcount in contract training courses continued the decline started in FY2008, setting a four-
year low that is well under the FY2010 benchmark. Annual course enroliments in contract training
followed a similar pattern, also reaching a four-year low that is also well below the FY2010 benchmark.
This decline in enrollment in contract training courses may be due in part to the downturn in the
economy which has caused some employers to cut back on training in order to reduce costs. The data
support this theory: in FY2009, 38.2% fewer businesses were provided with contract training than in
FY2007. The relocation of a local mining company, for whom the College provided a significant
amount of contract training, to a neighboring state may also explain some of this enroliment decline. The
FY2009 Employer Survey indicated that 94% of employers were satisfied with contract training
conducted by Garrett College, which exceeds the benchmark of 90%.

Response to Commission Questions from the College’s 2009 Report

Enrollment in non-credit online courses (Indicator 5b): Non-credit online course enrollments
decreased considerably from 129 to 45 from FY 2007 for FY 2008. The FY 2008 enrollments are the
lowest that they have been in at least the last four years, and are well below the College’s 2010
benchmark of 130 enrollments. Explain the reason for the precipitous decline and share any new
strategies that the college has implemented to increase enrollments in this area.

As was mentioned earlier, during FY2008-2009, the College engaged in a re-evaluation of its distance
learning programs (both credit and noncredit) amid concerns about cost effectiveness and quality
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control, particularly with regard to online courses originating from outside entities. As a result, fewer
online courses were offered and advertising for on-line courses was curtailed. In addition, competition
has increased as many colleges are offering credit online courses at the same, or at lower, cost than
Garrett’s noncredit Ed2Go courses. As evidenced in the 2010-2013 Strategic Plan, the College has
reaffirmed its commitment to distance learning to the point that increasing its distance learning
capability and online course offerings has now become an institutional priority, and a separate Distance
Learning Strategic Plan has been developed. For example, targeted marketing to local professionals
and working adults who may benefit from online courses is one of the strategies that have been
formulated for increasing enrollment in noncredit online courses.

Graduation transfer rate after four years for developmental completers (Indicator 9): The graduation-
transfer rate after four years for developmental completers in the fall 2004 cohort was 46%, the lowest
rate in at least the last four years. This rate is also well below the College’s benchmark for the fall 2006
cohort of 57%.

There is no clear explanation for the lower rate for the fall 2004 cohort. A review of the data for the fall
2000- 2005 cohorts shows that beginning with fall 2002, the graduation-transfer rate for developmental
completers has been on a downward trend, except for the fall 2003 cohort. As a case in point, the
graduation transfer rate for developmental completers for the fall 2005 cohort is only slightly higher
than the rate for the 2004 cohort (46.2%). Based on these data, the benchmark for the fall 2006 cohort
may need to be re-evaluated. It is unclear as to why the rates for the fall 2000 and 2001 cohorts were so
much higher (52.3% and 55.1%). It is possible that fewer students may be considering transfer to four-
year institutions because of sharply escalating tuition costs. It is also important to point out that,
because of Garrett College’s relatively small student population, a small shift in numbers can often
produce what appears to be a significant change in percentages, particularly when subpopulations are
being considered; this may account for much of the variation seen here.

Percent minorities of full-time administrative and professional staff (Indicator 16): The percent
minorities of full-time administrative and professional staff decreased to 6.6% in fall 2008, the rate in at
least the last four years. This rate is also considerably below the fall 2010 benchmark of 12%.

In fall 2008, the percentage of minorities among Garrett College’s full-time administrative and
professional staff increased to 8.80%. This figure, which is a four-year high, exceeds the College’s
FY2010 benchmark of 6.0%.

[Is it possible that Garrett’s data were confused with those from another institution?]

Percentage of expenditures on instruction and selected academic support (Indicator 32): The
percentage of expenditures on instruction and selected academic support has dropped considerably
from 47.9% in FY 2005 to 40.1% in FY 2008. This figure is also well below the College’s FY 2010
benchmark of 50%.

Reported percentages of expenditures on instruction and selected academic support previous to FY2006
(i.e., FY2005 and earlier) were higher, but expenditures for Academic Administration were not
subtracted in the computation as per instructions from MHEC. In addition, fixed costs, utility,
advertising, and other administrative costs, and costs associated with operation of the College’s two
residence halls have increased while the College’s total budget has remained relatively flat. At the same
time, during this time period many of the College’s faculty members were at the top of the scale so their
salaries increased only slightly. As a result, since FY2006, the percentage of the budget spent on
instruction and on instruction and selected academic support has tended to remain at around 35% and
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41% respectively. Considering this trend, the Colleges FY2010 benchmarks (40% and 50%
respectively) are probably unrealistic and should be revised. Because of Garrett’s small size,
expenditures on instruction and academic support will almost always be disproportionate to the pattern
typically seen at most institutions where expenditures on instruction and related academic support
account for a majority of the budget.

COMMUNITY OUTREACH AND IMPACT

Following is a summary of Garrett College’s main contributions to the community, including local
employers, schools, businesses, and nonprofit organizations, in fiscal year 2010.

Community and Athletic Recreation Center: In September 2011, after almost a decade of planning,
Garrett College is scheduled to open the aquatic and fitness portion of the Community and Athletic
Recreation Center (CARC). This $23 million dollar facility, which is being funded by a $15.5 million
dollar allocation from state funds and an $7.5 million reserve fund established by the county, has been
planned to not only serve the needs of the College, but the recreational needs of the community as well.
Construction was originally scheduled to start in summer 2008, but higher than expected construction
bids along with the downturn in the economy caused the project to be put on hold. However, after an
analysis of its size and complexity, the College determined that the original design for the CARC was
both inefficient and impractical. Approximately 40,000 square feet of space (40 percent of the total)
was being taken up by hallways, corridors, and stairwells (essentially unusable space), which represents
increased maintenance costs as well as heating and cooling costs. The College found that an
approximate 50 percent reduction in operating costs and a 30 percent reduction in construction costs
could be attained by using an alternative plan that would divide the two main components, the pool and
fitness center and the gymnasium, into two separate units within the complex. This alternative plan still
met the identified college and community needs and included all the components of the original design,
and in some cases improved on them, but with a significant reduction in the size of the overall area to be
constructed. As was noted above, the aquatic and fitness center is scheduled for completion in
September 2011; completion of the gymnasium is projected for spring 2012. While this facility will
unquestionably benefit the College, it will also be open to the community for whom the benefits will be
substantial since Garrett County currently lacks many of the recreational facilities the CARC offers. In
addition to individual community members (for whom individual and family memberships will be
available) other users of the facility will include the Garrett County Schools and Garrett Memorial
Hospital.

Career Technology and Training Center: In August 2010, Garrett College officially opened its new
Career Technology and Training Center (CTTC). Operated by the College, the CTTC is an initiative
funded by Garrett County government to provide vocational training to the residents of Garrett County
and the surrounding region. The CTTC is located in a renovated former manufacturing facility located
in Accident, Maryland, about four miles from Garrett’s main campus. The Garrett County Department
of Economic Development initiated the planning for the CTTC in fall 2007, working in partnership with
the College. Engineering and architectural design begin in 2008, with construction commencing in mid
2009. Phase 1 of the project, which included the architectural design and renovations to 16,000 square
feet of the building, was completed in July 2010. This portion of the facility houses a welding lab,
electronics and automation lab, three classrooms, conference room, and administrative space. This phase
of the project was carried out with funding from the State of Maryland (Department of Business and
Economic Development) in the amount of $1,000,000, Garrett County Commissioners in the amount of
$900,000, and the Appalachian Regional Commission (ARC) in the amount of $200,000. Phase Il of the
project, which will begin in fall 2010, will include the design, development, construction and furnishing
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of a flexible classroom space designed to accommodate energy, technology and trades related courses
and programs. Funding for Phase Il is comprised of $400,000 from the Garrett County Commissioners
and $400,000 from the ARC.

The College’s Division of Continuing Education and Workforce Development (CEWD) will offer a
variety of job training programs and courses at the CTTC, beginning with Welding Technology in fall
2010. Future plans include programming in various construction trades, CAD/CAM, and green
technologies. Credit courses will also be offered at the CTTC, including some of the labs for the
College’s new A.A. degree program electrical engineering technology. The facility will also be used for
some high school programs such as robotics.

Garrett County Strategic Planning Initiative: Garrett College continues to play a major role in the
economic development of Garrett County. The County’s last comprehensive Economic Development
Strategic Plan was completed in 2002 and updated in 2005. However, several developments prompted
the need for development of a revised plan. These developments include the 2009 economic downturn
and its impact on government projects and the private sector, an unemployment rate than more than
doubled between 2008 and 2009, a shift among the County’s various economic components, and
changes in the leadership of Garrett College and the Chamber of Commerce — two major players with
respect to the County’s economic development strategies. Recognizing the central role the College
plays with respect to economic development in Garrett County, the College’s new president has been
asked to serve on the planning group’s Executive Committee. The College’s Interim Dean of
Continuing Education and Workforce Development has already been serving as a member of the
Steering Committee. The Executive Committee selects members of the Steering Committee, identifies
experts to be engaged for the Economic Development Symposium, develops the initial framework for
the strategic plan, and ensures that the appropriate voices are part of the planning process. The Steering
Committee includes representatives from key industry sectors and different perspectives and is the
primary deliberation and decision making body for development of the economic strategic plan.

Partnership with the Garrett County Board of Education to Improve Student Preparation for College:
Over the last four years there has been an increasing trend in the number of students needing
development courses, and developmental mathematics in particular, as was mentioned earlier in this
report. In response to this trend, the College is working with the Garrett County Schools to help high
school students become better prepared for entry into college-level work. As a first step, in early June
(2010), the College administered the mathematics portion of the ASSET test (a paper version of the
COMPASS placement test) to high school juniors to assess their level of math preparedness. During the
2011 academic year, in December and again in May, the College will administer the full COMPASS
placement battery (mathematics, reading, and writing) to Garrett County high school juniors so that their
level of college preparedness can be evaluated. Strategies for improvement will then be developed
based on results from these placement tests. Henceforward, the COMPASS placement battery will be
administered to high school juniors on a regular basis. The College will then continue to work with the
schools to develop strategies to ensure that students’ basic academic skills are adequate to enable them
to successfully perform college-level work.
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COST CONTAINMENT

In FY2010, Garrett College took the following cost containment actions:

e Sale of old and damaged furniture and equipment - $15,000
¢ In-house renovations of old library space to faculty offices:

Real cost of $180,000 versus contractor cost of $390,000, savings - $210,000
e In house expansion of maintenance building to house security and

photo ID equipment for students: Real cost of $220,000 versus

contractor cost of $520,000, savings - $300,000
e Reduced frequency of office cleaning to once per week per

non-public office, thereby saving the salary of one temp position - $25,000
e Full time positions not hired during FY 2010, savings - $110,000

Total of cost containment efforts $660,000

159



GARRETT COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount enrollment in ESOL courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
African American

Asian, Pacific Islander
Hispanic

Native American

White

Foreign

. Other

@~oooop

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
38.7% 30.1% 29.6% 27.1%
54.6% 49.1% 30.1% 73.5%
FY 2006 FY 2007 FY 2008 FY 2009
N/A N/A N/A N/A
36.1% 36.2% 34.6% 34.9%
57.7% 68.0% 74.8% 80.1%
Spring 2006 Spring 2007 Spring 2008 Spring 2010
45% unknown 45% 38.40%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
4.6% 6.6% 11.3% 14.2%
0.4% 0.4% 0.5% 0.6%
1.1% 1.4% 2.2% 1.3%
0.7% 0.3% 0.4% 0.3%
89.4% 88.5% 82.9% 81.4%
2.6% 0.4% 1.9% 1.3%
1.2% 2.3% 0.7% 0.9%
FY 2006 FY 2007 FY 2008 FY 2009
$7,198 $6,979 $6,177 $5,749
$17,469 $20,219 $18,044 $18,331
143% 190% 192% 219%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
4,479 4,685 4,672 4,183 4,600
829 984 1,004 1,039 909
3,821 3,897 3,638 3,199 4,000
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
73.7% 77.5% 78.9% 79.4% 65.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
78.6% 71.4% 73.2% 73.2% 75.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
62.1% 75.2% 73.1% 81.5% 64.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
417 572 362 116 400
118 129 45 55 130
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
43.2% 42.4% 44.7% 44.1% 53.1%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement

7

10

11

12

13

Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal
achievement

Developmental completers after four years

Successful-persistor rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Graduate satisfaction with transfer preparation

Diversity

14

15

16

17

18

Minority student enroliment compared to service area population
a. Percent non-white enrollment

b. Percent non-white service area population, 18 or older (not
benchmarked)

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persistor rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
88% 96% 96% 91% 95%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
68.2% 92.6% 91.3% 90.6% 95.0%

Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
48.4% 51.6% 46.0% 46.2% 57.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
92.6% 90.2% 94.2% 95.8% 90.0%
77.6% 77.4% 91.2% 73.9% 78.0%
51.2% 51.2% 85.7% 50.0% 40.0%
75.5% 74.7% 91.1% 73.1% 70.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
79.6% 86.2% 82.8% 79.2% 76.0%
72.4% 77.4% 84.2% 58.0% 65.0%
39.5% 39.0% 71.4% 44.0% 35.0%
65.8% 68.8% 81.4% 59.9% 65.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
80.0% 92.1% 92.3% 94.4% 90.0%
2.79 3.01 3.04 3.05 2.84

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
75% 91% 69% N/A 80%

Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
7.1% 11.5% 14.7% 13.4% 2.0%
1.9% 2.0% 2.1% 2.0% n/a
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
5.89% 5.89% 5.89% 5.89% 8.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
3.85% 8.60% 8.80% 7.4% 6.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
<50 <50 <50 <50 n/a
<50 <50 <50 <50 n/a
<50 <50 <50 <50 n/a
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
<50 <50 <50 <50 n/a
<50 <50 <50 <50 n/a
<50 <50 <50 <50 n/a
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Economic Growth and Vitality, Workforce Development

19

20

21

22

23

24

25

26

27

28

GARRETT COLLEGE
2010 ACCOUNTABILITY REPORT

Occupational program Associate degrees and credit certificates

awarded by program area:
a. Business

b. Data Processing

c. Engineering Technology
d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a
related field.

Graduate satisfaction with job preparation

Employer satisfaction with career program graduates

Licensure/certification exam pass rates

Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enroliments

Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enrollments

Number of business organizations provided training and services

under contract.

Enrollment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
44 67 67 60 35
1 2 3 3 4
0 0 0 0 0
0 0 0 0 0
3 7 11 6 12
17 15 8 17 20
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2002 2002 2005 2008 Survey 2008
86% 70% 64% 77.8% 65%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
69% 84% 89% 57.1% 79%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
100% 100% 50% N/A 90%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
n/a n/a n/a n/a n/a
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
2,740 2,831 3,122 2,628 2,900
5,696 5,726 6,283 5,114 5,850
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
899 911 918 790 1,310
927 941 1,005 1,155 1,360
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 34 26 21 30
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,934 1,987 1,505 1,365 1,960
3,930 4,016 3,283 2,840 3,780
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
100% 96% 94% 94% 90%
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Community Outreach and Impact

Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 1,007 1,021 742 514 1,110
b. Annual course enroliments 1,186 1,213 873 662 1,595
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 140 146 140 133 139
b. Annual course enroliments 240 243 249 243 240
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 35.5% 35.3% 35.2% 35.8% 40.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 41.0% 41.6% 40.1% 40.8% 50.0%
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HAGERSTOWN COMMUNITY COLLEGE

MISSION

Hagerstown Community College (HCC) offers courses and programs designed to address the
curricular functions of transfer, career entry/advancement, basic skills enhancement, general and
continuing education, student support services and community service. The College is dedicated
to delivering high quality education at a reasonable cost to meet the post-secondary educational
needs of its service area.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1 - Quality and Effectiveness: “Maintain and strengthen a system of
postsecondary education institutions recognized nationally for academic excellence and
effectiveness in fulfilling the educational needs of students, and the economic and societal
development needs of the state and the nation.”

With its limited resources, the College focuses on its mission-based functions and related vision,
carefully choosing strategically important directions that support all mission-based areas. The
College’s integrated planning, budgeting and evaluation model is the central process for the
College’s future growth and development. This “plan, do, assess, and adjust” model is the
foundation for strengthening and continuously improving the institution. The college monitors
and continuously assesses progress in achieving the goals and objectives of its strategic plan through
an integrated institutional effectiveness (IE) model/system. The system, built upon ten key
institutional productivity indicators and over 600 data measures, is integrated in the College’s 2012
Strategic Plan and its action plans. Institutional priorities align with the 2012 Strategic Plan and
represent major areas for development that shape the College’s annual plan and budget. Each
institutional priority shapes HCC’s preferred future in a significant way and requires
collaboration among and between multiple units of the College. The priorities, approved by the
Board of Trustees, are incorporated into the plan and budget document every year.

Student learning outcomes assessment (SLOA) is a key performance indicator of HCC’s IE
model. HCC faculty play a major role in moving outcomes assessment forward as they develop
course and program outcomes, construct assessments, deliver instruction, administer
assessments, collect and analyze resulting data, and use the results to improve instruction. Itis
through the analysis of student learning efforts that the College is able to improve learning in a
systematic and effective manner. A SLOA Leadership Team, consisting of five faculty members,
each of whom represents one or more academic divisions, leads the assessment efforts under the
direction of the Vice President of Academic Affairs.

Along with being accredited by the Middles States Association on Higher Education, several
programs and service areas are accredited as well, including Radiography (Joint Review
Committee on Education); Nursing and Practical Nursing programs (Maryland Board of
Nursing); and Children’s Learning Center (National Association for the Education of Young
Children). In June 2010, HCC was designated as one of six community colleges by the
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National Security Agency and Department of Homeland Security as a National Center of
Academic Excellence in Information Assurance 2 Year Education (CAE2Y).

As an institutional priority in FY 11 and FY 12, support systems are being examined and refined
to improve student satisfaction and achievement while increasing course and program success
and completion rates, improving student development programs, and verifying that students are
succeeding with curricula related employment or university transfer after they leave HCC.
Strengthening the collaborative relationship of student support services, developmental and
academic support services, are the strategies enacted as part of this institutional initiative.

HCC is committed to, and accountable for, the effective use of public funding. The College complies
fully with generally accepted accounting principles. The percentage of expenditures (Indicator 31),
calculated according to MHEC instructions, for instruction for FY 09 was 44%. This indicator
increased by 3% over FY 08. The absolute dollar value from FY 08 to FY 09 increased by 8.9%.
This is well above the increase in total operating expenditures that went up approximately 1.4%.
Indicator 32, the percentage of expenditures on instruction and selected academic support also
increased 3% to 49%. These increases are attributable, in part, to a substantial increase in
personnel costs. New full-time and adjunct faculty positions were added in FY 09 in areas of
growth - Dental Assisting, Early Childhood Education/Psychology, and Developmental
Mathematics. Other positions were added to support credit and non-credit learning activities.
Instructional materials and supplies also increased to support new and expanded programs
including Nursing, Biotechnology, Commercial Vehicle Transportation, Pharmacy Technician,
and Dental Assisting.

Several accountability measures pertain to student progress and achievement four years after
matriculation. One of these is the percentage of students in an entering fall cohort with at least
one area of developmental requirement that, after four years, completed all required
developmental courses (Indicator 9). The percentage of developmental completers dropped from
52% to 47.5% from the Fall 2004 cohort to Fall 2005. The College studied this and determined
that there were no prerequisite reading levels/courses for popular college-level courses. The low
enrollment in reading prompted a College-wide review of the developmental curriculum and the
institutional structure supporting the program in FY 05 and 06. In Fall 2006, students benefited
from a curriculum that integrated reading and English skills and faculty who were dedicated
solely to the developmental program. The expectation is that the transformation of the
developmental education program will yield better outcomes among developmental completers.

Many students take several years to meet degree requirements or attend HCC to take one or two
courses for skill enhancement and meet their educational goals without attaining a degree. For
the 2005 student cohort, college-ready students (88.6%) and developmental completers (83.8%)
had the highest rates of success/persistence (Indicator 10), as well as graduation and transfer,
75% and 61.5% respectively (Indicator 11).

Results of the 2008 Graduate Follow-Up Survey report show that 98.4% of graduates surveyed
attained their educational goal while at the College (Indicator 7), meeting the established
benchmark. Non-returning respondents indicated the same level of satisfaction as in the previous
survey (75%) related to goal attainment (Indicator 8), moving toward the established 2010
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benchmark of 80%. Yet another measure of student satisfaction is transfer preparation (Indicator
13). This indicator showed a drop in satisfaction from the 2005 survey of graduates, from 86%
to 74% in 2008. The primary reason most frequently cited for dissatisfaction with transfer, based
upon student comments, is a change of program by the student, which often negatively affects
the transferability of credits. It should be noted that when asked about satisfaction with “transfer
credit assistance” in the 2010 CCSSE survey, HCC’s responses were slightly higher (2.16 on a
three-point scale, with “3” being very satisfied) than those of the Maryland consortium (2.10)
and all participating colleges (2.08). When asked about the “entire educational experience,”
HCC students ratings and the Maryland consortium were 3.18 (three = good, four = excellent),
while all colleges were 3.16. HCC will study these areas as part of the institutional priority
related to retention and completion.

The FY 10 benchmark for the first time passing rate on licensure/certification examinations for
all health sciences programs (Indicator 23) ranges from 98% to 100%. The NCLEX first-time
pass rate for RN graduates increased by 8% to 94% in FY 09, 100% pass rates were maintained
for the Practical Nursing program graduates and 97% of Radiography graduates passed their
certification exam on the first try. Goals and action plans in awarded grants such as “Who Will
Care?” and the Nurse Support Program have helped increase nursing pass rates move closer to
the benchmark of 98%.

State Plan Goal 2 - Access and Affordability: “Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.”

HCC’s campus is uniquely located in a tri-state area where the Washington County border
touches Pennsylvania and West Virginia. Proximity to HCC makes the commuting range for
out-of-state students more practical and convenient than other education/training options in the
region. Washington County residents accounted for 76% of enrollment, while 4% were residents
from other Maryland counties. Out-of-state residents accounted for 20% of the Fall 2009 credit
enrollment (15% from Pennsylvania, 4% from West Virginia and 1% from other states). In terms
of age, 65% of all credit students in Fall 2009 were 25 years of age or younger.

The area in which the College is located is designated as an “Urban Growth Area.” Much of
the area’s growth is driven by the increase of population migrating from expensive
metropolitan areas to the more affordable Washington County. Maintaining accessibility, a
primary mission of community colleges, is critical to meeting enrollment goals. HCC remains
the most affordable among postsecondary educational and training options in the College’s
service region (State Plan: Goal 2). In FY 10, the average cost of attending HCC was 46% of
the cost of attending Maryland public four-year colleges and universities, which is slightly
above the current benchmark (Indicator 6). The College continues to explore alternatives to
raise tuition so that quality in instruction, staff, and service delivery will not be jeopardized.

Credit students were predominately female (62%) and Caucasian (82%). Returning students
accounted for 52% of enrollment, while first-time students accounted for 23%, dual enrolled and
transfer students, accounted for 10%, respectively. Part-time enrollments accounted for 65% of
all enrollments. Degree-seeking students generated almost 92% of all credit hours. The average
credit load of all students who attended HCC in Fall 2008 was 9 credits, with full-time students
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averaging 13 credits and part-time students, 6 credits. Almost half of survey respondents were
employed more than 20 hours per week while taking classes.

Career planning is an effective intervention to improve retention and program completion rates at
community colleges. Some strategies used by HCC to help enhance retention include identifying
and marketing career exploration and planning to undecided students, thus creating the Career
Development Specialist position. The Career Development Specialist has allowed HCC to target
students who are undecided in their degree/certificate program of study as identified by an
undecided major option on the HCC admissions application. Other duties of the Career
Development Specialist is to provide professional development in career programs, career
counseling liaison to the Academic Advising staff, implementing career-based assignments into
developmental courses.

The College’s market share of first time, full-time freshmen (Indicator 2) met its established
benchmark it increased 1.7% to 65.5% from Fall 2008 to 2009. The College’s market share of
part-time students increased by 3.6% from the previous year to 82.4% (Indicator 3) and accounts
for 65% of overall enrollment. The primary enrollment feeder for the College is the Washington
County Public Schools (WCPS), which indicated that the high school graduation rate was 91.5%
in 2009. The market share of college-bound high school graduates (Indicator 4) remained
constant at almost 77%. The College continues to expand its marketing, recruitment, and
programming efforts to attain greater penetration into this traditional age population.

HCC was recently awarded a five-year grant totaling $1.1 million from the U.S. Department of
Education Student Support Services (SSS) TRIO Program. The goal of this program is to
increase retention, graduation, and transfer rates of first-generation college students. This
targeted population includes low-income students and students with documented disabilities,
who demonstrate academic need. SSS students at HCC will receive academic tutoring,
counseling services, financial and economic literacy training, and assistance in determining
career and academic goals; with an emphasis on transfer to a four-year college.

Efforts to retain dual enrolled students upon high school graduation are a priority in enrollment
planning and management at HCC (State Plan: Goals 2 and 4). “ESSENCE” students (Early
Support for Students to Enter College Education) are from local public and private schools enroll
in and earn up to 12 college credits at a 50% discounted tuition rate while still in high school.
Efforts to retain these students upon high school graduation are a priority in enrollment planning
and management at HCC. The second initiative that attracts high school graduates is the Job
Training Student Resources (JTSR) program. JTSR provides support services for students
enrolled in short-term degree and certificate programs who are training for basic entry level jobs
(State Plan: Goals 2, 3, 4, and 5).

Degree progress data for all students shows that 59 % (163 of 276) from the 2005 cohort
transferred to out-of-state institutions. This significantly impacts HCC’s transfer and/or
graduation rates as reported in the Degree Progress Report because out-of-state transfers are not
included in the MPAR data provided by MHEC. The College’s out-of-state transfer rates are
significantly affected by its proximity to Shepherd University (WV) and Shippensburg
University (PA), which remain the two primary institutions to which HCC students and
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graduates transfer. This trend in the analysis of degree process is studied and is expected to
continue skewing graduation-transfer rate data for HCC.

The College uses information technology in instruction to improve learning and curricula, as
well as to increase access to higher education in the service area (State Plan: Goals 1 and 2).
Expansion of online course offerings (Indicator 5) resulted in an increase of 31% over the
previous year and noncredit enrollment increased by 39%. As indicated in the 2009 MPAR, the
College’s Board of Trustees increased the FY 2010 credit benchmark from 1,900 to 2,900, which
was exceeded this year by 3%. Non-credit enrollments exceeded the benchmark by 13%. An
institutional priority in FY 11, faculty will expand online course and program options to meet
increased student demand for distance education offerings. Similarly, student services and
academic support personnel will provide students with supplemental online support services
needed for them to succeed. This project, which may take several years to complete, is expected
to bring about significant improvements in both the process and outcomes of web based
educational applications, as well as related employee professional development.

State Plan Goal 3 — Diversity: “Ensure equal educational opportunity for Maryland’s diverse
citizenry.”

The College strives to provide academic programs and services to individuals who reflect racial
and ethnic diversity as stated in Goal 3 of the State Plan. HCC has experienced an upward trend
in credit enrollment of minority students in the last four years. Of overall enrollment, the
percentage of minorities steadily increased from 12.4% in Fall 2006 to 14.5% in Fall 2009,
exceeding the established benchmark of 13%. This upward trend at the College reflects the
increase of the minority population in Washington County during that same period. In Fall 2009,
the minority population of the College’s primary service area of Washington County was
estimated to be almost 14.2% of the total population and 16% if the ethnicity of Hispanic is
included. The Hispanic population is increasing at the highest rate in the county and at the
College, even though the largest minority student and community minority group remains
African American. Though the College is encouraged by this enrollment increase, it will
continue to actively recruit and study minority trends in enrollment, transfer and graduation.
Data was not reported in the MPAR report for Indicators 17 and 18 because numbers within
minority groups were not large enough in established categories according to MHEC guidelines
(50 students). However, detail for these indicators is found in the degree progress charts in
Appendix B.

In October 2009, the Board of Trustees approved an Anti-Discrimination Policy that was
developed by the Student Affairs Governance Committee. Although addressed in the Code of
Student Conduct, the College proactively wants to insure that a policy exists to prevent
harassment and that our students experience a genuine learning environment that is receptive to
all views and backgrounds. The College does not tolerate any language, action or behavior that
is hostile to others. All students have the right to be free from unlawful intimidation or coercion,
negative stereotyping and racial, gender or cultural slurs.

The College is intentional in its plan to recruit a culturally diverse student body, with the
recognition that some groups require more encouragement and contact. To this end, the College
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expanded its recruitment program by hiring a full-time Multicultural Recruiter in 2009 to
encourage prospective minority students to enroll in either ESL or GED courses, credit college-
level courses, or non-credit courses. In addition, this person serves as a liaison to college services
and programs connecting new students with the Financial Aid Office, JTSR, Disability Support
Services, tutoring, and mentoring. Additionally, the College website includes a page in Spanish
for College and community services.

The College uses a variety of strategies to attract and retain diversity among its students. Efforts
include, but are not limited to providing adequate and sustainable need-based financial aid. Staff
members such as the Multicultural Recruiter, Job Training Student Resources staff, academic
advisors, the Disability Services Coordinator, and the College Recruitment Coordinator, are
bridges to the Financial Aid Office. Each year, the Director of Financial Aid hosts two
workshops for low income, at risk students selected by high school counselors. This outreach
effort is designed to encourage participation in higher education by covering federal and state
financial aid programs, student loans issues and important deadlines. The results of these efforts
are demonstrated by an increase in numbers of minority students receiving financial aid. From
2007 through 2009, there was an increase of 11.4 % (unduplicated headcount by ethnicity) in the
number of minority students receiving any type of financial assistance.

HCC’s ad hoc Multicultural Committee, which consists of faculty, staff and students, is charged
with promoting educational, cultural, and professional development programs that help to infuse
diversity into the curriculum as well as promote student learning and appreciation of our
differences and similarities. The work of the committee focuses upon creating a hospitable
campus environment for all constituents based on the ideals of diversity and multiculturalism.
An annual expectation of the committee includes planning and sponsoring the major on-campus
diversity event in honor of Martin Luther King Jr. (MLK) on the national holiday and an
examination of issues related to diversity at the College. The College is the only entity in the
County that offers a program to celebrate the MLK holiday and diversity.

The College, in partnership with the local Hispanic Association of Hagerstown, co-sponsored an
annual Hispanic festival for the last four years. This well attended event increases the visibility
of the College in the local Hispanic community. Additionally, all profits from this festival are
used for scholarships to HCC.

The Student Government Association (SGA) is the official student representative body
concerning campus life. This governing body was created to enhance the quality of student life
and the success of students through participation in social, cultural, educational and recreational
opportunities. In FY 10, the leadership of SGA reflected a multicultural perspective because of
the diversity of its members. Minorities comprise 25% of the officers, 25% of the senators, and
16% of the program board members. Three clubs are oriented toward increasing awareness of
other cultures: the International Club, Turkish Cultural and Friendship Club, and the Society for
Creative Anachronism.

Hagerstown Community College also recognizes its role of as an educational institution in

preparing its faculty and staff to become contributing members of the global community.
Improving the diversity of its workforce as a small college in Western Maryland remains one of

170



the institution’s greatest challenges. Minorities comprise 6% of Washington County’s civilian
labor force. In 2008 - 2009, the Offices of Human Resources (HR), Planning and Institutional
Effectiveness (PIE), Student Affairs, and Academic Affairs collaborated to write HCC’s Cultural
Diversity Plan. Though broader than a recruitment plan, the diversity plan published in July 2009
provides an analysis of the current workforce, as well as recruitment strategies, strategic goals
and objectives, and the importance of professional development related to diversity. The plan is
updated and revised annually.

Though minorities are actively recruited for all employee searches, attracting qualified minorities
to the Western Maryland region remains challenging. The region lacks many of the cultural and
ethnic opportunities, as well as a significant professional minority population, found in the urban
and metropolitan areas. An issue of concern on the HCC campus is the difficulty of recruiting
diverse full-time faculty. However, though the percent of full-time minority faculty remained
1.4% from Fall 2008 to Fall 2009, progress was made when four minority faculty were hired in
Summer and Fall 2010. Of 70 full-time faculty, 5.71% are minority, which exceeds the 5%
benchmark established for Fall 2010.

State Plan Goal 4 - A Student-Centered Learning System: “Strengthen and expand teacher
preparation programs and support student-centered, preK-16 education to promote student
success at all levels.”

Washington County has traditionally had one of the lowest rates of college-bound high school
graduates in Maryland. Improving this situation provided the impetus for the development of the
ESSENCE program discussed in Goal 2. Efforts to retain these students upon high school
graduation are a priority in enrollment planning and management at HCC.

An important K-16 partnership activity is the Learning Community with Washington County
Public Schools (WCPS). Comprised of representatives from HCC and WCPS, the Learning
Community Steering Committee focuses on the necessity of a college education and increasing
the college-going rate of the area high school students. The Steering Committee plans annual
activities, discusses scheduling options and the ESSENCE program, reviews possible student
barriers to college enrollment and develops programs of shared benefit to college and high
school students. The Learning Community also provides an avenue through which the College
can promote its programs to high school students, teachers, principals, guidance personnel and
supervisors. College Career Days are half-day career exploration activities for high school
students sponsored by the HCC Learning Community and have included Teaching and Education
Careers, Health Related Careers, Computer and Information Technology Careers and Legal and
Law Enforcement Careers. On each of these days, approximately 150 high school students per
day are brought to campus to participate in a program prepared by HCC faculty in their given
discipline. Additionally, the Student Leadership Hagerstown Program was developed by the
Learning Community in 2004 to build leadership skills of students and emphasizes the academic
content of the Phi Theta Kappa International Leadership Program.

HCC offers an AAT degree in Early Childhood Education and another in Elementary Education, an

AS in Education, an AAS in Early Childhood and Primary Education, three certificate programs for
instructional paraprofessionals and a letter of recognition. In Spring 2009, there were 287 students
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enrolled in all of these programs. Upon completion, students may seamlessly transfer to any four-
year teacher education program in Maryland.

Along with developing and maintaining articulation agreements with regional secondary
schools, as well as four-year institutions, strengthening partnership activities with the USM —
Hagerstown (USM-H), and Washington County (WCPS) are priorities. HCC supports and
advocates for 2 + 2 nursing, education, business, information technology, social science and
humanities bachelors’ degree programs offered at USM-H.

In 2008, the award of Base Realignment and Closure Act (BRAC) Higher Education
Investment Funds enabled HCC’s Biotechnology program to create a secondary/
postsecondary pathway. The funds provided training for secondary science teachers in a
summer institute, as well as provided a credit-bearing summer institute for high school
students and internship opportunities for HCC Biotechnology students in Fort Detrick
bioscience laboratories. In 2009, the same grant program awarded BRAC funds to the College
to implement its Innova-Bio Maryland program. This program enables high school and
college biotechnology students to work together in an on-campus laboratory, supervised by a
senior scientist. Students work on actual research projects provided by Fort Detrick agencies.
Additionally, the College is aligning and connecting its biotechnology degree program with
area university programs to increase and improve articulation opportunities for graduates to
smoothly transfer into and complete bachelors’ degrees.

State Plan Goal 5 - Economic Growth and Vitality, Workforce Development: “Promote
economic growth and vitality through the advancement of research and the development of a
highly qualified workforce.”

Workforce development and contract training (State Plan Goal 5 and Indicators 24 — 28) are
important components of the community college mission. Employer satisfaction with contract
training has always been high, with 100% satisfaction for the last three years (Indicator 28).
However, enrollment in contract training in FY 09 (Indicator 27) was down significantly in both
unduplicated enrollment (- 47%) and annual course enrollments (- 41%). State and local
economy, coupled with locally high unemployment rates, adversely affected contract training
enrollment in FY 09. Participation in contract training by Washington County Government, a
primary customer, dropped 72% from FY 09 to FY 10 and is not expected to increase in FY 11
and 12.

It should be noted that as HCC researched drops in contract training in FY 09, both overall and
unduplicated enrollments were up by almost 80% in FY 10. Some reasons for the increase
include a contract with the federally funded Western Maryland Consortium, a regional workforce
development agency, to provide 13 sections of GED and remediation to participants. Providing
adult learners with basic skills (Indicator 30) to increase their literacy rates and/or to prepare
them further educational or vocational training (State Plan: Goals 1 and 5) is an important
component of the College’s mission.

Enrollments for certifications, particularly in the childcare area, though down from FY 08 to FY

09, have almost doubled in FY 10. In addition to contract training and workforce development,
HCC offers a variety of community service and lifelong learning non-credit courses.
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Unduplicated enrollments in those courses increased (Indicator 29) and exceeded the FY 10
benchmark.

Workforce development and contract training (State Plan Goal 5 and Indicators 24 — 28) are
important components of the community college mission. Employer satisfaction with contract
training has always been high, with 100% satisfaction for the last three years (Indicator 28).
However, enrollment in contract training in FY 09 (Indicator 27) was down significantly in both
unduplicated enrollment (- 47%) and annual course enrollments (- 41%). State and local
economy, coupled with local unemployment rates, adversely affected contract training
enrollment in FY 09. Participation in contract training by Washington County Government, a
primary customer, dropped 72% from FY 09 to FY 10 and is not expected to increase in FY 11
and 12.

Explanation Required by the Commission (2010)

Successful persistor rate after four years for college-ready students (Indicator 10a) The
successful persistor rate after four years for the fall 2004 cohort of college-ready students was
84.7%, the lowest rate in at least the last four years and considerably below the Fall 2006
cohort’s benchmark of 89%. Explain the decline in this rate as well as any new initiatives or
strategies that the campus has employed to ensure that more college-ready students are
successfully retained.

HCC response: The persistor rate after four years for college-ready students increased from
84.7% in Fall 2004 to 88.6% in Fall 2005. The benchmark of 89% by Fall 2006 appears to be
reasonable. There has been an emphasis in Student Affairs units since 2004 to encourage more
college-ready students to enroll on a full-time because of the strong positive correlation between
full-time enrollment and persistence, as well as program completion. Financial Aid developed a
brochure encouraging students to enroll full-time and apply for loans. The publication
demonstrates the financial benefits of paying off student loans with a higher salary. Academic
Advisors also encourage students to enroll full-time and show students the length of time it will
take to complete their academic programs on a full-time vs. part-time basis. Consequently, there
has been a 31.6% increase in full-time students from Fall 2004 to Fall 2009 in comparison to the
general enrollment increase of 26.2% during that time period.

Graduation transfer rate after four years for developmental completers (Indicator 11b) The
graduation-transfer rate after four years for developmental completers in the fall 2004 cohort was
63.8%, the lowest rate in at least the last four years. This rate is also well below the College’s
benchmark for the fall 2006 cohort of 70%.

HCC response: It became evident in the Fall 2004 semester that enroliment had dropped in the
developmental reading courses. After study, it was determined that there were no prerequisite
courses for popular college-level courses and that new academic advisors lacked information
regarding the importance of such courses when advising developmental students. Those students
were at a disadvantage going forward without having developed reading skills taught in those
courses.
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The low enrollment in reading prompted a College-wide review of the developmental curriculum
and the institutional structure supporting the program in FY05 and 06. In Fall 2006, students
benefited from a curriculum that integrated reading and English skills and faculty who were
dedicated solely to the developmental program. The expectation is that the transformation of the
developmental education program will yield better outcomes among developmental completers.

Percent minorities of full-time administrative and professional staff (Indicator 16) The percent
minorities of full-time administrative and professional staff decreased to 6.6% in fall 2008, the
lowest rate in at least the last four years. This rate is also considerably below the fall 2010
benchmark of 12%.

HCC response: As mentioned previously, though minorities are actively recruited for all
employee searches, attracting qualified minorities to a small college in Western Maryland is
difficult. The region lacks a significant professional minority population, found in the urban and
metropolitan areas. Though the percent of full-time minority administrative and professional
staff decreased from 9.1% in Fall 2007 to 6.6% in Fall 2008, the percent increased to 10% in Fall
2009. It is hoped that the benchmark of 12% will be met by Fall 2010.

Percentage of expenditures on instruction (Indicator 31) The percentage of expenditures on
instruction dropped considerably from 45% in FY 2007 to 41% in FY 2008. This figure
represents the lowest rate in at least the last four years and is well below the College’s FY 2010
benchmark of 50%.

HCC response: Calculated according to MHEC instructions, the percentage of expenditures on
instruction for FY09 was 44%. This indicator increased by 3% over fiscal year 2008. The
absolute dollar value from FY08 to FYQ9 increased by 8.9%. This is well above the increase in
total operating expenditures that went up approximately 1.4%. Indicator 32, the percentage of
expenditures on instruction and selected academic support also increased 3% to 49%.

COMMUNITY OUTREACH AND IMPACT

As a partner in economic development of the region, HCC educates and trains a significant
portion of the regional workforce. An institutional priority, strong partnerships with business and
industry support the College’s ability to offer degrees and certificates to meet specific needs of
employers.

In the implementation of its mission and in support of Goal 5 of the State Plan, Hagerstown
Community College collaborates with government, business, industry, and non-profit
organizations in a variety of ways to develop flexible credit and continuing education programs
that are responsive to the educational and training needs of the College’s service area. Though
the area is largely service industry based and is a major transportation hub in the mid-Atlantic
region, the county and city economic development commissions are pursuing technology-
oriented companies with high-skill, high-wage jobs to locate in Washington County. Wet labs in
the Technical Innovation Center (TIC) greatly enhance Washington County’s ability to attract
and grow the life science industry in Western Maryland. This provides synergy between the
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academic programs in the life sciences and similarly focused companies in the TIC while giving
Biotechnology students “hands on” experience.

In June 2010, the National Security Agency (NSA) designated HCC as a National Center of
Academic Excellence in Information Assurance Two-Year Education (CAE-2Y), one of only six
two-year colleges to receive this honor. This distinction enables students to transfer seamlessly
from HCC to a four-year college in order to complete their degree. HCC’s designation as a CAE-
2Y coincides with requirement of the Department of Defense (DOD), one of the largest
employers of cyber security specialists, that incoming workers have both a bachelor’s degree and
the necessary certification training needed to meet the rapidly changing demands of the
information assurance field. DOD- related and other Federal opportunities in cyber security are
disproportionately high in Maryland because of the state’s proximity to defense installations
around the District of Columbia and northern Virginia.

Washington County’s growth has increased the demand for public safety services, which, in turn,
led to an opportunity for the County and the College to collaborate on the development and
operation of a potential combined training center for law enforcement, fire, and emergency
medical services personnel. A study group composed of City of Hagerstown and Washington
County personnel, along with HCC staff, completed a concept paper in May 2010 that outlines
the need for and benefits of such a center, and recommended that it be constructed on the HCC
campus. Such a center would serve major County training needs and would provide greater
opportunities for entry-level and in-service training for public safety personnel, along with
increased access to credit-bearing courses, degrees, and certificates.

Recognizing the importance of working with the community on its assessment of HCC, the College
began a strategic planning initiative in Summer 2010 by convening a 30-member

“Commission on the Future of Hagerstown Community College.” This futuring body is

comprised of community members, alumni, students, faculty and administrators. The
Commission’s purpose is to provide input regarding local needs and community perspectives on
how HCC can best serve local citizens.

COST CONTAINMENT

The following positions were not filled in FY 2009, but were carried into FY 2010 for further
needs assessment in the respective areas:

e Sign Language Instructor (indefinite hold) $43,500
e Multicultural Recruiter 26,094
e Computer/Electronics Specialist 39,519
e Instructor/Philosophy 43,500
e Office Associate (DEALS) 15,746

$168,359

Eight instructor positions were “delayed hired” in FY 09 for a cost savings of $157,750.
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In FY 09, the instructor position in the Commercial Vehicle Transportation (CVT) program was
eliminated and duties were combined into the CVT Program Coordinator position for a savings

of $39,774.

Additional cost savings efforts included reducing the Professional Development budget by
$70,000 and the Equipment budget by $74,000.

TOTAL COST CONTAINMENT SAVINGS $509,883
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HAGERSTOWN COMMUNITY COLLEGE

2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
a. African American

b. Asian, Pacific Islander

c. Hispanic

d. Native American
e. White

f. Foreign

g. Other

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2006 Fall 2007 Fall 2008 Fall 2009
66.0% 66.0% 66.5% 65.4%
54.0% 54.0% 57.8% 61.8%
FY 2006 FY 2007 FY 2008 FY 2009
234 277 352 299
17.0% 18.2% 18.1% 21.3%
35.0% 36.3% 36.0% 41.8%
2004 2006 2008 2010
65.8% 64.3% 61.9% 49.40%
Fall 2006 Fall 2007 Fall 2008 Fall 2009
8.0% 7.6% 9.0% 8.7%
1.4% 1.9% 1.7% 2.0%
2.6% 2.6% 3.2% 3.1%
0.4% 0.4% 0.5% 0.5%
86.0% 85.7% 83.5% 83.1%
0.0% 0.0% 0.0% 0.0%
1.6% 1.8% 2.1% 2.4%
FY 2006 FY 2007 FY 2008 FY 2009
13,365 15,303 13,289 13,866
36,401 31,740 34,670 25,134
172.0% 107.0% 161.00% 81.3%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
14,481 15,615 15,512 15,640 17,384
5,248 5,264 5,531 5,901 6,805
9,944 10,895 10,573 10,334 10,579
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
62.0% 62.5% 63.8% 65.5% 65.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
78.0% 78.0% 78.8% 82.4% 81.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
78.2% 74.9% 76.9% 76.6% 79.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1,576 1,758 2,286 2,999 2,900
731 790 810 1,130 1,000
Benchmark
FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
44.6% 44.5% 44.3% 46.0% 44.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement

7

10

11

12

13

Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal
achievement

Developmental completers after four years

Successful-persistor rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Graduate satisfaction with transfer preparation

Diversity

14

15

16

17

18

Minority student enrollment compared to service area population
a. Percent non-white enroliment

b. Percent non-white service area population, 18 or older (not
benchmarked)

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persistor rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

*Cohort for analysis is less than 50 students.

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
93.0% 98.0% 95.0% 98.4% 98.0%

Spring 2003 Spring 2005 Spring 2007 Spring 2009 Benchmark
Cohort Cohort Cohort Cohort Spring 2010
73.0% 73.0% 75.7% 75.0% 80.0%

Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
44.0% 45.0% 52.0% 47.5% 48.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
89.8% 86.4% 84.7% 88.6% 89.0%
86.8% 90.9% 87.2% 83.8% 90.0%
43.9% 38.0% 40.7% 49.3% not benchmarked
76.3% 75.6% 76.6% 76.7% 78.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
74.6% 75.5% 77.9% 75.0% 77.0%
70.0% 68.5% 63.8% 61.5% 70.0%
27.6% 27.9% 28.8% 38.6% not benchmarked
60.0% 59.2% 59.6% 60.0% 60.0%
Benchmark
AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
85.5% 86.6% 87.4% 83.4% 87.0%
281 2.89 2.88 2.93 2.85

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
83.0% 82.0% 86.0% 74.0% 88.0%

Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
12.4% 12.6% 14.4% 14.5% 13.5%
12.9% 13.6% 13.9% 14.2% not benchmarked
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
1.5% 3.0% 1.4% 1.4% 5.0%
Benchmark
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
9.4% 9.1% 6.6% 10.0% 12.0%
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
* * * * *
* * * * *
* * * * *
Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
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Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
19 Occupational program Associate degrees and credit certificates
awarded by program area:
a. Business 93 95 148 174 115
b. Data Processing 49 36 49 26 50
c. Engineering Technology 8 12 10 14 16
d. Health Services 151 148 143 131 200
e. Natural Science 0 0 0 6 5
f. Public Service 27 25 19 21 35
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
20 Percent of career program graduates employed full-time in a related
field. 91.0% 100.0% 89.0% 92.0% 93.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
2000 2002 2005 2008 Survey 2008
21 Graduate satisfaction with job preparation. 76.0% 87.5% 87.0% 88.0% 90.0%
Employer Employer Employer Employer Benchmark
Survey 2000 Survey 2002 Survey 2005 Survey 2008 Survey 2008
22 Employer satisfaction with career program graduates 100.0% 80.0% 89.0% N/A 95.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
23 Licensure/certification exam pass rates
a. NCLEX for Registered Nurses 89.0% 88.0% 86.0% 94.0% 98.0%
b. Cert. Exam Amer. Registry of Rad. Tech. 100.0% 100.0% 100.0% 97.0% 100.0%
a. NCLEX for Licensed Practical Nurses 95.0% 100.0% 100.0% 100.0% 98.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
24  Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount 6,193 6,805 6,354 5,888 6,300
b. Annual course enrollments 9,165 10,013 10,222 9,082 9,460
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
25 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 4,180 4,374 4,082 4,068 5,000
b. Annual course enrollments 6,078 6,129 6,098 5,752 7,000
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
26 Number of business organizations provided training and services
under contract. 27 22 24 23 35
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
27 Enrollment in contract training courses
a. Unduplicated annual headcount 1,123 1,093 1,117 591 1,350
b. Annual course enroliments 1,354 1,326 1,499 884 1,600
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
28 Employer satisfaction with contract training 100.0% 100.0% 100.0% 100.0% 100.0%
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Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enroliment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 3,492 3,695 3,786 4,064 4,000
b. Annual course enrollments 5,443 5,816 5,794 6,010 7,500
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 852 769 737 712 1,000
b. Annual course enroliments 1,422 1,095 1,192 1,137 1,500
Effective Use of Public Funding
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Percentage of expenditures on instruction 43.0% 45.0% 41.0% 44.0% 50.0%
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 50.0% 50.0% 46.0% 49.0% 53.0%
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HARFORD COMMUNITY COLLEGE
Mission

The Harford Community College Board of Trustees approved the Mission, Vision, and Values in
August 2007. The HCC mission statement is:

Harford Community College is a dynamic, open-access institution that provides high quality
educational experiences for the community. The College promotes lifelong learning, workforce
development, and social and cultural enrichment.

Institutional Assessment
ACCESSIBILITY AND AFFORDABILITY INDICATORS

Harford Community College (HCC) has made steady improvements and shows strength in
performance on all indicators in the Accessibility and Affordability category. Both credit and
noncredit headcount (Indicator 1) have increased over the past five years: credit has increased
13.3% and noncredit has increased 13.6%. In support of the 2009 Maryland State Plan for
Higher Education, Goal 2 (Achieve a system of postsecondary education that promotes
accessibility and affordability for all Marylanders), Harford’s tuition continues to be the lowest
for all community colleges in the State, allowing students from all socioeconomic levels to
enroll. Additionally, Harford’s tuition and fees as a percent of tuition and fees at Maryland
public four-year institutions (Indicator 6) continue to decrease. Tuition and fees at Harford cost
only 35.5% of tuition and fees at Maryland public four-year institutions making HCC very
accessible and affordable. The market share of recent, college-bound Harford County high
school graduates enrolled at HCC (Indicator 4) remained steady at 67% from AY 2007-08 to AY
2008-09 demonstrating our continued recognition as a first choice for county residents.

In support of the 2009 Maryland State Plan for Postsecondary Education, in 2010-2011 the
recommendation of the HCC Space Utilization Task Force to revise the weekly class schedule to
include classes that meet Monday, Wednesday, and Friday (as well as Tuesday and Thursday),
has been implemented. This revised class schedule more efficiently uses available campus space
by increasing the number of class sections that can be taught each week by two. An assessment
of this new class schedule will be conducted at the conclusion of the 2010-2011 academic year.

QUALITY AND EFFECTIVENESS: STUDENT-CENTERED LEARNING, STUDENT
SATISFACTION, PROGRESS, AND ACHIEVEMENT INDICATORS

Harford continues its commitment to helping students succeed regardless of their academic
background upon entering college. The number and proportion of students enrolling full-time
continues to increase — in Fall 2009, 45% of credit students were enrolled full-time. Students
with developmental needs entering HCC also remains quite high, at 63%. The graduate
satisfaction with educational goal achievement (Indicator 7) remains very high at 99%
satisfaction. The non-returning student satisfaction level (Indicator 8) also remains quite strong
at 68.7%, although will likely never be as strong as the satisfaction of graduating students. The
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benchmark data show HCC students are well prepared for transfer to Maryland public four-year
universities. In AY 2008-09, HCC students earned a mean GPA of 2.9 in their first year at their
transfer institutions. Further, 88.9% of HCC students earned a cumulative GPA of 2.0 or higher
during their first year of transfer (Indicator 12).

Questions Raised by the Commission:

Indicator 10c — Successful persistor rate after four years for developmental non-completers
The successful persistor rate after four years for developmental non-completers decreased
considerably from 46.6% for the fall 2003 cohort to 34.9% for the fall 2004 cohort and has
increased slightly for the Fall 2005 cohort to 36.1%. Completion of developmental education
coursework is critical for an increasing number of students.

HCC is continually taking steps to improve developmental education completion. Efforts are
underway to better understand the developmental non-completer outcomes and develop
appropriate responses. Ultimately, the primary goal is to provide the most responsive and
effective learning opportunities and academic support for all students and in particular those in
need of developmental education. Whether our students aspire to complete an associates degree
or training for entry into the workforce, HCC strives to provide accessible, quality courses,
certificates, and degree programs in a variety of delivery formats to meet differing learning and
life needs. Support services, including appropriate early interventions such as tutoring, mentoring
and advising, are activated to help students get back on track when their performance puts them
at risk of failure or dropping out. Another key goal is to continually show our students that we
care about their success, a quality that students rate highly on college surveys.

While ongoing efforts to increase the number of completers enrolled in developmental education
have not resulted in the desired outcomes, actions have been taken to improve curriculum and
plans are underway to refine our understanding of the deterrents to completion based on data. In
support of the 2009 Maryland State Plan for Postsecondary Education, Goal 1 (Maintain and
strengthen a system of postsecondary education institutions recognized nationally for academic
excellence and effectiveness in fulfilling the educational needs of students and the economic and
societal development needs of the state and the nation), academic divisions are modifying
curriculum and enhancing support for students who are academically at risk. For example, a
major effort to date has been to combine our developmental offerings to shorten the length of
time necessary to move into college-level coursework, which has been shown to improve student
retention. The two lowest levels of developmental mathematics, Math 001 and 002, have been
combined into one course, Math 010; Math 002 and 017 (the highest level of developmental
mathematics) have been combined into one course, Math 018. Two developmental English
courses, Eng 003 and Eng 012, have also been combined into one course, Eng 018. Course
content is integrated, reinforcing concepts taught in both courses. These newly developed
combined courses are four-equivalent credits, whereas the original courses were designed only as
three-equivalent credits, meaning students meet on average four hours per week in the combined
courses, rather then just three hours per week in the original single courses. This design enables
students to complete the developmental sequence in fewer semesters. In addition, two
developmental writing courses for ESL students have been created.
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Research continues to show that students who do not complete the prescribed developmental
coursework are less likely to persist and graduate. Experience has also shown that some students
resist completing developmental education courses because they do not recognize the need, or
believe the time required to take these courses delays completing their desired degree program.
A recent HCC study of math students showed that those who completed the prescribed
developmental math courses were more likely to be successful in college level math courses than
those who did not complete developmental education courses. An assessment project is also
underway to determine if altering the way in which students complete homework for Math 002:
Introductory Algebra and Math 017: Intermediate Algebra will improve student success, and
thus completion rates. In support of the 2009 Maryland State Plan for Postsecondary
Education, Goal 4 (Achieve a system of postsecondary education that promotes student-centered
learning to meet the needs of all Marylanders), academic divisions are also partnering with
student services support staff to increase student access to and use of tutoring and related support
services. Since Spring 2008, Tutoring Support Services has increased outreach to all
developmental courses. Tutors visited all of the developmental math and English courses at the
start of the semester and established open communication with the students and instructors. From
Fall 2008 to Fall 2009 use of the walk-in tutoring centers increased dramatically from 5,465
visits to 6,324 visits, a 15.7% increase in use.

In Fall 2008, Spring 2009, and Fall 2009 Tutoring Support Services collaborated with the faculty
to offer a learning community linking MATH 002 and HD 110 (Success in College and Beyond).
In Fall 2009 the pass rate for all students in MATH 002 was 34.2% and the pass rate for the 18
students enrolled in the learning community was significantly greater at 67%. In the future, this
initiative will be implemented more broadly.

A comprehensive study is being planned to better understand the reasons why students needing
developmental coursework are not completing their developmental sequences at higher rates. All
developmental non-completers will be surveyed on questions related to course-taking patterns
and reasons for non-persistence or failure. Academic performance data will be tracked and
analyzed. An analysis of the data should lead to the development of practices, policies, or
procedures to improve the developmental non-completer rate.

Faculty, administrators and staff from HCC and Harford County Public Schools (HCPS)
continue to have a strong partnership with a particular focus on improving college readiness
skills. For example, HCC has implemented a critical initiative with Harford County Public
Schools in which the College is now offering its algebra courses at selected County high schools
in an effort to lower the number of entering freshmen requiring remedial math. Discipline-based
teams and interdisciplinary groups share research on student performance, and work
collaboratively to align core curriculum and develop strategies to improve college-readiness and
enhance the seamless transition from high school to college.

To enhance our student success and retention efforts, in fall 2010, HCC will launch a new First
Year Experience (FYE) task force. Given the increasing growth rate of full-time freshman
students at HCC, an FYE program will be an asset to students, providing them with critical
college survival skills and resources necessary for ongoing academic success.
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The task force will consider FYE options such as a freshman seminar, critical support, and
focused guidance, for first year college students.

Indicator 11a — Graduation-transfer rate after four years for college-ready students

The graduation-transfer rate after four years for the fall 2004 cohort of college-ready students
was 64.8%, down from 70.9% for the fall 2003 cohort, and which is also the lowest rate in the
last four years. However, the Fall 2005 cohort transfer-graduation rate after four years has
improved to 74.1%, the highest level in the past five years, which also surpasses the 2006
benchmark, which is set at 72%.

HCC continues to focus on developing and implementing targeted strategies to ensure that a
diverse student body possesses the necessary competencies and skills to succeed upon transfer to
a 4-year college or university. Data related to the performance of HCC students at their transfer
institutions shows that the average GPA for the first year after transfer is strong. In 2008-2009,
the mean GPA for HCC students after the first year of transfer was 2.90, exceeding the
benchmark of 2.80.

In support of the 2009 Maryland State Plan for Postsecondary Education, Goal 1, HCC has
implemented several initiatives which we believe will positively impact the graduation-transfer
rate over time. For example, the STEM Scholars STEP UP program, supported by an MHEC
grant, was launched in summer 2009 with 20 first-year engineering and science majors. The
program focused on strengthening academic skills with a focus on math, science, and research
and career awareness. Fifteen scientists from the region participated as guest presenters.
Partnerships with business and industry resulted in support for STEM scholarships and
equipment.

HCC offers a variety of courses and degree or certificate programs in formats that respond to the
needs of students who are challenged with trying to balance work and family commitments. For
example, the winter session that was launched in January 2009, is growing. This new session
provides access to accelerated courses for a growing number of students who wish to enroll for
additional credits, accomplish their academic goals more quickly, and/or transfer. The winter
session has the added benefit of providing opportunities for students to broaden their global
perspectives by participating in study abroad courses with HCC faculty, without impacting their
regular course load.

The future construction of an educational facility by Towson University (TU) near the HCC
campus is expected to enhance transfer opportunities for HCC students. The facility is
anticipated to open in 2012. The majority of HCC students transfer to TU. The goal of this
partnership is to provide accessible upper level undergraduate education that will enable students
to complete their associate degrees at HCC and bachelor’s degrees at the TU location, all locally.
Community residents will also benefit from this increased access to higher education. In
addition, transfer opportunities have been enhanced through the undergraduate and graduate
offerings by 4-year colleges and universities at the HEAT Center in Aberdeen. One example is
the first cohort of students in TU’s bachelor’s degree program in Elementary/Special Education
offered at the HEAT Center who graduated in May 2010.
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HCC’s partnership with Harford County Public Schools (HCPS) is also critical in creating
opportunities to encourage students to attend and persist in college. Among the collaborative
efforts between HCC and HCPS are an articulation agreement for the International Baccalaureate
program and development of eleven pathways to accelerate completion of certificates and
degrees in selected disciplines. In addition, this year, incoming high school Bio-Medical
freshmen attended a one-week summer orientation to HCC’s biomedical program and several
HCC faculty served as sponsors for students in the HCPS Science and Math Academy in
biotechnology, environmental studies and physiology. HCC faculty have co-developed courses
and engaged in in-service training with HCPS faculty.

Retaining community college students to degree completion is an ongoing challenge. Most
students transfer from HCC before completing their associate degree. Others drop out for various
reasons. Recent data from the 2010 Community College Survey of Student Engagement indicate
that there are many challenges that impact the ability of students to complete their associate or
certificate programs. Among students surveyed, 47% stated that transferring to a 4-year college
would be a reason for withdrawing from HCC. When asked what reasons would cause them to
withdraw from college, 48% cited lack of resources, 38% stated working full-time, while 28%
cited caring for dependents.

To facilitate a smooth transfer for HCC students to 4-year colleges and universities, HCC has
entered into over 90 articulation agreements with other area colleges and universities to provide
HCC graduates with seamless pathways to these institutions. The academic divisions at HCC
also ensure that the classes the College offers align well with the transfer colleges. HCC’s degree
programs are offered as flexibly as possible to make it easy for a student to transfer to a variety
of schools. An increasing focus on developing 2+2 agreements makes transfer opportunities
more attractive to students who are able to have their entire degree accepted by a 4-year college
or university. Transfer colleges have a presence on HCC’s website and send representatives to
the campus to meet with prospective transfer students. Approximately 250 students attended the
2009 Transfer Fair, where 45 four-year colleges were present. Some academic divisions have
brought in faculty from various 4-year schools to meet with students and talk about programs
available to them. HCC also hosts Instant Admit Days for Towson University, University of
Maryland University College, Stevenson University, the College of Notre Dame, and University
of Baltimore. Representatives from these colleges visited HCC in the fall and waived the
application fee for students who applied in person. Students who met the qualifications were
admitted “on the spot.”

HCC also conducts workshops entitled Steps to a Successful Transfer — Student Transfer
Workshop which provides information on transfer planning (including career exploration,
deciding on an academic major, navigating the transfer of college credit), maximizing transfer
resources, and the transfer admissions process at 4-year colleges and universities. Additionally,
orientation, academic, transfer and career advising are delivered to all incoming students, age 16-
19, through the one-stop sessions. These half-day sessions are designed to provide students with
the opportunity to take the academic skills assessment, meet individually with an academic
advisor, receive information related to financial aid, learn how to navigate the online registration
system (OwlNet), and register for courses. Over 1,900 students were served during
summer/fall/winter/spring, 2009-10.
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DIVERSITY INDICATORS

In support of the 2009 Maryland State Plan for Postsecondary Education, Goal 3 (Ensure equal
opportunity for Maryland’s diverse citizenry), HCC has a strong commitment to recruiting
students from diverse backgrounds, learning styles and needs. We believe that the diversity of
our student population creates a rich teaching and learning environment that fosters greater
awareness and engagement in the global community. Removing barriers to student success is a
fundamental principle of our College.

The enrollment of non-white students at HCC continues to grow and surpass the benchmark
(Indicator 14a), reaching 20.4% non-white enrollment with a benchmark of 18%. This measure
also exceeds Indicator 14b (Percent of Non-White Residents in the Service Area Population 18
and Older), which is 17.3%.

Creating a workforce that is reflective of the diversity of the student-body is important at HCC,
although we have not yet successfully reached this goal. Some progress has been made on
Indicator 15 (percent minorities of full-time faculty) increasing to 7.8% in Fall 2009, but still
falling short of the Fall 2010 benchmark of 11%.

Questions Raised by the Commission:

Indicator 16 — Percent minorities of full-time administrative and professional staff

The percent minorities of full-time administrative and professional staff decreased from 13.9% in
2007 to 11.9% in 2008 and has increased again, slightly to 12.1% for Fall 2009. Although the
current measure has increased, it is still considerably below the Fall 2010 benchmark of 14%.

The Human Resources and Employee Relations Department at HCC continues to place emphasis
on increasing the percentage of minorities who are full-time employees. One important factor to
note is that the College’s turn-over rate for full-time employees is less than 7%, which limits the
ability to increase diversity rates significantly in a short period of time, given no new positions
are being created at this time.

Since the current data were reported, the College has hired two additional employees to the
administrative/professional ranks who represent minorities, including an African-American dean,
and an Asian-Pacific technology manager. HR works with all search committees to ensure
applicant pools are diverse by (1) targeting diverse publications and websites to advertise
positions, and (2) ensuring the pools meet the College’s diversity standards. Additionally, HR
requires that diverse candidates are interviewed for each job opening.

Indicator 17a — Successful persistor rate after four years for African Americans

The successful persistor rate after four years for African American students in the fall 2004
cohort was 50.6%, whereas the Fall 2005 cohort rate increased dramatically to 63.3%. The Fall
2004 rate is indicative of four years of consecutive decreases in the persistor rate for this group,
and is well below the College’s benchmark of 75% for the fall 2006 cohort. Such dramatic
swings in the data indicate that potentially the Fall 2004 cohort was an outlier during this five
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year period. The Fall 2005 cohort persistence has bounced back up and even surpassed several of
the previous five years. The achievement gap between the African American cohorts and all
students is still pronounced, however, and HCC, in support of the 2009 Maryland State Plan for
Higher Education, Goal 3, continues to strive toward closing that achievement gap by
strengthening access and support.

The Rites of Passage (ROP) is a recruitment and retention outreach program designed to enhance
the academic success of minority students. The program continues to provide critical support for
minority students through targeted academic support, cultural programs, and mentoring. The goal
is to encourage student retention to completion. Administrators, faculty, and staff of varied
backgrounds serve as role models and mentors to students. Since 2007, four Alpha Phi Alpha
Fraternity Scholarships in memory of Donald J. Waldon, have been awarded to ROP mentees. In
addition to being award recipients, ROP mentees and mentors are afforded the opportunity to
attend the scholarship banquet. For 2010-2011, additional peer leaders will be hired to assist with
the engagement of students in ROP activities. The goal is to hire 4-6 students prior to the start of
the school year.

HCC students and staff attended the conference titled "Unleashing Power, Potential and
Promise” which was sponsored by the Harford County Alliance of Black School Educators in
partnership with FACE IT, Harford County Office of Drug Control Policy and HCC/ROP.
Two ROP student mentees conducted a workshop using a documentary titled "Bring Your A
Game." The documentary is a thought provoking conversation regarding the challenges and
crisis faced by Black males along with strategies for change. The video features personalities
including academician and activist, Dr. Cornell West, New Jersey Mayor, Cory Booker, Film
producer, Spike Lee, music moguls, Damon Dash, Russell Simmons, Diddy, and Lupe Fiasco.
Approximately 100 students from schools around the County attended the event including ROP
student mentees and staff mentors. In the spring of 2011, ROP will co-sponsor similar workshops
with the Harford County Public Library and Harford County Public Schools.

Another example of the College’s efforts to improve the persistence of African American
students is HCC’s nursing program, which continues to expand opportunities for minority
students in general. Targeted strategies have been implemented to improve retention rates. The
Student Success in Nursing Program is designed to improve the retention and graduation rates of
ESL and other minority graduates by 50% over a five year period.

In September 2009, HCC/ROP students attended the Congressional Black Caucus (CBC) annual
legislative conference in Washington D.C. A featured session was led by Darnell Shields, a
frequent guest speaker for ROP, on methods for educating and empowering our youth. The
session titled "Men To Boys: Lessons to Uplift Our Community"” comprised a panel of men from
across the country including music executive and Baltimore native, Kevin Liles, International
Journalist, Jeff Johnson, Morehouse College President, Dr. Robert Franklin, Essence Magazine
Editor, Susan Taylor and others.

ECONOMIC GROWTH AND VITALITY, WORKFORCE DEVELOPMENT
INDICATORS
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The HCC Continuing Education and Training Division continues to serve key constituencies in
Harford County and the larger service area. As strategic partners in the County’s preparation for
BRAC, and in support of the Maryland State Plan for Higher Education, Goal 5 (Promote
economic growth and vitality through the advancement of research and the development of a
highly qualified workforce), the Business and Industry Training Department was reorganized to
better serve Harford County organizations. A Director for Government, Contractor, and IT
training was appointed and a coordinator was added to support this effort. Harford Community
College at the GATE will open on September 1, 2010 and will serve as a convenient educational
site for employees working on the APG Post.

The Regional Community College Workforce Training Initiative was completed by Beacon
Associates, providing the first detailed analysis of the educational requirements at APG due to
BRAC. The study has been used by educational institutions throughout the state as a planning
resource.

The HCC Higher Education and Conference Center @ HEAT coordinated and hosted the first
Advance Planned Briefing for Education, providing a venue for APG to communicate with
twelve institutions of higher education in Maryland. Important relationships have been
established as a result of this briefing.

The HCC Small Business Development Center introduced Specific Topics Training in
Accounting, Financing, Loan Proposal, Cash Flow, Franchising, Legal Issues, Managing a
Business, Marketing, and Strategic Planning. The sessions served 1,143 people interested in
starting or expanding their small businesses. HCC worked with local community groups to offer
professionals in the fields of Allied Health and Nursing a Caregiver Training Conference in
November 2009. The conference was supported by a grant from MetL.ife.

Also in support of the Maryland State Plan for Higher Education, Goal 5, HCC has
implemented a number of initiatives to support workforce development for people with
disabilities. HCC Adult Literacy Department developed and presented a webinar series on
essential workplace skills for individuals with disabilities in collaboration with Maryland
Department of Disabilities and the Maryland Department of Labor, Licensing, and Regulation.
The webinar series was funded by the Maryland Department of Disabilities through Medicaid
Infrastructure Grant funding from the Centers for Medicaid and Medicare CFDA 93.768 and the
Office of Disability Employment Policy, U.S. Department of Labor. HCC also participated in the
Federal Workforce Recruitment Program for College Students with Disabilities, coordinated by
the Office of Disability Employment Policy and the U.S. Department of Defense. The program
provides summer work experience, and in some cases full-time employment, for college students
with disabilities. Additionally, HCC staff collaborated with Maryland Department of Disabilities
for the production of the webinar “Official Communication of Accommodations.”

Community Outreach and Impact
Harford Community College collaborates effectively with employers, Harford County Public

Schools, and other organizations to provide a variety of valuable learning opportunities for
students, to serve key constituencies, and to benefit Harford County residents.
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Outreach and Partnerships with Employers

During 2009-2010, HCC placed 34 cooperative education and internship students with local
employers. These opportunities gave students the chance to gain real world experience related to
their major while providing employers with free or inexpensive workers who they can observe
and preview as potential future employees. Students from the following majors participated:
accounting; paralegal; computer information systems; CADD; business; interior design; and
general studies w/physical education focus.

Additionally, HCC students received a career infusion lesson in the course BA 101 (Introduction
to Business). Students completed a formal study of an occupation as a capstone to the program.
Students in BA 105 (Professional Selling) participated in a resume workshop where they gained
access to an on-line career site, eDiscover, to begin developing a template for their own resumes.
Students in the Paralegal program attended the workshop, “The Paralegal Profession: from
College to Career.”

Advising, Career and Transfer Services staff members organized and facilitated two employment
readiness workshops for students in the CNA and medical assisting programs. The workshops
entailed resume building, interviewing skills and professional dress. Students’ resumes were
reviewed and mock interviews were held in preparation for employment.

Outreach and Partnerships with Educational Institutions

At the request of the Harford County Public Schools, HCC expanded outreach to more at-risk
high school students. Three target groups of students were identified: students facing suspension,
students enrolled in the Alternative Education program, and students who had chronic
absenteeism and were referred to the Harford County Truancy Court. Students meet with an
HCC admissions specialist to discuss goals, learn about the HCC enrollment process and
financial aid opportunities, and have a campus tour with the goal of instilling interest in the
students about their future and potential for college attendance.

HCC has participated with Morgan State University in the CONNECT Program since the Fall of
2005. The program is designed for students who do not initially meet the qualifications for
admission to Morgan State University to begin their studies at HCC. With the purchase of the
Bear Necessity Card (MSU ID Card), HCC students enrolled in the CONNECT Program have
access to the library, bookstore and student activities at Morgan State University while
completing their academic studies at HCC. CONNECT Program students have access to a
CONNECT Program Liaison/Advisor at HCC who assists them in course selection, knowledge
of transfer requirements to MSU, and the transfer process to MSU for completion of the
baccalaureate degree.

HCC staff members presented college and career planning information to students participating
in the Greater Edgewood Education Foundation and facilitated a career discernment game and
activity for students from Hall's Cross Roads Elementary School. Both of these programs
provided services to students living in the under-represented areas along the Rt. 40 corridor.
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Outreach and Partnerships with Community Organizations

HCC Community Education Department worked with The ARC to create the “Diverse Explorers
Summer Inclusion Camp” for able and disabled student youth in August 2009. Fifty-two students
participated in this innovative program. A presentation on lessons learned and success factors
was delivered at a statewide conference in May to encourage and assist in replication statewide.
The department also developed the “HCC 55+ Club” for adult learners, to promote lifelong
learning opportunities.

HCC increased collaboration with community groups that provide services to minorities and
individuals from low socioeconomic status. Staff provide presentations on motivation and the
importance of post-secondary education, as well as meet with individual prospective students to
discuss enrollment steps to HCC. Community groups involved in this initiative include the
WAGE Connection, Open Doors, and Department of Social Services.

The HCC Office for Disability Support Services presented a workshop in the Expo for
Transitioning Youth sponsored by Harford County Commission on Disabilities entitled “Picture
Yourself in College” and ccollaborated with Department of Rehabilitation Services for a
presentation at the Workforce Technology Center entitled “Preparing Students with Disabilities
for Online Learning.”

HCC’s Cultural Events and Performing Arts department partnered with The Historical Society of
Harford County to present Charlie Zahm in Concert featuring one of the most renowned
performers on the Celtic festival circuit. Presented at the Amoss Center, the concert attracted an
intergenerational audience of community members excited about experiencing Celtic music and
tradition. Likewise, Cultural Events fostered a new partnership with the Harford County Public
Library to promote reading and attending family performances of children’s literary classics at
the College. Bookmarks with all the Family Series shows were distributed to the branches of the
Library to promote “bookshelf-to-stage” opportunities for young readers in Harford County. The
US Army Materiel Command Band from APG also partnered with Cultural Events to present a
free holiday concert in the Amoss Center for members of the military in December 2009. For the
performances of “The King and I” and Chinese Acrobats of Hebei, Cultural Events offered a
block of discounted tickets to APG military family members.

The Cultural Events team has collaborated with the community in other ways over the past year.
Dance students and teachers around Harford County enjoyed free tickets to attend the
performance of “Animals on Parade” presented by Harford Dance Theatre, the resident
community dance company at HCC. Similarly, senior citizens at the McFaul Activities Center
received 80 complimentary tickets to Emile Pandolfi in Concert, a signature music event in
April. Community outreach also targeted area senior centers including Brightview/Avondell
Senior Living, Lorien Assisted Living, Glen Meadows Retirement Village, Catered Living of Bel
Air, Jacob’s Well Assisted Living, Oak Crest Village (Baltimore), Aberdeen Senior Center,
Edgewood Senior Center, and Red Hats of Bel Air, as well as various area Girl and Boy Scouts
of America troops. During the school year, the School Concerts Committee coordinates with
HCC to fund elementary, middle, and high school student tickets to HCC cultural performances.
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Cost Containment

Harford Community College remains committed to cost effective operations that achieve
increased overall efficiency and savings. In FY 2010, the effort was accomplished through
several actions and the related annual savings:

(0}

@]

@]

Secured lower utility pricing for electricity and natural gas through

purchasing consortium. $31,150
Replaced Student Center Boiler with high efficiency natural gas boiler

and installation of CO; control. Leveraged $44,000 grant for capital

cost that will generate an estimated reduction of $ 5,800
Reduced water consumption in Joppa Hall cooling tower operation

that will reduce annual energy consumption by $ 1,200
Converted to electronic pay stubs $ 5,500
Installed a rain water collection system for Aberdeen Hall that reduced

annual energy consumption by approximately $ 1,250
Reduced parking lot lighting levels during late night and early morning $ 1,150
Installed geothermal system for the Hays Heighe House HVAC system

that reduced annual energy consumption by $ 4,000

Total of cost containment efforts
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HARFORD COMMUNITY COLLEGE
2010 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)

These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
Percent credit students enrolled part-time 59.0% 57.7% 55.8% 54.8% 55.3%
B  Students with developmental education needs 77.3% 77.3% 68.9% 68.9% 69.3%
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009
C. Total unduplicated headcount enroliment in ESOL courses
250 255 255 344 355
D Financial aid recipients
a. Percent receiving Pell grants 12.4% 11.6% 11.9% 12.3% 13.6%
b. Percent receiving any financial aid 24.6% 24.4% 24.8% 25.9% 27.3%
Sp 2004 Sp 2006 Sp 2007 Sp 2008 Sp 2009
E Credit students employed 20+ hrs/ week N/A 62.0% N/A 61.6% N/A
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
F  Student racial/ethnic distribution
a. African American 10.6% 10.5% 11.6% 12.6% 13.6%
b. Asian, Pacific Islander 2.5% 2.6% 2.6% 2.6% 2.6%
c. Hispanic 2.5% 2.3% 2.6% 2.7% 2.8%
d. Native American 0.3% 0.4% 0.4% 0.5% 0.4%
e. White 80.2% 79.7% 78.7% 77.2% 76.1%
f. Foreign 0.6% 0.8% 0.5% 0.7% 0.8%
g. Other 3.3% 3.9% 3.5% 3.8% 3.6%

02 GR Cohort 03 GR Cohort 04 GR Cohort 05 GR Cohort 06 GR Cohort

G Wage growth of occupational degree graduates

a. Median income one year prior to graduation $13,849 $11,844 $12,095 $11,668 $12,033
b. Median income three years after graduation $43,463 $36,213 $40,762 $24,758 $39,697
c. Percent increase 189% 205% 237% 112% 230%

Accessibility and Affordability

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
1 Annual unduplicated headcount
a. Total 22,580 23,569 24,376 25,135 25,517 24,325
b. Credit students 7,607 7,706 7,861 8,297 8,616 8,195
c. Non-credit students 15,710 16,713 17,343 17,685 17,849 17,000
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
2 Market share of first-time, full-time freshmen 61.6% 58.3% 58.8% 60.6% 60.7% 62.0%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
3 Market share of part-time undergraduates 69.8% 68.0% 68.8% 68.8% 69.8% 74.0%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
4
Market share of recent, college-bound high school graduates 65.8% 64.8% 63.5% 67.4% 67.0% 69.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 Fall 2010
5 Enrollment in online courses
a. Credit 3,110 3,344 3,413 3,771 4,405 3,900
b. Non-credit 462 589 559 619 501 600
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2010 FY 2011
6 Tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions 36.0% 36.9% 36.2% 35.6% 35.5% 40.0%
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HARFORD COMMUNITY COLLEGE

2010 ACCOUNTABILITY REPORT
Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal
achievement

Developmental completers after four years

Successful-persistor rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation- transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Performance at transfer institutions:

a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Graduate satisfaction with preparation for transfer

Diversity

14

15

16

17

18

Minority student enrollment compared to service area population
a. Percent non-white enroliment

b. Percent non-white service area population, 18 or older

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persistor rate after four years
a. African American

b. Asian, Pacific Islander
c. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander
c. Hispanic

Alumni
Survey 1998

Alumni
Survey 2000

Alumni
Survey 2002

Alumni
Survey 2005

Alumni
Survey 2008

Benchmark
Survey 2008

94.0% 94.0% 96.0% 87.8% 99.3% 95.0%
Spring 2001 Spring 2003  Spring 2005  Spring 2007  Spring 2009  Benchmark
Cohort Cohort Cohort Cohort Cohort 2009 Cohort
80.0% 63.0% 68.0% 68.6% 68.7% 70.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort Cohort 2006 Cohort
45.0% 46.5% 48.9% 49.2% 45.2% 43.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort Cohort 2006 Cohort
88.2% 88.4% 88.7% 84.5% 89.9% 87.0%
74.9% 80.0% 85.9% 82.5% 83.4% 89.0%
65.9% 58.5% 46.6% 34.9% 36.1% No Benchmark
75.2% 76.8% 78.0% 71.5% 75.2% 75.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort Cohort 2006 Cohort
71.3% 71.0% 70.9% 64.8% 74.1% 72.0%
57.1% 60.7% 54.6% 56.8% 61.8% 62.0%
54.2% 44.7% 29.0% 22.0% 20.5% No Benchmark
59.5% 59.5% 54.2% 50.7% 57.1% 58.0%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 08-09 AY 09-10
83.4% 84.3% 86.7% 85.2% 88.9% 86.0%
271 271 2.79 2.79 2.90 2.80
Alumni Alumni Alumni Alumni Alumni Benchmark
Survey 1998 Survey 2000 Survey 2002  Survey 2005 Survey 2008 Survey 2008
83.0% 81.0% 81.0% 72.4% 80.0% 82.0%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
16.5% 16.4% 17.2% 18.4% 20.4% 18.0%
15.5% 16.2% 16.7% 17.1% 17.3% no benchmark
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
8.2% 7.0% 7.0% 7.0% 7.8% 11.0%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010
12.0% 12.8% 13.9% 11.9% 12.1% 14.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort Cohort 2006 Cohort
60.5% 64.7% 59.1% 50.6% 63.3% 75.0%
n <50 n<50 n <50 n<50 n <50
n <50 n<50 n <50 n<50 n <50
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005 Benchmark
Cohort Cohort Cohort Cohort Cohort 2006 Cohort
43.2% 51.5% 37.3% 42.4% 49.4% 58.0%
n <50 n<50 n <50 n<50 n <50
n <50 n<50 n <50 n<50 n <50
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HARFORD COMMUNITY COLLEGE

2010 ACCOUNTABILITY REPORT
Economic Growth and Vitality, Workforce Development

Benchmark

FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010

Occupational program Associate degrees and credit certificates

awarded by program area:

a. Business 44 38 52 54 69 46

b. Data Processing 11 16 22 11 12 20

c. Engineering Technology 15 6 8 6 16 8

d. Health Sciences 86 100 96 120 116 109

e. Natural Science 7 3 10 7 8 5

f. Public Service 42 30 36 27 25 43
Alumni Alumni Alumni Alumni Alumni Benchmark

Survey 1998

Survey 2000

Survey 2002

Survey 2005

Survey 2008

Survey 2008

Percent of career program graduates employed full-time in a related

field. 78.0% 79.0% 86.4% 87.8% 80.0%
Alumni Alumni Alumni Alumni Alumni Benchmark
Survey 1998 Survey 2000 Survey 2002  Survey 2005 Survey 2008  Survey 2008
Graduate satisfaction with job preparation 68.0% 78.0% 81.0% 71.1% 80.0%
Employer Employer Employer Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002  Survey 2005 Survey 2008 Survey 2008
Employer satisfaction with career program graduates 95.0% 100.0% 100.0% 90.1% N/A 95.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Licensure/certification exam pass rates
a. Program NCLEX RN 88.0% 87.0% 88.1% 85.3% 81.3% 88.0%
Number of Candidates n=90 n=77 n=67 n=102 n=96
b. Program NCLEX PN 100.0% 100.0% 88.9% 100.0% 100.0% 90.0%
Number of Candidates n=4 n=10 n=9 n=5 n=5
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount 6,147 6,914 6,750 6,140 6,901 5,583
b. Annual course enroliments 9,515 10,699 10,993 9,037 10,611 8,375
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 1,337 1,112 1,901 1,778 1,731 1,320
b. Annual course enroliments 2,177 2,163 3,745 2,178 2,181 2,395
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Number of business organizations provided training and services
under contract. 51 50 41 48 32 58
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Enroliment in contract training courses
a. Unduplicated annual headcount 2,287 2,482 1,779 2,429 1,951 2,882
b. Annual course enroliments 3,367 3,624 2,859 3,134 2,210 4,348
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Employer satisfaction with contract training 100.0% 95.0% 100.0% 100.0% 100.0% 98.0%
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Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 7,395 7,817 8,390 8,234 7,987 9,000
b. Annual course enroliments 13,277 13,949 15,641 15,792 14,940 15,900
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
30 Enroliment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 1,711 1,541 1,675 1,856 1,972 1,700
b. Annual course enrollments 5,028 4,349 4,789 5,298 5,560 4,500
Effective Use of Public Funding
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
31 Ppercentage of expenditures on instruction 41.0% 41.9% 41.7% 41.6% 41.9% 44.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 58.0% 55.9% 54.7% 54.4% 54.4% 55.0%
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HOWARD COMMUNITY COLLEGE
Section 1: Mission

HCC’s mission statement: Providing pathways to success.

Section 2: Institutional Assessment

Academic, Demographic and Financial Trends

Howard Community College (HCC) continued to experience significant growth in headcount
and FTEs in fiscal year (FY) 10. Fall credit headcount and FTEs were up 11.04 percent and
12.54 percent, respectively. Spring credit headcount and FTE enrollment growth outpaced the
fall with increases of 11.56 and 12.63 percent, respectively. The highest portion of credit
students was in the 18-23 year old age group, with transfer programs showing the largest growth
in enroliment. Credit enrollment is projected to continue to grow at the rate of four percent a year
beginning in FY11. In the spring of 2010, 39 percent of the student population was receiving
financial aid as compared to 35 percent in the spring of 2009. Also significant to note is the
increase in loan volume, which grew 27 percent from FY08 to FY09.

In FY10, the full-time/part-time ratio dropped to 39 percent full-time to 61percent part-time.
Despite a 12.84 percent growth in total FTE in FY10, only four new faculty positions were added
in the FY'11 budget because of budgetary constraints. These four positions are unlikely to
maintain even the FY 10 full-time/part-time rate. This significant growth creates space challenges
on campus, which will continue until the scheduled opening of the next classroom building in the
spring of 2013. The Laurel College Center also experienced double-digit growth and saw the
addition of a micro-biology lab with a Maryland Higher Education Commission (MHEC) Base
Realignment and Closure (BRAC) grant. HCC continues to plan with its Mid-Maryland Allied
Healthcare Education Consortium partners, Carroll Community College and Frederick
Community College, for a shared allied health facility in Mt. Airy, which is scheduled to open in
the fall of 2011. The consortium was fortunate to receive several federal earmarks for this project
totaling more than $1,300,000.

The college developed two new associate of science in engineering programs in electrical
engineering and computer engineering and revised two associate of arts in teaching degrees in
early childhood education/early childhood special education and elementary education/
elementary special education. In addition, the college developed new arts and sciences options in
digital arts, graphic design, photography, music technology, film and television pre-production,
and television and radio. A revision of the general education core will now allow students to take
a world language sequence and one course in another humanities discipline to fulfill the general
education humanities requirement.

Once again the college received a federal STARTALK grant to continue to offer Arabic,
Mandarin Chinese, and Hindi. In addition, the college received an MHEC BRAC grant to
develop a virtual cyber security lab. The downturn in the economy resulted in fewer students
pursuing study abroad, and the situation will be exacerbated by the recent addition of Mexico to
the State Department travel warning list.

The Clark Hall renovation began in the summer of 2008 and was completed by December 2009.
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The Clark Hall library was completely renovated and other areas of the building renovation
included six additional classrooms and two anatomy and physiology labs, along with two open
computer rooms and eight small study rooms. This renovation expanded the college’s ability to
offer additional lab classes for allied health programs. In addition to the instructional spaces, the
network operations center was renovated along with the supporting offices. HCC was fortunate
to receive funding from the state and county in FY11 to begin the construction process of the
health sciences building. The design is underway and construction is anticipated to start in the
spring of 2011. The addition of the building is expected to help address the space deficit at the
college. Even though Duncan Hall, the Horowitz Visual and Performing Arts Center, and the
Rouse Company Foundation Student Services Hall have been added, the college continues to
show a projected ten-year deficit of 187,805 net assignable square feet (NASF).

In addition to the classroom space deficit, the college also has a significant parking deficit.
Currently, shuttle services running to a local shopping center help accommodate the parking
needs of students, faculty, and staff. Funded with 50 percent county bond dollars and 50 percent
student fees, the college will complete its second parking garage with 750 spaces. In-house
renovations have also occurred in the college’s finance and financial aid areas to accommodate
additional staff needed to comply with the new federal mandate of direct lending.

Although the long-term outlook for Howard County remains strong, the county, the state, and the
nation have experienced one of the worst recessions ever faced. At the local level revenues fell,
state aid was reduced, and both expenditures and expectations had to be adjusted to reflect the
new economic reality. The pre-recession economy saw strong growth in Howard County in both
the real estate market and income taxes, allowing the county to fund substantial budget increases
and play a significant leadership role in the state of Maryland. However, the county is now
experiencing the brunt of the recession. Local income tax revenue has declined and it is
anticipated that it will be well into FY12 or FY'13 before a rebound is seen in this source of
revenue. The decline in property tax assessments is projected to continue until at least FY12 and
will affect property tax collections into FY15. Although property taxes will continue to grow by
three to four percent per year due to the homestead cap, the projected increase is more than offset
by projected declines in income taxes and development based revenues. This decline means the
county will have limited resources available to fund needs in the coming years. While most
county agencies received reductions in their budgets based on these projections, the college
received flat funding in FY'11 due to maintenance of effort.

Long-term, Howard County has a strong and vibrant economy and was recently named by
Money magazine as the second best place in the United States to live. With the BRAC
development beginning, along with the decision by the federal government to concentrate its
cyber-security efforts in this region, the outlook is positive. This economic activity should
translate into a return to long-term economic expansion and revenue growth for the county in the
coming years.

At the state level, similar to FY09, the community colleges were asked to return funds in FY10.
This reduction equated to five percent of their FY10 appropriation. This year was the third
consecutive one in which community colleges experienced reductions from the state. In addition,
due to the structural state deficit, the Governor was forced to introduce a budget for FY11 with
considerably less funding than FY10. This funding is roughly equivalent to the FY08
appropriation level and factors into a 21.8 percent tie to the four-year institutions for FY11. The
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Cade formula was used to distribute the FY11 funding, and due to HCC’s growth, the reduced
appropriation for the college in FY11 is approximately one-percent less than the final FY10
reduced funding. With reduced state and level local funding, the college continues to be prudent
in its spending practices and has continued to look for ways to reduce costs, especially energy
use.

During the college’s budget process, the first areas to be addressed continue to be indicators
relating to the percentage of expenditures on instruction and the percentage of expenditures on
selected academic support. Due to reductions in state funding and level funding by the county,
HCC’s tuition rate will be increased by two dollars per credit hour in FY11 to a new level of
$116 per credit hour. Prior to this increase, the tuition rate had not changed since FY08, even
with mid-year funding reductions.

To help manage growth and its accompanying challenges, the college continues efforts to
improve through self-assessment. In 2008, HCC was the first Maryland community college to
receive Maryland’s distinguished U.S. Senate Productivity Award, the highest award given to any
Maryland business or organization, and to date, no organization has received this honor since. In
FY09, HCC was the only community college in the state recognized with honor role distinction
by the Chronicle of Higher Education as one of the Great Colleges to Work For. In FY10, the
college received the award for the second consecutive year.

Benchmark Assessment

Howard Community College is committed to the goals identified in the 2009 Maryland State Plan
for Postsecondary Education and MHEC’s accountability process for community colleges. HCC
aligns these goals with its own strategic goals: student success and lifelong learning,
organizational excellence, and building partnerships. In support of the college’s mission of
“providing pathways to success,” these goals drive the annual plans (institutional, core work unit,
and individual) and budgets. The college’s board of trustees has found the MHEC community
college indicators to be particularly useful in guiding these plans.

Quality and Effectiveness

The college is dedicated to academic excellence and effectiveness in support of student success
and lifelong learning. An important measure of successful learning is goal achievement and rates
of graduate satisfaction with educational goal achievement have been high, ranging from 94 to 99
percent. Non-returning student satisfaction with educational goal achievement declined to 64
percent for the spring 2009 cohort. When asked about their major reasons for not returning, 32
percent of non-returners said they had transferred to another school. Thirty-one percent attributed
their non-return to personal reasons, and 27 percent cited financial reasons. Another measure of
successful learning is the percent of developmental completers after four years. In the fall 2005
cohort, 40.9 percent of students requiring developmental coursework had completed this
coursework, the highest percentage of any HCC cohort to date. The college continues efforts to
expand placement testing in Howard County Public School System (HCPSS) high schools, with a
34 percent increase over last year in the number of students tested in all service area high schools.
HCC and HCPSS faculty and staff continue to collaborate to align the high school curriculum
with HCC’s developmental courses and provide enrichment courses to enhance skills as needed.
In addition, faculty and staff have interacted with a best practice Maryland institution and have
evaluated the progress of developmental completers at the two-year mark to determine the need
for intervention strategies. Based on recommendations of the college’s retention and
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developmental education teams, a number of programs are already in place to improve
developmental completion. For example, the Step UP coaching program helps a cohort of at-risk
students take a more active role in their academic progress, thereby improving success and
retention. In this program faculty and staff volunteer to coach a student for a semester with a goal
to keep students connected to the college and ensure that they receive needed services. Fall 2009
to spring 2010 retention rates for students participating in the Step UP program were a full 15
percentage points higher than that for the overall student population (84 percent and 69 percent,
respectively). Additionally, program assessment results indicate that developmental students who
participated in the Step UP program in fall 2009 were retained at a rate of 86.7 percent. The
impact of these strategies is evident in the successful persistor rate after four years, where
developmental completers achieved rates that met the 90 percent benchmark level, out-performing
students who were college-ready (85.4 percent) or had not completed their developmental
requirements (49.1 percent). Revisions in the general education core, academic standards, and
developmental math sequence have been implemented to positively affect persistence and
graduation/transfer rates. The college will further study the impact of these new standards during
the year ahead. The design of an early warning tracking system to allow faculty and staff to flag
at-risk students, notify appropriate personnel, and connect these students to appropriate resources
is underway. It is anticipated that early intervention made possible by this early warning tracking
system will positively impact successful persistor rates.

Knowing that engaged students are more successful and have better rates of retention, HCC seeks
partnerships to provide real-life opportunities through an extensive service learning program,
which creates meaningful service experiences that extend classroom and co-curricular learning
while encouraging civic engagement, community awareness, and personal development. Over 520
students engaged in curricular and co-curricular service learning projects this year. HCC’s
Alternative Break program, in partnership with national and international communities, provided
training and immersed students in service experiences designed to enhance mutual awareness and
lifelong learning. A group of HCC students and faculty advisors worked with the Youth Service
Opportunities Project and HELP USA to serve over 3,000 meals to New York City residents in
need and volunteered at animal welfare sites in San Antonio, Texas. In recognition of the civic
engagement of students, faculty and staff, HCC was named to the President’s Higher Education
Community Service Honor Roll each year from 2006 to 2009. Another partnership that fostered
student engagement was part of a unique, high-profile international research project sponsored by
the French government. HCC students were the first American students to join undergraduate and
postgraduate students from nine European universities in a unique archaeological excavation at
the Iron Age oppidum (main settlement in an administrative area of ancient Rome) of Bibracte,
France.

With a goal of eliminating barriers and facilitating smooth transfer to four-year institutions, the
college has undertaken initiatives to improve the graduation/transfer rate after four years of
college-ready students (72.2 percent), developmental completers (64.6 percent), and non-
completers (34.9 percent) alike. Although overall graduation/transfer rates remained stable for
the fall 2005 cohort, those for college-ready students increased by 4.6 percentage points over the
fall 2004 cohort. In a project to improve student success, entry level barrier courses with large
enrollment and high failure rates have been identified and pilot interventions that utilize best
practices have been implemented. Selected math courses and requirements have been
streamlined and modified, and an intervention project is being piloted in business administration
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gateway courses to study its impact on student persistence. The college’s advising website
provides general transfer information as well as information about limited enrollment programs,
transfer requirements for institutions in and outside of Maryland, and transfer events and
activities. In addition to fall and spring transfer fairs, college representatives conducted programs
on campus, and students visited a number of regional and local campuses. Additional support
services, mentoring, and financial aid are in place to address some of the challenges faced by
students as they pursue a degree or certificate. With a goal of increasing retention, transfer, and
graduation rates of low income, first- generation, and/or students with disabilities, the college’s
student support services program offers academic advising, personal and career counseling
services, individualized tutoring, and assistance by academic specialists. Other indicators of
institutional quality and effectiveness are the number and success of students taking licensure
examinations in preparation to enter the workforce. While the number of candidates taking the
NCLEX-RN remained about the same in FY09, the pass rate of 90 percent moved toward the
benchmark level of 93 percent. Pass rates for the FY09 NCLEX-PN and EMT-Basic exams were
94.1 and 95.2, respectively.

The college values and believes in responsible fiscal management of resources from local and
state government. In two indicators of cost effectiveness, the percentage of expenditures on
instruction and the percentage of expenditures on instruction and selected academic support,
percentages decreased slightly as fixed costs in plant and institutional support increased. Although
the percentage of expenditures on instruction declined slightly in FYQ9, the rate continued to
meet the benchmark level of 50 percent.

Access and Affordability

The college is committed to attracting and retaining a rich diversity of students to its programs
and learning communities, eliminating barriers to students’ goal achievement, and responding
quickly to the needs of the community it serves. To this end, HCC provides open access and
innovative learning systems, along with a number of continuing and new programs to meet the
needs and interests of a diverse and dynamic community. Efforts to support institutional goals for
growth in enrollment have resulted in the total annual unduplicated headcount exceeding the
benchmark by nearly two thousand students in FY09. Annual unduplicated credit headcount
moved beyond the benchmark level in FY09, and non-credit headcount exceeded the benchmark
level by 11 percent in FY09. Market share of first-time, full-time freshmen and market share of
part-time undergraduates continued to move toward benchmark levels in FY09. The market
share of recent college-bound high school graduates in the service area surpassed the benchmark
in Academic Year (AY) 08-09. HCC continues to expand educational opportunities by increasing
programs, delivery methods, sections and space, and analyzes the impact of these improvements
to ensure effectiveness. HCC delivers programs in a variety of flexible formats to enable students
to accelerate course completion; credit enrollment in online courses increased again this year to
exceed the benchmark by 36 percent. Noncredit enrollment in online courses increased in FY09
to exceed the benchmark level. HCC’s indicator for tuition and fees as a percentage of tuition and
fees at Maryland public four-year institutions at 54.9 percent met the benchmark level this year,
and on a recent survey, nearly 30 percent of students cited affordability as their primary reason for
choosing HCC. After a substantial increase in FY08, unduplicated headcount and annual course
enrollment in noncredit community service and lifelong learning courses returned to FYQ7 levels
in FY09, possibly the result of a tightened economy. With expanding ESL/ELI programs, annual
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unduplicated headcount and course enrollments in noncredit basic skills and literacy courses
continued to increase in FY09 after surpassing the benchmark in FYQ7.

To improve affordability and minimize financial barriers to higher education, HCC processed
more than $13.2 million in funding, consisting of grants, scholarships, and student loans to more
than 2,600 students in FY10. Over $635,000 came from institutional operating funds allocated
for need-based grants. In addition to funding from the U.S. Department of Education, the college
provided more than $75,000 to fund student employment opportunities and the HCC Educational
Foundation provided over $385,000 for student scholarships. On a recent college-wide survey,
60 percent of students indicated a need for financial aid. HCC holds an annual “You CAN
Afford College” event to inform and assist current and prospective students and community
members in obtaining financial aid. In addition, a limited amount of financial aid is available for
qualified county residents who are taking career-related noncredit classes.

The college uses technology to improve access and support instruction, learning, student services,
and business processes. The academic use of technology is driven by faculty initiatives,
instructional and certification requirements, competition, and access to electronic learning
resources for credit and noncredit students across a variety of student learning styles and needs.
Newly opened buildings on campus provide the latest in technology and learning support systems,
such as wireless internet capability, smart classrooms, and increased bandwidth to individual
desktops. Additionally, the college maintains 76 computer labs to assist with the instruction of
English, math, science, multimedia, computer certifications, health care, and business training.
The college’s business processes and operations are managed through a centralized administrative
management database and access to registration, grades, financial aid, schedule information, and
communication is provided on the web. The college’s technology advisory board, consisting of
Howard County business and technology leaders, provides input for planning programs and
campus technology initiatives, developing partnerships, and securing resources. Among the
initiatives this year were the completion of phase one of a new telecom infrastructure that
incorporates voice over internet protocol (VolP), the implementation of a reporting module that
supports development and foundation business processes, the deployment of approximately 300
new computer desktops to offices and classrooms as part of the college’s hardware refresh
schedule, and redevelopment of the college’s foundation website to support the campaign for
students. Installation of new office copiers with enhanced security and completion of external
computer security audits reduces potential threats and vulnerabilities. The college also upgraded
its internet access to provide enhanced capability for students and staff. The college launched an
official HCC Facebook page to expand awareness and outreach and strengthen its connections
with students, faculty, staff, and friends. From posting photos and streaming video to providing
key links, the page enables HCC to enhance student and stakeholder engagement. Additionally,
the Center for Digital Education, in connection with the American Association of Community
Colleges, ranked Howard Community College fifth in the country (within the category of large
community colleges) for use and deployment of technology services to students, faculty, and
staff.

Diversity

HCC values the significant contributions of a diverse population, encourages the celebration of
diversity, provides varied and inclusive programs and support for all constituencies of the
community, and evaluates the impact of these programs on the campus climate. The college-wide
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diversity committee periodically updates the campus diversity plan and the administration reviews
it. In compliance with Maryland State Education Article 11-406, the administration has submitted
to the board of trustees improvements to be made to the plan and the board of trustees annually
submits to MHEC a progress report. Initiatives described in the campus diversity plan have
resulted in substantial gains to exceed the benchmark level for the minority student enrollment as
a percent of service area population. The percent minorities of full-time faculty moved toward the
benchmark level in fall 2009 while the percent minorities of full-time administrative and
professional staff declined slightly in fall 2009. The college continues to monitor these results and
to assess strategies to further improve diversity on campus.

The successful persistor rates after four years of both African American and Asian/Pacific
Islander students in the 2005 cohort declined slightly, but remain above benchmark levels. The
graduation/ transfer rate after four years for both groups of the cohort remained stable and
slightly below the benchmark level. For both indicators, the number of Hispanic students
remained below 50. The college continues to closely watch the retention and success of minority
and all students and has implemented a series of initiatives to positively impact these rates.

Student-Centered Learning

With a focus on facilitating and maximizing learning for students, HCC strives to ensure students
are college- and career-ready. Students transferring to University System of Maryland (USM)
campuses from HCC continued to do well, with 82.6 percent earning a cumulative GPA of 2.0 or
above after their first year. Meeting the benchmark for the second year, HCC students who
transferred to USM campuses had a mean GPA after the first year of 2.74. Graduate satisfaction
with transfer preparation declined somewhat for 2008 graduates.

The number of business, data processing, health services, and public service occupational
program associate degrees and credit certificates awarded by program area met or exceeded
benchmark levels in FY09. After an increase in FY07 and FY08, engineering technology awards
decreased slightly and moved away from the benchmark level in FY09.

The college partners with both four-year institutions and public high schools to enhance its
student-centered teacher education learning programs. In addition to the College of Notre Dame
of Maryland at the Laurel College Center (LCC), HCC partners with the Howard County Public
School System (HCPSS) to provide over 600 students each year with field experience required
for teacher education courses. HCC continues outreach to students in teacher academy classes at
11 Howard County high schools and accepts up to six articulated credits for students who
complete the high school teacher academy or early childhood development coursework and then
enroll at HCC as a teacher education major. HCC offers three majors that allow students to
pursue teaching degrees in science, technology, engineering, and mathematics (STEM) areas and
provide seamless transfer to Maryland four-year teacher education programs in these areas. Last
fall more than 120 teacher education majors, HCPSS high school students in teacher academy
classes, paraeducators, child care providers, and career changers attended a teacher education
transfer fair, with workshops on HCC’s teacher education programs, the HCPSS hiring process,
and financial aid information. As part of a student-centered learning system, HCC provides
resources for teacher education, faculty development, and opportunities to share best practices.
Faculty and staff across all disciplines share teaching ideas and best practices learned at
conferences, professional organizations and affinity group meetings during convocation and
within the faculty and staff development periods. For example, to enhance